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FOREWORD.

,,

/
/ The year-1975 n ar.ks.the tenth anniversary of th pasSage of the Elementary

and Secondary Education Act--the most comprehen ive federal aid -to- education
program in our nation's history'. The School:Dist id o. Philadelphia has been
involved since the advent of this act. / A

. .

0 /
.,.../ .

, ._
.

On the occasion of the completi6n of Philacrelph es first decade of involvement,
it is only fitting'that, anovervi)ew in the form/of a Digest of Annual Evaluations-of.
currently funded projects be prepared. /

/
The Digest focuses upon tlie past, pAsen /andand future. It begins wit

summary of Philadelphia's invoklvernent/betW en 1965 anti 1975, includi-ng four .
key areas of.ntle I impact which Shake pro ise for the future. The major por-
tion'of the DigestconsistS 4 sec?* ab racts for the current Title I projects.

. Each abstract inCludes four sectl ptis: dhagement information, project descripr
tion evaluatioi.technict4W and ,ma r`findings on a year-by-yearobasis through"

February 197.5.

, 4

) i. / P .d' ,
l of 34 projects'no I nqer funded under Title I appears in the Pperyix,,

Complete information on t se proj cts may be found in Title I evaluati n rbports
from previous years.

O

'Addi nal det 4boutthe evaluations of any of the projects treated in This
Digest rt7avaiT le from the er:artMent of Federal Evaluation Resource Servicgs

Michael H. Keen

I
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SUMMARY

=Trrhe I THE FIRST DECADE
1965 -1975

,

Title I of the Elementary and SecWndary Education Act, the largest federal
aid-to-education program, was passed in 1965. Title I provides financial assistance
to local school. districtsthat plan and operate special programs for/educationally
deprived children in arget-area schools. It is a supplementary program designed
to upgrade the educati&al opportunities of disadvantaged children.

\his sumMary examines four key areas of Title -I impad on Philadelph-ra
sctio'ollchildren: pupil performance, effects of different learning environments,
parent9,1 involvement rates, and factors influencing project success.

(1) Pupil Performance
I

,

.A157 important ppsitive'effect of ESEA Title I was ha,Iting the downhill trend in
pupil performance. Over the past 10 years, comprehensive evaluation of the
progress of ESEA,Title I children in Philadelphia were undertaken .b th system-
'wicle`and projeCt by project. Insults of systemwide evaluati ns have own that
the declining rate of perforniance in reading for target-population children has
been halted, and instead we are beginning,to find positive rates of change. For
example, children in Title I- eligible schobls are making gains in reading at the
rate of 0.7 grade equivalents per year.

1
'(2) Effeits of Different Learning Entdronments

Title I eValuation activities have provided information to administrators and,
teachers about projectoperations, aiding them in establishing learning environ-
ments that will help each target-area child reach his full academic potential.
One of the most crucial activities in this area i,s determininthe effect§ of different
instructional settings on pupirachievement. .

, Compensatbry education is based upon the assumption that supplementary,
services can amelionate low achievement levels commonly found in target Achools.
ALA increase in scholastic achievement is intended to result from compensating .

pupils with 'increased instructional services; Aevariety,of materials are used in
conjunction with instructional settings, encouraging the consideration of individual
pupils' difficulties. The teacher can establiA settings in which he has better
opportunities to diagnose each pupil's achievement level and,prescribe tasks which
help toeliminate learning deficiencies. 'Prefects futided in the Philadelphia Title I

,program have established various .instructional configkirationS which are intended
,to.improve the interactions of teachers, pupils; andmaterials, with the aim of

improving rates of edUtational progress.

V
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Over a two -year periods designated Title I projects were examined to consider
cognitive achievement as it related to instructional practices, rather than con-
sidering achievementonlyvithin the confines of,the, project itself. This technique
is knowrS as cluster evaluation. D

As'a result of 'the cluster evaluation, three instructiorfal models were
identified according-to classroorn orgahization, Instructional interactions, and
curricular materials used. Theseinstruaional models are described in the
following paragraphs.

Specialized Instructional Model. Small groups of pupils, identified asehaving
similar educational needs, receive instruction simultaneously.' The entire class of
6 to 10 children receives the teacher'sull attention. In such a small class,
individual problems and achievements tend to deterroine"the s'focus of inIruction for
the entire group. The teacher has the major responsibility for determining the
direction of itiStruction, practice, and pacing. dasSrooMs in Philadelphia's Shared-
Time Reading praject exemplify this model,.

Semi-Individual&ed Model. A large class of pupils is organized into,,subgroupS
of 8 to i0 pupils. Tasks are assigned to the subgroup that may be performed by
all aembers tdgether,or by individuals. Teachers have the'malor responsibility for
determining Vie fccusO,f instruction for each subgroup with which they are working.
The p`acing is determinedpy pupils within the .Subgroups. The individuals within,
the subgroups need not remain togethePc and may be vorganized from time to
time becaUsii of changes in group members' achievements. The, nature of the
materials aN.,\ailable,may vary from highly structured (prograrrimed instruction)
to minimally structured (a collection lkf objects, books, etc.) . Classrooms In
Philadelphia's Reading Skills Centers project exemplify this model. c---N

Fully Individualized Model. I struttione,occurs within a small-clasS setting
via unique assignments to each pupil. Independent pupil work is minimal, since
each childis guided step by step by the, teacher. The teacher evaluates ands ,

diagnoses eaclychild's mastery at every level before the next learning experiehce
is prescribed. The Philadelphia program's ComputelL-Managpd Instruction project
exemplifies, this model .

-\
Identifitation of

.
these three models led to the examination of relationships

betweerk
4

the instructional practices as related to th4 models, and the rate of.
pupil achievement after exposure to different instructional models. Studies
designed to explore,these relationships were conducted.. Conclusions drawn'
from data explored by these cluster questions and from other relevant sources
are contained in individual" project reports.

Results appear to indiCate at projects which exemplify the Set:hi-Individualized
InstruCtion Model tend to have"a greater positive effect upop pupils with,low initial,
achievement levels-than do projects which exemplify the Specialized Instructional

vi
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Model. *Pupils with low initial achievement scores seem to respond more favorably
to a °semi-individualized setting than pupils with higher initial achievement scores,
Who may prefer a small-group setting.

The Semi-Individuakized,A4odel was found to have useful characteristics for
most teachers, since classes are typically large, but pupils are placed in groups
of eight to ten for instruction. Within this model, there are general instructional
advantages. Teachers can modify the extent of control over pupils by varying
their role. (e.g., instructor, resource person). By varying the nature of the
instructional materials, teachers may Shift focus to either the homogeneous
group or the individual for diagnostic and prescriptive functions. Teachers
may also vary the degree to.Whidh pupils take part in the decision-making process
(e.g.t, determining how fast to proceed, what materials to use, what goals to
pursue, and at what time to perform various tasks).

A. more concentrated examination of these factors might begin to provide useful
inforniation for the Philadelphia school system and its decision makers. Through
such an examination, suggestions can be made as to which relationships among the
variables provide the highest Compensating effects upon pupils with differing
instructionaineeds. The evaluation will continue toward this end in the coming
years. Questions raised will'explore'the relationships among instructional practices,
pupiks' initial'achievement levels, and pupils' rates of cognitive improvement.
Actual instructional time, diversity of materials, diagnostic approach, nature or
kinds of prescriptions, and organization of groups of pupils as classes or within
classes are all aspects ofinstrudtional models which should receive greater
attenti6.lt is believed that this kind of information could be used to identify
optimal educative conditions within specific projects and across instructional
characteristics of cluster's of projects.

#

(3) Parental Inyolve ent Rates

Another.positive effect of ESEA Title I hasteen involving parents in the.
educational, process. A two-year longitudinal study,of the attitudes-and perdePtions
of 5,000 parents of Philadelphia school children was conducted° in 1970 -1971 and'
1971- 1972F. The findings of that study demonstrate that parents of Title I children''
(a) are accurately informed about school affairs (including knowledge about Title I
projects in their schools), (b) are active participants in school activities, and ,(c)
haVe positive opinions about their schools.

TheSe levels of parent 19 articipdtion; as published in the School District's
annual, reports, did not exist prior to 1965.

(4) Factors InIuending Project Success

A fourth positive effect of ESEA Title I was developing irf'formation for under-
standing project operation and 'Aroject success. Project-by-project assessment
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supplies decision makers with impOrt nt man gement informatib which can be
used fn the deployment of individual SEA T,.tle I projects. It ha been,noted in
previous years' evaluations that cet: in Title I projects tend to be more effective
in some schools than in others. thca ination, of these data suggests that project
impact may be dependent upon the elationship between, and the combined effeq
of, the operations of.the project alio the school in which the project is located. '7
Therefore, in order to mrmize p oject effectivenesi, school characteristics which
are compatible with project goals eed to be identified. Once this is completed,
projects can be assigned,to th(Ae .chools wiifch, possess the'cutribination§ of factors'
that lead to project success. a

The preliminary data seem indicate that therate of pupil performance is at
the highest level where proper alignments exist between needs of theargel
subpopulations and general pr grammatic:thrusts. Appropriate use,of such' b

evaluative information will per it the placeMent of intervention 'projects a way
that will satisfy needs of-the t rget population and hasten the development of a

.method for concentrating com ensatory resources. .

Historians of the future will doubtlessly credit the Philadelphia. Title I ESEA'
program as a turning point'in the revital ation,of our urban schools. Although,
Still in its infancy,,,: the Philadelphia progr m has reversed the drastic downward,:
trend in achievement by enabling target upils to attain and maintain improved
rates of academic progress,. With eao cceeding year, experiences gained froniv;
the program enable school administrators and teachers to create learning environ-7.,
ments whtich maximize each target child's potential for success. Conditions created,;
by the Title I program have dramatically improved community attitudes and partici-
pation in the schools and in related educational activities,

J
ESEA Title .J fundAave also opened the door to many new opportunities.

ar, et-school adminls,trators are leaning how to better deploy their staff and
rria`terial resources to improve pupil 4chr4Nement.0 T-eachei4in the target schools
are becoming more effective in their methods of.diagnosis, individualization,
and classroom management.

0

Stephen- H . 'Davidoff
)
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ECTIVE EDUCATION

ADMINISTRATOR: b Norman Newberg
HEADQUARTERS: Rodin 323, 21st Street and Parkway

448-3259 -

511-:04-611
1968-1975
K-12
15,300
41
ProfesSional 10, Paraprofessional `1, Clerical 1
Regular $214,000: Summer $25,000, 'Dotal $237,000
Patricia B. Young

TELEPHONE:
PBRS CODE:
OPERATING .YEARS:
GRADES, SERVED:

. NO. OF PITPII,S:
NO. OP SCHOOLS:
NO . OF 'EMPLOYEES :
CURRENT BUDGET:
EVALUATION TEAM: 'ow

PROJECT DESCRIPTION

In the classroom, teachers use a variety of specific techniques to connect the
. inner life (emotions, concerns) of studehls with the subject matter., Teachers use

role playing, fantasy trips , gaming, physicalizing, and a variety. of other group
techniques in order to make the classroormexperiential for the studeh&..Ilis learning!,
thus `personalizedl the student is provided withh an opportunity to explore several A0 -

processes. hernight.use to gain a perspective on life problems. The project's
' teacher's also.organize curriculum around processes , teaching siudents !!,ways of

operating" in, a variety of ccmtexta , m _

In Order to.enable teachers to reach these objectives, the project/ provides a
,de. ,compreheti4ire training program which includes an intensive weekend of training,

A weekly support meetings ,at which teachers receive additional training and. work on
shared problems , and numerous other workshbp and training-oppertunities. In
addition, t.li0 project makes available in-class support by the training staff and a\ ..variety of Media equipment.. . ,

-) "--')°-- .

Development .6f curriculuni pieces and organizp.,tional inno tion are also
provided to support teachers , Thus-, curriculum brojects, in several areas of
both elementary ,and secondary levels are suppprted. 'Organizationally, the
project operates a School for Human Services that serves as an antie t'UBartram
High School for about students . addition; in-house prograMS'are being con-
tinued at both Bkram and Olney High Schoola.

EVALUATION TECHNIQUES j
CurricUlum analysis, questionnaires, surveys observations , and standardized

tests have been employed' to`eValuate this project.

.
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KEY. FINDINGS /' ',. .
D , ---, .

g '1 196;8- 9 9 Cue.t.-Acula in Affective Education (e.g. , urban aff *rs
. . a

and communication)`
. ,

,;were developed. Students seemed to understand th selves more, gen-
. .. t erate more alternatives t9 social- situation problems, d -use more explicit.

. language in describing theii feelings than a control g oup .
I a

F.

1969-1970

. , .

Teachers indicated a greater awareness and knowledge Of techniques
'ft of "process" eciucation than they_had before. '4,-

..-

CompariSon between participants an-d nonparticipants:
. . h

0

. 1. No real differences. were found in attendance in Bartram High School.
c The Olney High data appeared to indicate that at first Affectivd students
-were absentMore-than regular stutints, but after ryear in the program.
this trend was reverted..

.
0

b'
2? lear-okit
referrals was recorded 'Patterns were contradictory both across and

le Nyc:difference betw7en groups with respect to disciplinar
,.

lk it6in schools. . -o

3. Non-A ective etudents at Bartram and Olney exceeded the AffeCtive
groups with respect to q4,.: -f mate ''ala read.

4. Interviewers found Affective studen ore cooperative and.dpIT
thaivion-Affect ire pupils.

. d

1970 -1971 Evaluation conducted, by project staff indicated the following:

I. Project teachers ,uld a great variety f techniques and were
open to trying new ideas.

2. Students in Affective classes viewed their class,T4Iuite differently
than the comparison group .

14,

T. Affective students demonstrated More positive attitudes toward
teachers than comparison groups.

4. Affective students and comparson- student i achieved at thee same
rate with respect to reading comprehension and knowledge of-American
his

a

1971 -1972 The project staff administered questionnaires and survey devices to
participating teachers and pupils which revealed the following:

1



.
1: -°!Participating teachers reported that they were dealing with disci-
plinary maters more constructively.

2. Students reported that they felt more positive about school and that
they improved in scholastic achieliement. They alstiindicated that 9

the huxnan relationship /vocational aware ess component was of value.

1972-1973 .Results of observations and questionnaires indicated thaeparticipatin
elementary'teachers valued and were using many AffeCtive technique
Teachers varied theirf pupil groupings -to allow for diverse*learning
styles, and for displaying behaviors indicating openiipss u expressing
and acknowledging feel.ings as they influence learning. In tkejunior
high school prOgram, no diffeknces were observed between''6iperi-
Arita]. and-comparison claksses in attendance, but fewer latenesses '
were recorded among experimental slii,5ents..At the High School for
Human Services, interviews with graduates indicated that the program
Was influencing Students,'as intended. Students_ reported that they felt
better about theinseleth and their teachers ,-had more control i.irer (

their learning', and felt moee-skilled irriMveloping interpersonal relation-
ships. Statistically significant sui5Sii.orly in silent-reading comprehension
was found among partiCipants inOrnpatison with nonparticipants.
addition, approximately 60% of d ie high sc ool participants had hira.
English .and social studies grades tiAn in p evious years. ,-

1973 -1974 The needs of teachers, students, and parents have been met byXe
Affective Education project through .the development of new curricula,
teacher training and support, development of new classroom organiza-
tianalptructures , and parent training. Specifically, the project was

in school, providing short-term teacher Tid parent tr ning d
successful in innproving.ptudent achieverApt, attendance,

and

behavior
r

support, developing new curricula, encouraging frequent use
affective teaching techniques, and planning for the transgeneratiohal nfa

school. Thelproject had limited success in long-term teacher training,
improvement QT stunt attitudes- toward school, and improvement bf
the students' self-concepts.

19 74-19 75 (PI:liminsry findings) All aspects of the AEP respurce-services
compaiKerit are progressing on schedule. Programs at two target

41IS and Tilden, also are prob-ressing on schedule.
Monitoring operations and data jollection at Gratz will commence

'.in the near future. T communications-network training program
are on schedule . ommunications-network classroom observations
will commence in March 1975. It is anticipated that most objectives
of the Affective Education project will be attained.

--A
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PARTICIPATING SCHOOLS.
itti

District 1: Bartram, Belmorit, Hryaiit, ComegyS, Daroff; Dunlap.; Harzt.ngto
. ...- Holmes, Lea, MitchelliRhoads, Sayre, Sulzberger, Tilden, Uni,

City ,
1

.

DDistrictct 2: Darrah, Vaux, Wayne .
District S:. Jackson, Jefferson, Nebinger, Spring Garden,StoddartrFleis r
District 4: Blankenburg, Cleveland, Dobbins, FitzSimons, Gillesbie, G atz ,

.Lehigh, Leidy, i)eicte Shoemaker, Strawberry Mansion,. 15 sigh t?
,iDistrict 5:; Ferguson, Hunter 4.-

.0=,

Strict 6: Mifflin . ,

District 7:, Intensi've Learping Center, Pennsylvania Advancement, T for
n :

ba

- 4
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'ADIVIINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS.CODE:
OPERATING YEARS:
GRADES SERVED:,
NO ..OF PUPILS :
NO. OE SCI.TOOLS:
NO. OF EMPLOYEES:

s.CURRENT BUDGET:
EVALUATION TEAM:

. BALTERNATIVE _15AOGRAMS,
a

Leonard Finkelstein
Room 208,' 21st Street and ParkWay
448-3232
511-03(04).-539
1942-1975 .

7-12

25
Professional 39., Paraprofessional 44, Clpri
Regular $842,000,,P Summer None p Total
'Roger J.1) Fishman; B'. Darid, Wasserman''

aI2
,opo

PROJECT DESCRIPTION

This roject includes a variety of prograarcEf:which have typi y modeled them-
selvs after classrooms, schools without walls, miniOhools :dropout centers °
discipline - crisis centers , schools within schools ,Land sclibols fo students with
special problems (gifted learners, academic failures, disruptive mipils, pregnant
students) . The typical program/ (a)' provides the students and eir parents with
the freedom to choosehetween educational options , ,(b) has a pr gram or curriculum
that is significantly different from the c nventional or regular °gram, (c) is a
total prograrn, not just a short class or part of the school day', (d) has a location,
whether in a separate building, a wing f a school, a community facility or a few
designated classrooms, so it can b% die nguishect.geographically from the, regular
school' program, j')) clearly defines the student population to be served, (n has
a-strong prograrh design evidencing a creative perception of learning and instruction,
(g) dernonstrate,s that the various school resources are integrated into the project,
(h) incorporates the wherewithal to respond to needs of the target population, (i)
establishes a connection between'problem definition, the type of student selected,
and the program design, (j) provides a functional relationship between the off-site
unit and-the home school, (k) includes a Teentry mechanism for students to the
regular sphool program, and (1) has a 'guidance and counseling focus'.

EVALUATION TECHNIQUES

Program monitoring, checklists , school records , interviews, and achievement
tests..

p
FINDINGS

472-1973 . In infortnition gathered from 20 of the 25 newly formed programs, 11
were reported to be impleinented according to the standards of their

5
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propoSals . The majority, ofthese programs were viewed to be ready
. for a more thorough- evaluation during the 1V3-1974 school year,.\

.1..

Comparisons between those pro ams 91,assifie4 as being,impleme ted
aricl,those classified as "not ready" seeped to i.dicate that the su, ceSs
of any implemented project was related to its being serf-eontain d u
withih a school, bein,g under the direct supervision d'f the sch 1 , -------

principal, solving ,specific problems -, and using 'fairly,Standar equip-
ment and/or materials.

1973-.1974 Only 31 (x,63) of the 1,12 students in Title I alternative p ograms
were classified. as"dropouts" during the current school year. The
retention!of 97.4% of the participating studerfts exceeded tie criterion
°Pa 50% etentioh rate.

..
The primary purpose of the testing was toestablish ba eline data, for .
future annual ccjrriparisons of achievement-test sobres. However, ,a
sample of Alternative Programs students was in Jude. in both the 1
midyear and end-of-year citywide testing programs .Although com7
parisons of standardized test scores with suc ia b 'ef period of intet-
mention are subject to many limitations at w not d tfiett.a.pptoximately

%,of the Alternative Programs students mainfai -d or improved their
atonal percentile rank in reading and 50 marnLaired or improved
eir national percentile rank in mathematiS.. :-('

ecause of the effects of the teachers' strike '. pon,the 1972-1973 school
ear) comparisons with data .obtained for tha year were limited.
omparison of average daily attendance (ADA) statistics revealed

`improvement in ADA for students'in 16 of the prograins over thei
previous year's ADA in theregular school program. None of the 25
iirograits showed the expected 50% improvement in .students' ADA.

The frequency of-discipline referrals decreased for the stude is in 20
of the 25 programs . The minimum expectation of a 75% reduction
over the previous year's accumulation of referrals in the regular
school program, was attained in only nine of the programs

,

The total number of major subjects failed by students in 22 programs
was less than the total number of subjects failed during the previous-

1 year by these same students when they attended the regular
ch I program. In 16 of the programs the minimum expectation of a i

5066 edUction in failures was' attained. "

'Th parents of students in alternative progra1ins also expressed satis-
facti n with the instruction in reading (83%) and mathematics (81%)

, and the- students' general exPeriences in the project ,(83%) .

6
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1974-1975

District 1:
District 2:
DistriCt 3:

District' 4:
District 5:
District 6:

(Preliminary finding/s) In -November 1974, a revised Veraio of_L_
the Alternative Program Teacher. Questionnaire was sentto 11

alternative program -teachers. On the questionnaire, 85% of the
teachers indicated positive attitudes toward alternative edu ationa
programs. Analysis of the questionnaire subtests showed that,
on the average, teachers held positive attitudes toward implement tiOn

r,Of the prbgram, time and'strain involved with. teaching in an alter ative
physical support proyided by the program, and the -

progam's curriculum. Negative attitudes were found only toWard
communication with personnel outside The alternative program.

A sampling of attendance repOrts from the Title I a?ternative prog ams
-revealed that four fifths of the programs' average daily attendafic
figures were higher than those of the base year (197271$713) .

.1.

This seems to indicate progress toward the attainment'of the attendance
objective.'

All the other instruments used in 1973-1974 to collect' data on altst
Programs are being revised. iThese include the Alternative-Pro
Student Retyrd Form, Student Questionnaire,, and Parent Questi
IlLaddiVon, two new data-collection, instrumentsqUestionnaire
for nonalternative program students and teachers--are currently
being leveloped.

PAitTICIPATINGSCHOOLS .

't
Ba'rtram, Sayre, Sulzberger, tniversity City", West Philadelphia
Barratt, Franklin, Penn, Vare, Vaux
Bartlett, Sok, Furnesp, South Philadelphia, Stoddart-
Fleistier

FitzSimons; Gillespie., Shoemaker, StrawberriMarie on
Jones, Penn Treaty, Stetson, Wanarriaker
Roosevelt

native
urns
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BENCHNIAR
4

ADMINISTRATOR:
HEADQUARTERS:,
TELEPHONE:

, PBES CODE:
"OPERATING YEARS:
GRADES 'SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EIVIPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM::

Edmund J, Forte
Room 229,- 21stStreet and P'kway
448-3291
511-02-057 c

M74-1975

1,240
31
,Profe sional 31, Pqaprofessional 49, Clerical 2,
Reg ax $.760,000, SuMmer $34,0b0, Total $785,000
Asrn ld;Escourt, Rafe Colflesh

PROJECT DESCRIPTION
.

The goal of Benchtherk is to proyide high-intensity basic skills instruction for
intermediate-grade children. The project provides small-group and individualized
instructional experiences designed to raise each child's achievement to a level
commensurate with his ability,. Each Benchniark unit serves lost-achieving children
in:grades,four , five, and sixin a self-contained class setting.

The project is a "reduced class size" model with paraprofessional support.-. -

Its student7adult ratio is 1011. The instructional prOgr.am itself is diaknostic and
prescriptive. Traditional subject- matter areas are Part of the ctirriaulum however,
the primary emphasis is on the language arts and computational skills. In thoge
class units with a large population of .Spanish- speaking children, instructional
techniqueetind Materials are geared to accommodate the particular needs of the
children. The instructional process in a Benchmark class unit is an open system
with educational progress ,guided by the School District's lists of instructional
objectives. All school' services end activities are available to Benchmark students.

I

EVALUATION TECHNIQUES
,

Project monitorin (using Observational Checklist) , teacher questionnaires,
parent questionnaire , phonics inventory, word lists, informal reading inventories,
and Mathematics Lev ti Tests were utilized to gather data.,

KEY FINDINGS
1;.

1974-1975 (Preliminary findings) Most of the key enabling objectives have
been achieved, and the Benchmark project is being iMplemented

19
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according to the planned schedule. Final arrangements have
.been made.for classrooms and teachers irrall of the 31-project

*schools. Pupils have been selected according to prOject-criferia,
and teacher training has begun. Supplies and needed materials
have been ordered; some have been received fij, sqhools.

Monthly ,monitoring of project activities indicates that most of
the enabling objectives will be achieVed on schedule. The quality
of teachers observed at training sessions, and the level of efficiency

/ of the project leaders indicate positive progress towand the attainment
.of the instructional objectives.

o

PARTICIPATING SCHOOLS
. . . 4- ,c

District l: Barry, Belmont, Daroff, Holmes, Locke, Washingtqn ''
District 2: BachT, Childs; dideon, Morris
bistrict 3: Hawthorne,;Jefferson, Kearny, SouthWark, Spring Garden, Wister
District 4: Blaine, Cleveland, pick 4 Keston , Kendeiton, Lehigh, Leidy, Stanton,

Wright .

District '5: Ferguson McKiriley, Miller
" ..District' 6: East Falls, ,p-teel

.District 7: Bethune 4 c

1
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.

6

ti

a

fi

t,'

o



a.

k

ADMINISTRATOR:
HEADQUARTERS:
sTELEPHONE:
PBRS CODE .

O''ERATING YEARS:
GRIMES SERVED:.
,NO. OF PUPILS:
NO, OF SCHOOLS : ,

NO OF EMPLOYEES:
CURRENT ,BUDGET:
EVALUATION TEAM:

z

\
BILINGUAL. EDUCATION

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511 -66 -538
1972 -1975
1-8
Nonpublic 811

.

10
,

Professiona1,14, Paraprofespional 5, Clerical 2 r
Regular $245,000, Summer $14,000, Total $259 ;GOO
Marion Kaplan, Larry Antloff, Carrolyn Iwamotb

1
, PROJECT DESCRIPTION

The Bilingual Education projectfis designed to correct the deficiencies of Spanish-
speaking children rel\ative to the development of language skills in English, the lan-
guage of the classroom. These dellcitTicies were discovered thrOugh standardized
testing which revealed a degree ofzretarclation'ofSpari"ish7speaking.Children
performance in academic skills of nearly two full years when compared vvit$ a rtational
*norm. . e. ,, . (

,

c, , .t.,
The project initially attempts to improve achievement of the Span ish-speaking;

children in matheniatics and reading by effecting an average gain of 10 months fon.
each school year of instruction, to improye language competency in bothEnglish s

and and to provide staff- develppment activities to improve teacher cbmtke'',,.
tency in communicating with Spanish- speaking children.,;.; IT --,

,..
ti

Some bilingual teachers and auxiliary bilingual teachers function in a Spanish
Center which provides instruction to approximately 120 to 160 students seleb,ted from
the schools because of acute difficulty with English in performing in the regular-;class-
room setting. TI? remaining teachers function in the individual schools.

EVALUATION TECHNIQUES

Standardized achievement t te, locally produced competency tests , and the
Observational Checklist were use .to evaluate pupil prpgress.

K§Y. FINDINGS

19 72 -1973 The learning center became operational inf. early spring and was
functional for the remainder of the school year, at approximately 60%
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capacity. The six bilingual teachers in the participating schools
functioned primarily 9.s instructorsof Spanish. The four teachers
in the learning center concentrated primarily- on the improvement of,
basic skills. All enabling objectives were achieved during the yeart.,

/
-Sixty-one percent of the pupils mastered two or morerlevels in mathe-

Matics, 46%°mastered twb far more levels in,,reading, and 45% mastered
two or more levels in Spanish.

Further analysis of the records indicated that in Grades 4-8, 76% of the
pupils mastered two or more skill levels in mathematics, 60%.mastered
two or more levels in reading,, anc1461% mastered two or more'leyels in
Spanish. 'Thus, while the project was not successful in every grade
in having 60% of the pupils gain two "levels,in each of the subjects;
the 60% criterion was met in all subjects by the, pupils in .Grades .4-8.

With little variation-from grade to grade, 479, (80%) ofthe '225 referred
piipils attained masters in the areas of deficiency for which they wer"
referred:. This repreaentect-progress, toward, but not attainment. of,
the stated objective of 90%.

Comparison of 1973 and 1974 scores from the Bilingual Education
Project Student Survey indicated no differences in the self-concepts
or' school-related attitudes/of the pupils. Pupils' attitudes appeared
to be neutral in both years.

1974-1975 (Preliminary findings) The implementation of the Bilingual Education
project has improved over the past two years of operation. This

.%e is especially evident in the Cariiio Center cm. pcinent: Improved
screening and record keeping and more intensive supervision
of instruction should facilitate the attainment of tqe objectives
for this component,

The bilingual-auxiliary-teacher component has changed considerably
this year. The role of the teacher varies greatly from sc ol

I

to schobl. . P.

PARTICIPATING SCHOOLS

Nonpublic: Cathedral, St. Bonayenture, St. Boniface, St. Edward, St. Francis
Xavier, St. Malachy, St. Michael, St. Peter Apostle, St. Stephen,
St. Veronica

22
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COMMUNICATIONS EXPERIENCES

ADMINISTRATOR: , Jon Dunn
HEADQUARTERS: Landreth School,' 23;c1 and Federal Steete
TELEPHONE: DE'6-7788
PBRS CODE: ' 511218-612
OPERATING tEARS:, '1,968-1a75
GRADES SERVED PK-12.
,NO. OF PUPILS: 2,040
NO. OF SCHOOLS:, 14
NO. OF EMPLOYEES: Professional 4, -ParaprafeSsional 0, Clerical 1
CURRENT BUDGET: Regular $55,000, Summer $3,000, Totalx$58,000
EVALUATIOtT TEAM: Lisbeth Sorkin )

PROJECT DESCRIP,TION °d .
V A Film/Medi-a Center Communi *tions serving as a workshop and resource
facility forthis project has been establ shed in a targettarea schocrl. The staff
assigned to the Center'deliklops a program that focuses on (a) Media study, a
critical approach to various. media which represent Agnificant cultural and/or
envitonmental forms thatinfluence perception, human relationships, and lifestyle;
(b.). media responses , affdrding children oppoitunities to learn to use' the tool's of
different media; sand (c) curriculum development, developing multimedia approaches
to the teaching-of specific units in existing curricula. Thestrategies fashioned
in the Center a e diffused throughout the district being served by the teachers
from target-ate schools who participate in project activities.

EVALUATION TECHNIQUES

Formative techniques: instrument development, observation systems, and
survey techniques.

KEY FINDINGS *,
a

1968.1969 Evalualjen focused on development of techhiquee and materials.
A start was made in the construction of some rather unique teacher-
education experiences which used film to sensitize teachers to the ,

subtleties of.some aspect...4'0f learning.

1969-1970 valuation conducted by project staff. Questionnaires revealed that
teachers and principals received the project favorably.

1970-1971 Evaluation conducted by project staff: Formative evaluation revealed,
that continued support was required in order to have impact upOn
schools.

a,

13;
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1971-1972

. * 4

Teaehers add principals ince sated satisfaction with the learning ex-
periendes provided by the project, materials and staff. Materials and
services were supplied to 42 Talc I.atchools..4,In the case of special
equipment, 23 of the 42 schools used the equipment which was
able to them on-loan. Approximately 25% of the 'respondents fet that
they needed more assistance in the media area.

1972-1973 A new staff provided continuing Cg services, including lending
films and equipment, Working wfthchers and their classes

.on media projects, and providing .14orkshops. Teachers reporfedt
positive effects of the project to be a greater understanding of .

media processes* and the ;application of media to children's learning
. proCesises. The students have shown a greater aWarenessof::.

their environment and a greater sophistication inIthe use of media.
Staff support and materials were not available oorisikently.throUghoUt
the year because of theiargd,mimber of teachers the ptOjeat :

attempted to serve

1973-19747 When pupils were asked' oil a special .pupil qtiestionnaire how many
different/media projects they had Completed; ,50% of 104 respOndentsto
the questionnaire indicated two Or more projects . Qf the 36% who
reported only one project completed, a majority named a complex, long-
terin activity thitt involved many skills and subproducts.

---efora 7 &% of the pupils. Although the percentage was slightly less than
e attitude section of the pupil questionnaire elicited positive respOnses

the 80% criterion, the intensity and frequency of positive comments
voluntarily written on, the survey forms by the pupils was judged by
.the evaluators to reflect a satisfactory attainment of thil 'objective.

1974-1975 (Preliminar3i findingg) Repeated scheduling changes and the
influx of new CE personnel who need an extended training period
have made evaluation of the project difficult, However, activities
reportedly are occurring as planned, and the project n/i/.1 probably",

. °District 1:
District 2:
District 5:
District 6:

o

attain its objectives.

PARTICIPATING SCI;100L'S

Bartram, Longstreth
Barratt, Franklin, Kelley,- Landreth, McDaniel, Poe,
Miller, MOffet, Penn Treaty, Stetson
Dobson

O



_COMPREHENSIVE MATHEMATICS r-

ADMINISTRATOR:
HEAbQUARTERS:
TELEPHONE:

. PERS CODE: . .

OPERATING YEARS:
GRADES SERV(ED:
NO. OF PUPILN:
,NO. OF g'HOOLS!
NO. OF EMPLOTEES:
CURRENT,IiUDGET:
EVALUATION TEAM:

Alexander robin
Rooni 310, 21st Street andparkway
448 68
51/- 1=520

1972-1975
X-12
67;390

.138
Professional423,- Paraprofessional b, Clerical 1 ,'-
Regular $2,022 ;000 , Summer, $51,000', Total $2,073;000'
Joseph Wroblewski

,,

PROJECT. DESCRIPTION

'Tins proje:c,..t is organized into several components which attempt to,iinproire
the p'erformance of target-area pupils in mathematics.

for Children in Grade's
A. 4omprehensive Plan for Raising the Level of Achievement in Mathematids

This component's objective is to provide an elementary mathematics resource
'teacher in each of the participating schools . The resource teacher's responsibilities

include providing leadership in mathematics on a full-time basis to the schooLfamily,
providing materials and activities! for effective instruction, ''assisting the aehninistrEitor
of the school tZ5 individualize the matheniatics program, planning andimpleMenting` ,

mathe-
matics with the other areas of the school curriculum with sp cific emphasIsSn, reading.
a comprehensive program for'remedia.tio'n, and providing fo the artic14ttion of mathe-

B. Project to Strengthen the West Philadelphia Mathematics I Program in Basic Skills
(9th and 10th Grades)

Ninth-,and tenth-grade pupils irpthe Mathematics I program are rerostered with
no more than 25 .assigned to any class at any of the three leirels. The coordinator
demonstrates and supervises the use of aboratory equipment on each class level. In
addi n he introdlices the stafk to new niques throtigh both demonstration and.
sup rvision.

C. Activity-Centered Mathematics for Retarded Educable Children .(Elementary)

A two-week summer in-qervice program is provided for the,42,4 participants chosen.
Three experienced leaders' the active<learning process provide a 50-hour,'W8rkshop
utilizing all the materials for the establishment of classroom resource centers. Duringj

0,
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a

the School year, follOw-,,up worksh Wire provided so that :teachers can share immediate
problems, d,i s progress, and receive continuous help . A, special education teacher!:,
with a strong ackground in mat matics is assigned till time to provide ongoing assis-
tance; to all participating teachers. Each participating'Olasstoom is provided with all
of the instructional yids, materials, books, and eq\iipMentnecesaary to carry on the

.program, .

EVALUATION TECHNIQUES 1/

Stuelent achievement is measured using the Iowa Tests'oCBasic Ski41S and
.the Philadelphi ') Tests of Fundamentals pf Arithmetic.

tr

KEY,., FIi4DINGS

i

1976 _ The proje6t iebein _implemented, on,sbliedufe. Each of the participating
schools Chas a Mat matics specialist assisting the teachers in developing

-land presenting m e effective lessons:in matheMaticS. ForMative informa-- t .4ion is being gath red to,,improve the prolect , s impacto Plans have been
'developed to proyi e individual ancli:grolip mathematics-level progress
data to each parti pating elementa0 sq400l

1973-1974' CdniSonent. "A" , A median growth rat4,4Wtwo levels per year was
digat6d across all districts as me`S'si.iirecL by the Philadelphia Mathe-

m 'tics'Evaluation Test. This gairi:was equivalent to 0.75 year's
gr wth (notihe expected full year'S.growth) in one year.

The median level of growth acroS4aricts as measured by the
Philadelphia Mathematics Evaluakibh Teat indicated thaftwO instruc-
tional leVels (not the expected thtee) Were achieved,

Component "B", Results of administration of the Individualized
Learning for Adults program bOtin41ets and the Philadelphia kIlanda-
rnentals of ArithmetiC Test indiCate'd' that all students progressed in some
area through the use of the ILA booklets and that significant gains were
made.= the arithmetic test from pretest to posgiest,

Results on the Comprehensive Tests of Basic Skills indicated mean
grade equivalents of-5.7 on the est;and ,6.7 on the posttest. The
improvement of one grade' level in ()tie yea'r was an improvement in
achieVement rate fo pupils who were deficient an average, of two years
or more at the fres man center.

0,
Component "C" , 'Comparison of pretest and posttest scores on the
Key Math Diagnostic Arithmetic Test showed an increase in score }that
was significant at the .005 level.

6



1974-1975 (Preliminary findings) Th)e' components of the Comprehensive.
Mathematics project are being implemented and the designated
pretests have been given. Attainment oflpupil-7achievement
objectives can be determined after the spring posttes-ts.

PARTICIPATING SCHOOLS

District 1:, l3arry, Bartram, Belmont, Bryant, Comegys, Daroff, Drew, Dunlap,
Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstieth,
McMichael, Mitchell, Morton, Pdel, Rhoads, Sayre, Shaw, Sulzberger,
Tilden, Washington,, West Philadelphia, Wilson, Wolf

District 2: Alcorn, Arthur, AUdenried, Bache,,Barratt., Benson, Bregy,
Carver, Childs, Darrah, Douglass, Gidebn, Kelley, Landreth,
Martin, McDaniel, Meade, Morris, Peirce, Poe, Reynolds, Sartain,
Smith, Stanton, Vare, Vaux, Waring, Wayne

District 3: Bartlett, Furness, Hawthorne, Jackson, Jefferson, Kearny, Key,
Kirkbride, Meredith, Nebinger, Southwark, Spring Garden,
Stevens, Stoddart-Fleisher, Vare, Washington, Wister"

District.4: Blaine, Blankenburg, Cleveland, Dick, DuCkrey, Fitz Simons,'
Gillespie, Hanna', Heston, Hill,.Kendertbn, Lehigh, .Leidy, Peirce,
Pratt-Arnold, Rhodes, Shoemaker, Stanton, Stokler, Strairberry
Mansion, Walton; Whittier, Wright

District 5: Brown, Clymer, Dunbar, Elverson, Fairhill, Ferguson, Hackett,
Harrison, Hartranft, Hunter, Jones, Lualow, McKinley, Miller,
Moffet, Penn Treaty, Potter-Thomas, Powers, Sheppard, Thomas,
Welsh, Willard

District 6: Dobson, East Falls-'Fitler, Emlen, Fulton, Kelly, Lingelbach,
Logan, Mifflin, Pastorius, Pennell, Pickett, Roosevelt, Steel,
Wister

District 7: Bethune, Intensive Learning Center, Pennsylvania Advancement,
Smedley, Stearne, Taylor

fl
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COMPREHENSIVE' READING PROJECTo
,47

The Compigehensive Reading Project has several components, which are

reported consecutively in the following Eder:

Classroom Aides

Distticts 17 Reading

Ir_n_proverh.ent of Reading Skills "A" and "B"

Improvement of Reading Skills "C"

Individualized Education Center
. .

InstruOtional Materials Centers

Kindergarten Aides

Language Arts Reading Camps

Operation Individual

Parent School Aides

Primary Reading Skills Centers

Reading Enrichment and Development

Reading Improvement through Teacher Education

Summer Adventures irYp earning

Summer 'Reading Readiness
0
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CLASSROOM AIDES
*(A Component of the COMPREHENWE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
l'ELEPHONEaL
MRS DE:
OPE TING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEE:
CURRENT BUDGET:
EVALUATION TEAM:

Milton Goldberg
Room 230, 21st Stieet and Parkway
448-3320
511-02-518
1967-1975
1-3
11,062
43
Professional 1, Paraprofegthional 181, . Clerical 1.
Regular $1,152,000, Summer None; Total $1,152,000
Louis Scheiner, Jobri Ready, Fleta Waters

PROJECT DESCRIPTION

.Teachers in the inner-city schools need additional time to provide individual-
ized instruction and contact with children. Exceptional children also need more
attention. Learning experiences for the children should be aimed toward success
rather than complete frustration. The children's specific educational needs must
be met thrOugh small-group instruction. Children derive benefit from learning'-
successes, more and better supervision, more adult reinforcement, and rapid

o
feedback.

Experienced classroom aides are providing a greater adult/pupil ratio in the
classrooms. In addition, they relieve the claSsroom teaclacr of many clerical duties.
Thil kind of involvement provides additional support foi managing the classroom,
and allows immediate utilization of individualized instructiOn.

EVALUATION TECHNIQUES

Suryey techniques , structured observational system, comparisons of basic
skillt (ITBS) growth over periOd of involvement.

1967-1968.

KEY FINDINGS °

Classes with aides showed higher gains in ITBS scores than classes
without aides. It was observed that the greatest effect on pupil prog-
ress appeared when the aides spent a large proportion of their time
with one class.

29
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a

1908-1909i Aides program, as constituted, was not freeing-teachers
a
from non-

teaching tasks nor causing a larger proportion of time to be spent in
professional activities. Comparigons of Reading and Total Arithmetic
scores (ITBS) showed that aides had not significantly improved prog-
ress beyond that of,classes without aides.

1989-1970

1976-1971

?sz)

1971-1972

Observations indicated that the presence of aides permitted individual-
ization of instruction. The instructional activities of the aide0 did
not appear to lead to improvement in pupils' reading performance.

The presenee of the aide xeducedlhe number of noninstruotional tasks
the teacher performed. Teacher interviews anthclassroonr:Observa-
dons confirmed widespread use of aides for tasks which withOut the
aide, would limit the amount of time teachers would have for teaching.
The presence of the aide Aacreased the amount of individualized or
small-group instruction the pupils were receiving. Such individual-
ization occurred when aides' were used for instructional tasks, but
,not when they were used. primarily for noninstructional tasks. .

Classroom monitoring and structured interviews with principals and
teachers indicated that certain changes within the project had seriously
undermined its effectiveness. The lack of a program director led to
a gradual breakdown of sp'ecific definition and, direction.. This situa-
tion was compounded by. the removal of consultant teachers, who had
been responsible for the assigning, monitoring, and developing of
aides. Since their, removal, some of these tasks became the responsi-
bility of other school personnel (e .g. , readinl teacher and principal) A

and other tasks were not performed. In some schools, some of the
aides were redesignated to other programs and attended college in the
afternoon. This resulted in a reduction in the available aide serviced
those schools. These conditions haire impaired the effectiveness and
viability of the project.

1972-1973 Overall, the facilities equifment, and materials were adequate. The
presnce of the aide generally allowed more time for the teacher to
conduct either whole-group or small-group instruction. In all cases ,

teachers reported the aide serviceas extremely useful and contributing
to the enhancement of the instructional program. Again there appeared
to be no project coordinatbi who would be directly responsible for its
Qrganization, for conducting periodic checks of aide utilization, for
planning staff development, and for working with individual principals
in solving any difficulties that might'arise among teachers, aides, and
princii:Qs

1973-1974 The project's two stated objectives were attained:. (a) teachers with
aides were obgerVed devoting more time to individual and small-grow

22
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1974-1976

District 1:
° District 2:

District 3:

District 4:
District 5:

Distxict 0:

instruction than.non=.CA teachers; (b; the'aides' presence led to less
frequent discipline incidents in CA' classes than in non-CA classes,
enabling the teachgr to conduct her lesson without interruption-, and
relieved the teacher of many clerical duties that were done by non-CA
teachers.

(Preliminary findings) As the Classroom Aides project is presently
being implemented,. all compiments of-the objective'are being met.
With few exceigion.s; school administrators are cooperating by
assigning aides only to primary grades and to three or wer
classes. Teacher and aide reports concur with the evaluators'
observations that aides spend the majority of their ime servicing
small grqupe and individual children. Thus, teachers are able
to better implemenean individualized and small-group instructional
program.

PARTICIPATING SCHOOLS

Belrriont, Locke, Rhoads, Washington
Alcorn, Bache, Carver, Darrah, Douglass, Gideon., Kelley, Meade,
Morla, -,Poe, Reynolds, Wayne
Hawthorne, Jackson, Jefferson, Kearny, Meredith', Southytiark,
Spring Garden, Washington, Wister

Blankenburg, Dick, Hill, Stanton, Stokley, Wright
Fairhill, Ferguson, Hartranft, Hunter, Ludlow, McKinley, Miller;
li/loffet, Welsh I.

East Falls, Mifflin

0
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'a DISTRICTS 1 -7 READING
(A Component of 'the COMPREHENSIVE READING P:ROJECt)

ADMINISTRATOR:
HEADQUARTER ,S;

e TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CriRRENT BUDGET:
.EVALUATION TEAM:

District Superintendents and Reading Mapagers
District Offices
District Offices
511-01(02.,03,04,05)=796
1970-1975
K-12
100,052
158
Professional 106, Paraprofessional 666-, Clerical 15
Regular $4,084,000 , ' Summer $78,000; Total $4,18-2 000
Irvin Farber* District ResearCh ASsoci4es and Assistants

V

PROJECT DESCRIPTION

Reading teachers and classroom aides receiyftintensive staff development prior
to entering the classroom, continuous in-service training after the school year begins,
and follow-up support through visits by reading specialists and supervisors to
individual classrooms. Instructional Personnel are prepared in methods of imple-
menting the program in the classroom, of diagnosing problems and prescribing
individualized instruction, and of monitoring and recording pupil progress;
Personnel also learn how fo make full use of other re odrces available to them inside

ading, projects include various
ds of the individual pupil
asic and represent the
pupil strengths and weak-

ach and reinforce skills;
[4.nd recording of pupil;

and outside the school building. 'While the District R
reading programs and techniques according to the ne
an d/or classroom, three instructional principleQ are
procedural framework for all: Diagnosis, pinpointin
nesses; Prescription: individualizing instruction to t
and Assessment and Evaluation; continuous monitorin
progress:

. .,
Pupils served by these projects are given diagnostic tests.to highlight specific,., ...

shills needed. Teaching personnel then develop individUal instructional programs
designed to meet those needs.,

Widely varying staffing patterns, tea hing techniques, a d- instructional materials
are employed to teachthe major areas of the reading progratn decoding, comprehen-
Lon, study. skills, and literature. Classes may be organized homogeneously or
heterogeneously. Team teaching, new or different ways of using classroom aides and
volunteers, and peer tutoring are a few examples of approach s which are emPloyed.
MuAilevel, multimedia, and multisensory materials are utilize . Pupils benefit
from language enrichment as well as reading motivation throug literature programs
in which means for student selection'die provided. Teachers a d aides are encouraged

25

D

aD



to make maximal use of the historical, cultural, social, and business resources in the
school community, as well as the supportive counseling, health, and instructional
resources already available in the school itself. ''`\

The District Reading projects also place great emphasis on inyolvement of parents,
community, and school personnel in planning, implementation, and evaluation. Each
district has constructed its own approach; details are available in the respective
district offices.

EVALUATION CHNIQUES

Standardized tests, informal reading inventory, monitoring, observational
checklisto, surveys, and interviews.

KEY FINDINGS

1970-1971 Eachdistrict produced-an individual reading plan that was approved by
the Instructional Council. A management-information system was'designed
to provide continuous feedback on the child, grade-level, building, and
district levels. Initial measurements of pupil performance were taken and
'Staff-dpv*pment programs were initiated. The overall evaluation indicated
that all districts were operational and implementing the apoved plans. The
initial operational goals for the first year, were achieved.

1971-1972 District 1. The previous pattern of decline in pupil performance irtreading
was halted and improvement was noted in the elementary grades. Signifi-
cant gains in reading were Made in Grades 3, 9; and 12. Smaller advances
were observed,in Grades 5, 6, and 10. Grade 4 remained static. Grades.,7,
8, and 11 showed regression. The percentage of pupils scoring.helow
the 16th percentile has decreased for most-elementarygradesand fog
Grades 9, 10, and 12.

Achievement of specific program objectives was uneven, with none being
achieved by more than a few grades. Because of the experience of thee
two ears, objectives were revised to be more realistic and achievable b.

District 2. During the second year of the District 2 Reading project,
the 'pattern bif improvement noted at the end of the preceding year in
Grades 2-4 was expanded. Ten of 12 grades improved by reducing the.
percentage of students below the national 16th percentile (according to the
reading subtests of the CAT) . Six grades showed an increase in the pro-
portion. of students performing above national norms. In the elementary
schools, the lower grades continued to show greater improvement than

'Grades 5 and 6. For the first time, improvement was significant at the
junior high school level; 'but this was largely attributed to one6school.

a
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Implementation continued to be most complete in the elementary schools,. .

Junior highs improved noticeably, but implementation of senior lath
school programs continued to lag..

There were six kindergarten programs. The Bank Steeet'approach,
which was used with children in low-achieving schools; cost least of
all for materials during the second year but showed results, on the stan-
dardized kindergarten tests superior to the other programs (avid above
national norms on two of the three subtexts related to reading)

After Grade 3, the students did less well on vocal;ultiry than on compre-
hension, while in the early grades vocabulary development exceeled
comprehension skills.. It was suspected that vocabulary development
received less stress after Grade 3 and that thereafter the poorer students

.49were comprehending to the litnitof their vocabulary.' #

The earl vocabulary development might have been due to the emphasis
on decoding and vocabulary of the programmed materials used with about
half the children in the early-grades, The most consistent patterns of
improvement in the district were found with students in the McGraw-

. Hill/Sullivan approach.
0

District 3. 'Evaluation of the District 3 Reading project Included
both judgmental and quantifiable observations. These observations
were determined .either by consensus of critical staff (e.g., reading-
project staff, district and central office staff) or by way of specified
achievement or diagnostic tests (e.g., CREAD, PRT)4.

ao
Generally, the District Reading project became considerably more
operational and familiar to district staff. The various -aspects of the
program, such as community reading centers, a fledgling parent
advisory council, a functional clusterization of schools, and staff-
development workshops, were more vigorously ,operative than was the
Cape for the initiaryear.

o

Test scores from the CAT showed a definite improvement over scores
observed during the initial year . This improvement in test scores was
evidenced both in the fact that fewer pupils were scoring in the below-
16th4percentile category, and in the progressive improvement in' the
average percentile score. a .

District 4. Standardized reading :achievement test scores indicated that
District, 4 pupils experienced a successful year. Full implementation
of

Asf

the reading prOgrams was also indicated, including the application
of the proper mat'ials And personnel.-
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To aid i e implementation of the-program., astery data were
'collecte . Ajtalisis and 'feedback of these data 'served to assist the district
management in reconstructing program activities to achieve the objectives.'

In 'summary, all primary grades met their stated achievement objective
of 0.9 year gaid from the pre, to the posttest. Four of the six secondary
grades- (9-12) met their stated achievement objective of 0.8 year. Grades 7
and 8 did not achiedp the objective. These reeulte clearly dictated that
an additional thrust was needed at the junior 'high school level. Almost
all of the first- and second-grade classes achieved grade-level reading
competency. There was evidence that the decoding program selected as
the initial thrust was appropriate to meet the needs of the population.

a

District 5. The 1971-1972 reading program in District 5 achieyed
limited butineaningful success as measured .by standardized tests and
various monitoring techniques and survey iristruments.

In yocabtilary there was a decrease in the number of children scoring
beloW the 16th percentile in all grades (1-8) where standardized tests
were given, with the exception of Grade 7. 11.eading comprehension
scores improved as indicated' by a. decrease in the number of pupils
scoring below the 16th percentile in Years 1, 2, and 3, and Grades 5
and 6 These improvements, while generally small, compared very,
favo bly.with previous test results which had shown a progressively
wor eating distribution of scores. The implication of these results-was
that District 5 had arrested the slide in achievement levels'..and that
the impact of the concerted effort in reading was beginnin-g\o be re-

,flected.

Surveys of teachers and principals indicated a higher level of satis-
faction with`the Lippincott program than with BRL, but both programs o
were perceived by principals as being implemented in at least a satisfactory
way:. Monitoring and observation by supervise s,pri 'pals, and consul-
tants supported the finding that both prograths were: generally being
properly implemented.

comparison of fotirth-grade test scores in schools using 13RL at that
level with fourth-grade scores in schools using Lippincott indicated
that there was probably no significant difference as a function of the
program. .This findixig argued for a wider use of Lippincott., since it
was significantly less expensive than BRL.

,.Data, regarding the efficacy of the kindergarten-teacher staff-development
program'were mixed-, raising questions as to the desirability of the
continuation of this thrust.
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Dist Act 6. The 1071-1972 District %Reading project maintained the
direction and commitment adopted in the initial year of.1970-1971. Program
emphasis and budget priorities were given to students in the early school
years and to those pupils achieving at the lowest reading levels in all
grades. Individual schools identified their own needs and developed
and implemented programs based upon their needs assessment.

The district objective to reduce the number of pupils below the 16th
percentile was met in Year' 3 only. In no grade was the district GE, .
objective met. Howelrer, in both GE score and percentage of pupils
below the16th percentile, progress -Tor'a halt to prior retrogression-
was made over the two-year period. The ueatest progress was made
in theoareas of district priority--'the lower grades and, the lowest-.
achieving pupils gra"des,;

Over the district, the best gains were derived from programs whibh
received the most funding and obtained additional supportive personnel.

, Median reading achievement as measured by informal reading inventories
increased in all but one grade over the period from December 1971 through
May 1972. During this same period, the percentage of kindergarten pupils
reading at or abcive the preprimer level increased from 1% to 24%. This
exceeded the kindergarten objective of 15%.

District 7,. The District 7 reading plan for the second year was 'gazed
on key elements of the first year's program. Major aspects of the plan
involved continuation of homogeneous clustering of schools according to
reading needs, use of decoding materials for targeted schools, staff
development for the improvement of instructional, skills in'readingand
close monitoring of pupil achievement.

The proportion of pupils scoring below the 16th percentile on the Reading
subtest of the ITBS increased . This trend was most dramatic in targeted
(i.e., lowest-achieving) schools, but was also evident in the highest
achieving cluster. The highest-achieving cluster showed' also a
decline in the number of pupils scoring above the 84th percentile.

0

District monitoring data indicated that alphabet mastery was achieved by
the great Majority of Year 1 and Year 2 pupils.

Pupils in Basal programs progressed at a median rate of onebook level
per year in Grades 1-8, as indicated by informal reading inventories.

Targeted pupils working in programMedkreaders covered a median of
four .books per year in Grades 1-4. Pupils in Grades 3 and 4 were
not significantly different from Ye'ar Z pupils in either rate of achieve;
ment or level attained .



'Phonics skills continued. to be a problem area. Standard diagnostic tests
indiCated weakness in phonics skills in Grades 4-9. The Sight
and Sound Inventory indicated that one third or more of the pupils in
Grades 2-8-had not attained required pliwnics skills. -Vowel 'sounds
were the biggest problem.,_

.

No data were available to earaluate'sec'ondary programs.

1972-1979 District 1. Standardized testing for GradeS K-8 was not conducted
because of the prolonged teacher strike. 'Dheinstructional objectives
based on informal reading inventories given in October 1972 and May
1973 were achieved for Graded 2-7. ObjectiVes for Grade'8 'were
partially achieved.

-None of the grades performed better in May 1973 on an informal reading
inventory than the same grade during the preVious year. There was a
decrease in book level DfOir the average pupil in Grades 2 and 4, while
in the other grades the book levels remained the same as for last year's
classes.

On a phonics inventory administered in Grades 1-6, ptipils in all grades
exhibited seriouiTeaknesses in the vowel sounds (both ,short and long) ,

in the vowel 'digraphs and diphthongs in the rhyming words, and in
nonsense syllables. It was recommended that alternative methods of
teaching-reading comprehension should pe employed with intermediate-
grade pupils who consistently,fail to grasp.phonics skills.

Grades 9-12 performed more poorly than last-year's asses and none of
their objectives were achieved. There was a sig ificant increase in
the number of students scoring below the 16th percentile on the Reading
subtests of the Comprehensive Tests ofBasic Skills.

-District 2. During the third year of the District 2 reading plan, the
pattern of improvement noted at the end of Years 1 and 2 was continuecM
Seven of nine grades improved by reducing the percentage of students
below the national 16th percentile (according to the Reading subtests
of the CAT) . All six elementary grades improved on this index. Seven
of nine grades also showed an increase in the proportion of students
performing above national norms. In the elementary schools, the
earlier grddes continued to show greater improvement than Grades 5`.
and 6. Improvement in the junior' high schobl was most consistent in
the ninth grdde.

Implementation continued to be most complete in the elementary schools.
,Junior high school's improved noticeably, while implementation of senior
high school programs improved but continued to lag behind the lower
levels. a?0c\.
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There were six kindergarten programs. The Bank Street approach,
which was used with -children in low-achieving schools and had a low
cost for materials after the initial year, showed results on the standardized
kindergarten tests superior to the other programs for the second year
and was above or near national norms on all three subtests related to
reading this year.

After Grade 3, the students did less well on vocabulary than on compre-
hension, while in the early-grades vocabulary development exceeded
comprehension skills, suggesting that vocabulary development received
less stress after Grade 3 and that thereafter the poorer students are
comprehending to the limit of their vocabulary.

The early vocabulary development may be due to the emphasis on
decoding and vocabulary of the programmed materials used with abotit
half of the children in the early gradeb. The most consistent patterns
of improvement in the district were found with students in the McGraw-
Hill/Sullivan approach.

District C. The results, of a shortened program year are not directly
comparable to those of a full program year. Although many schools
had meaningful instructional programs during the various portions of the
1972-1973 school year, for at least two months the reading program was
essentially:nonoperational as an organized system of special emphasis on
reading at the district level.

End-of-year samples were taken of achievement testings in Grades 1-11,
and teacher ratings of mastery on reading competencies were collected .

for kindergarten and Year 1. California Achievement Test data from
the sample testing showed, on a same-grade comparison, that in Grades
2-5 the median total scores remained above those of 1971. No consistent
pattern of gains over the 1972 results could be substantiated.

District 4. The reading scores for the 1972-1973 school year indicated
that` most pupils were able to-."hold their own .''' The improvement was
not spectacular,. but, except for the senior high pupils, there was modest
iMprovement. Modest improvement can to significant, when the nature
of the 1972 -1973 school year is considered.

Implementation of the program is now considered complete, except for
some secondary pupils. Curriculum and rostering adjustments at the
secondary level are more difficult toochieve than at the elementary level.

In terms of actual improvement in reading achievement, the Fall 1971
AT scores indicated that 51.8% of the district's pupils scored at or

below the 15th percentile. Eight months-later, Spring 1972, the
pJrcentage of pupils scoring at or below the 15th percentile was
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5%

.4

37.2%. In Spring 1973, the percentage of pupils scoring int .

the Ire percentile category was 35.5%. Hence, from Fall 1971,
to Spring 1973 there Was a total reduction of 16.3 Points in they
percentage of pupils scoring blow the 16th percent° ile. '

fe
During the same period, there were increases of 3.7 points in the per-
centage of pupils scoring between the 16th and 49th percentiles and 8.6
points in the percentage of pupils scoring between the 50th and.84th
percentiles. :In the highest percentile category, above the 84th, there
was a 3.4Apercentage-point increase, whiCh is substantial, when it
is considered that this is the category designated "gifted." Currently,
a total of 1,897 pupils (5.8%5 have achieved this distinction.

The results of the program's third year clearly indicate, as they did
dur'ng the program's second year, that an additional thrust i needed
at t e secondary level. For total, program success it is necessary that
gains achieved in the elementary grades be sustained and augmented
at the junior and, especially, the senior high school levels.

,.

District 5. The disruptive events of the 1972-1973 school year made it
extremely difficult to assess accurately the .impadt of the District 5
Reading program for that period. Standardized/rests (given only'in
Years 1, 2, and 3) produced a somewhat mixed picture of student
progress in the district.

As measured by the California Achievement Test ,(CAT) , vocabulary
skills improved markedly pl Years 1 and 3. Comprehension .skills,
Suffered significantly in Years 1 and 2, and total reading scores;
Unproved in all three grades,: Generally, file :gains were more impressive
than the losses, but with the loss of eight week of instructional time
it would be most difficult to identify,variables which might haie
contributed to the obtained results.

One variable which was studied was the amount of tine spent by,,,
principals in monitoring the teaching of reading. No significaht correla-
tion between monitoring and pupil achievement was obtained. 'However,
with the overwhelming approval of the monitoring system by the principals,
it was decided to continue, the monitoring program for at let a second-- . 9p.and perhaps uninterrupted--year.

District 6. The 1972-1973 District 6 Reading prdgram expanded in
emphasis' and direction over preceding years. The early school years
continued to be a priniary area of concentration, but prioritywas given
to the intermediate grades and articulation between kin ergarten and
Year 1.



Districtwide guidelines to achieve these project goals were established.
Individual schools identified their own specifid needand developed
appropriate programs within the district .guidelines.

Disruptions to the program were,experienced twice, during teacher
strikes. Evaluation, as well as program activity, was affected. The .

citywide testing program =scheduled for Spring 1973 was canceled. The
midyear collection of data was eliminated. Data from such testing were
crucial to evaluation of the district objectives for 1972-1973.

Sample testing with the California readirittest was carried out in \
Year 1 through Grade 11 to provide base data for-evaluation of 1973-
1974 district objectives.

ezti)

A start has beer:410e in developing thecapability to analyze the
effect of pupil mobility on individual pupil progress'. This, in turn,
will yield a more accurate measure a group prOgress.

11

District 7. This was a nnique year. A new Reading Project Manager
was greeted with two work stoppages, the Reading Team was short one
Cluster Leader, and the district reading policy-making grotip had a ,
complete turnover of leaders. A new poupil-monitoring foi-m was tried'.
In midyear, one Cluster Leader resigned. Teacher alienation was at
its peak. Midpoint data were not gathered, and the citywide standardized
testing program was canceled.

P

On, tests administered within the district, pupils in Grades 1 and 2
a achieved the objectives for alphabet mastery, and pupils" in Grades 1-6
exceeded their past years' records in each area of phonics skills tested.
While implementation of the plan was handled best in the elenientary school;
senior 'high,schoolspitiated meaningful programs..°The junior highs and
the upper elementary' grades (7-8) continued to improve their reading
programs . The planned staff-developpent program suffere both in
spirit and in extent of implementation because of the unique circ mstances
of the year. summ. program was conducted.

1973 -1974 District, .1 . Comparison of results of Fall 1973 and Spring 1974 testing
-

. indicated an increase of more than 5% in phonics` mastery for all grades
tested. The single-consonant-in-position phonics element was mastered
at the rate of 72% in 1973 and 75% in 1974 (a gain airs than the

o expected-5%) .

e

On the Spring 1974 group informal reading inventory, the fnedian
pupil, the 25th-percentile, pupil, and the 75th-percentile pupil in each
grade showed a gairf of one book level since 4140 of the preceding ,
year.
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Dtstrict 2, Comparable data...on comprehension were collected in
Grades 2, 4, 6, 9, and 12. ° Of these, Grades 2, 4, and 6 met the
objective of having 2% More pupitls (than in the preceding year) score
above the national 50th percentile, while Grades 2 and 12 met the 3%
-objective for improvement above the national 16th perC-entile. Com-
pared with 1971 restilts, Grades 2, 4, 6, and 9 (all except 12) shoWed
improvement above the na4onal 50th percentill,,,,while,all five grades
(2, 4, 6, 9, and 12) showed improvement a ove the n4tionai16th
percentile.

Comparable data on vocabulary were collected in Grades 1, 2, 4, 6, 9,
and 12. Of these, Grades 1 and 12 met the 2% objective for improvement
above the national 50th percentile, while Grades 1 and 4 met the 3%
Objective for improvement above the -national 16th percentile% Compared
with 1971 results, all six grades (1, 2, 4, 6, 9, and 12) showed improve-
ment abOve the national 50th percentile, whileive.,grades (1, 2, 4, 6,
and 4) showed improvement above the national 16th percentile.

Qn Level A of the Sight and Sotind Inventory, 62% of the third graders
scored at the mastery level, while on Level B 36% scored at the mastery4'
level .

a 'CS
The average kindergarten pupil in 1974 scored at the national 58th
percentile (up from the 51st in 1972) in Letters and Sounds, and at the
national 34th percentile (up from the 31st) in Aural Comprehension.

District 3. 'In ,Year 2 through Grade -6, four of the five gi-ades
improved in vocabulary by reducing the percentage of pupils below
the national 1.6th percentile. The reductions from 1972 to 1974 were
between 5% and 10%. Two of the five grades showed improvement on
this index on the comprehension subtest. No elementary grade achieved
the objective of a 25% reduction:

o

In Grades 7-12, four, of the six grades showedimprove,ient in vocabulary
by reducing the -Percentage of pupils below the nation 16th percentile.
The reductions from 1972 to 1974 were between 2% and 12%. Five of the
'six grades showed ,improvement in comprehension with reductions of
2% to 17%. The objective (12% reduction) was met.by one grade in
vocabular and by two grades in comprehension.

Of the total district's third-year pupils, 70% passed the individual
testing on the Dolch Basic Sight -Word. Vocabulary. Of the Title I popu-
lation, 64% passed.

District 4. Consistent with past performance, District 4 pupils exhibited
improvement in reading. In terms of the stated objectivemost Of

I
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which were considered too ambitious for the project's fourth year, .

only the one for Grades 1 -5 was met, and that only partially. Although
the stated objective for Grades 6-9 wad not met, these grades made
observable gains. In fact, their trend toward less and,less annual
gain in achievement in the upper grades was broken this gear for the
first time.

V

Grade 1 ex1eeded the national distribution (9% below the 18th percentile
and 24% a ve the 85th percentile) . Grades 3 and 4 approached the
national distribution but were not close enough to say that they "approxi-,
mated" it. Grade 5 deviated more widely than the other grades.

District 5. Kindergarten pupils achieved a mean percentile rank of 54
on Stanford Early School Achievement Test subtests; the distribution
of test scores approximated the national distribution .

First-grade pupils reached the 53rd percentile on the California k
Achievement Test Vocabulary subtest. Their scores approximated
the national distribution. The percentage of second-grade pupils

Ap falling below the 16th percentile on California total Reading scores
was reduced froni 28% to 22% but dill not meet the objective of 20%:
Only 33% of the population scored at or above the 50th percentile. Only
32% of third-grade pupils were below the 16th percentile on total Reading,
and 27% of the pupils were at or above the 50th percentile. Thirty-four
percent of the fourth -grade pupils were at the 16th percentile or lower;
21% of the pupils (not the expected 25%) were at or above the 50th
percentile. Forty-six percent of the fifth-grade pupils scored at the
16th percentile or lower;:17% scored,at the 50th percentile or above.
Forty-three percent of the sixth-grade pupils scored at the 16th
percentile or lower; 14% scored at the 50th percentile or above.

District 6. The average California reading score's equivalent national
percentile Acreased five or more points in all grades except Grade 4.
The incredse for G9 .de 4 was one percentile point.

The percentage of pupils below the 16th percentile decreased by more
than five percentage points in all grades except Grade 4. For this group,
the percentage decreased by two points.

1Distril. One of the project's five objectives was found not to have
been attained. In Grade 2, 90% of the pupils were to have attained
alphabet mastery; only 54% did so.

,Another objective concerned comparison of standardized test perfor-
ances. Because the test battery was changed, evaltiatipn regarding

that objective was impossible at this time. An equating study, cur-
°
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rently in progress, should yidld informatioh which can be used in
future comparisons.

Overallvthe,impact of the District.7 Reading project was most,pro-
nounced in the lower grades.

1974-1975 (Preliminary findings) District 1. The major strategy for improvement
of reading achievement is proyiding direct services'to the classroom
teacher through a variety of supportive personnel. The Reading
Manager initiates and dirActs- the reading program. Reading Super-
visors coordinate Reading Collaborators, who prcivide direct support
to classroom teachers. Grade Reading Teachers span both elementary
and secondary programs, providing direct services to the classroom
teacher by worAing with small groups of pupils who exhibited need
for additional instruction.' Reading Aide Coordinators train and super-
vise Classroom Reading Aides, who assist the classroom teachers. -

Materials for the program include Basal Reading, Language Arts:
and some programmed materials. The program is designed to be
flexible, so that the needs of each school,' as well as individual pupils,
are served. Flexibility also facilitates proeam modificption when
necessary. . P

In direct interviews with the Reading Manager and the Supervisors,
it was reported that no major chances have occurred in the operation
of the program.

(Preliminary findings) District 2. The District 2 Reading program is
being .implemented in accordance with the district reading plan. Schools
have reported receiving ordered materials on schedule. Informal tests
were administered to Grades 1-10 in the fall, and several new reading
assessment instruments are being developed' by the District Reading
Team.

C.

Throtigpout the district, reading staff development has decreased.
Because of teacher preparatio0 time in elementary schools, the monthly
half-y dismissals for staff clevelopment have been dropped, and the
seven staff-development sessions for kindergarten teachers also have
been curtailed. How. ever a staff-delielopment program still exists,
and some schools' staff-development sessions are held during one of
the two monthly faculty meetings. On the elementary level, workshops
for reading aides have been co ducted by the Language Arts Supervisor
and the MdeGraw-Hill/Sullivanonsultant. One junior _high chool
instituted for the first time an in- service training' progra for teachers
of Sullivan Adult programmed reading classes.
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In March 1975; five schools began using' a Follow Through model
in kindergarten. Three use Bank Strekt approach and materials,
one uses Behavioral Analysis approach with Bank Street materials,
and one uses Behavioral. Analysis approach and materials. In
kindergarten classes, there is a trend toward dropping the more
structured programs in favor of more successful broad-based
approaches (e.g. , Bank Street) .

Some schools have added programmed reading classes in Grade .

6 for lower-performing students, other schools are phasing
out programmed classes in favor )fa comprehensive Basal approach.
One elementary school had no reading teacher until midyear.
On the secondary level, more accurate placement for reading students
was achieved. in May 1974, junior high schools were provided
with California Achievement Test results for incoming seventh-
and eighth -grade students,' so they could be rostered properly.

(.
In October and November, approximately, 300 tenth graders at
William Penn High School were administered a machine-scorable
group reading inventory, and on the basis-of those results, studerltS
were rerostered for reading classes. A Reading Skills Center
has been set up at Vaux Junior High and children were rostered
to the center since February 1975.

.
(Preliminary findings) District 3.. In October, all schoots were
visited by the Project Manager and the District Reading Team to
determine if reading materials had been received and if each sato°
was able to implement the program. A second visit, in January
or February, reviewed the progress of each school and initiated
planning for 1975-1976. During the winter visits, it s found
that the dissemination of school reading plans to S f members
was not optimal.

Due to contractual obligations to provide preparation time for
elementary teachers, less kindergarten class time is spent on
reading instruction while more time is spent on special subjects
like art and music. Also, the.kindergarten supervisor can no
longer hold districtwide staff-development'meetings for kindergarten
teachers.

In schools participating in the Benchmark project, a midyear
reorganization of Grades 4-6 was needed, and' in some cases
correctiofial reading program was dropped. In schools with Checkpoint
classes, the intervention program (for lower-achieving pupils
at the second-year level) been altered or discontinued due
to duplication of materiels.. 7

37



A

At the secondary level, junior high school reading teachers have
been assigned to half a teaching roster, allowing less time for
organizing the reading program. Two of the three full-time teachers
of reading at one junior high school have, left the school so far
this year, making it more difficult to continue an articulated program
within the school. .

<,(Preliminary findings) Disirict 4. The main District 4 Reading
program strategy is a hierarchical progression of skills development,
supplementedThrough the teaching of comprehension skills.
As mastery of decoding skills is achieved, -greater emphasis is
placed on reading comprehension. Four elementary. schools employ
other instructional strategies: two. use the Basal approach, one
uses the Lippincott, inguistics approach, and one uses a multi-

' level approach suppleinented with the decoding materials.

Pupils in a decoding program have consisteptly shown impirvernent
in reading over the past four yea's: Tlie *o schools' usind the
,Basal approach were the highest-achieving schools before the
inception of cairent reading programs; they continue to show
high reading achievemeizt. The one school using the Linguistics
approach has not shown as much progres14s the dithers; there
is evidence that the program,may not h-Erve been properly implemented.

)Monitoring"of the school reading progfam is being managed by
the principals. Currently, 18 of the district's 28 elementary schools
have new principals and/or new reading teachers:. Staff development
is now underway td "familiarize the new personnel with the district
progImm.

The program has been implemented as initially proposed, and
progreA in reading achievement is moving closer-to the norming
distribution. Teachers are now knowledgeable and sufficiently
skilled to teach reading in a fashion that assures pupil achievement.
The year-to--year achievement-test scores show that District 4
pupils areomaking substantial irjgEolhements in reading. Reading
measures, such as the CAT and phonics inventories, indicate
con inuous improvement at all grade level's except senior high
sch 1, IMO' continues to Ng behind the eletnentary and junior
high schools.

(Preliminary findings) District 5; Tilt evaluation team has been'
gathering information about District 5 project implements ion,
pupil placement, anclistaff development.

0
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Fro'm a survey of classroom teachers, potential staff-devel9pment
skill areas were identified. District reading teachers receive;
one day per month .of staff development, dirfcted by the District.
5'Reading Team. Because of teacher preparation time in elementary
schools, -staff:development sessions are no ldnger a district-mandated
function. However, some schools are continuing reading staff
development during monthly faculty meetings.

,Pupil placement itself was achieved by informal testing using ,

publishers' materials. Most of the elementary schools in DistriCt
5 are now using Lippincott materials; no problems in shipments 9.

were encountered.

On the secondary level,, attempts.wire made to improve articulation
bettieen feeder elementary schools and junior high' schoots.
Rostering for reading was facilitated by the District Reading Team
and reading teachers.' For example, Wanamaker Junior High School
reading teachers compiled information folders on each'of their
incoming seventh graders with the aid of feeder elementary schools'
reading teachers. Included in these folders were recent qAT
and IRPscores. In January, when Wanamaker added a Reading
Laboratory, participating students were chosen on the basis of
the information in their folders.

(Preliminary findings) Districj 6. All of 'the district monitoring
Rrocedures adopted for the project have been implemented on
schedule: Reading personnel in each school assessed the.degree
to which planned activities were being implemented. Both school
visits by the DistrieReading Team and activity implementation
checklists indicated that the Major components of the program
were fully operational in each school. In some school's, minor
components suffered delays or were not yet operational. Reading
supervisors are overseeing the resolution of these discrepancies.

Standardized reading achievement test data from May 1974 have
been collected as designated. Midyear test results witi,be used
instead of end-of-year data to assess the attainment of two project
objectives. Data-collection dates were changed due to rescheduling'
of th itywide testing program from May to February.

Criterion-referenced tests were not available in September 1974
for use in measuring pupil competency levels. Ih lieu of criterion-
referenced tests, group reading inventories were administered
in September as pretests. Posttest data will be ,collected in June.
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(Preliminary findings) District 7. The District 7 Readetg Team
,consists of one Reading Manager, one Language Arts Consultant,
and three Cluster, Leaders. Cluster Leaders-are assigned to groups
of schools, which were c)ustered in accordance with students' C
reading performance on standardized tests. Charged.with the
responsibility of implementing the reading plan, Cluster Leaders
work with individucil school administrators, reading'teachers
and the Reading Manager. A-reassigned 'cluster Leader's position
has been vacant since the school year's beginning, and as a result,
time allocations of the remaining personnel were adjusted in order
to service all schools..

The Lahgudge Arts Collaborator proilides service to all schools
and offers additional' support t6 the Cluster Leaders. The Reading

1` Manager visits each school and discusses its progress with the
principal.. A progra in which .a Reading Consultant offers service
directly to clasiroom teachers was initiated this year. Twelve
teachers volunteers for this program, and the consultant visits
each one biweekly, helping.to teach a lesson and discussjng the
classrooin situation with the teacher. If the program' is considered .

to be effective, expansion will occur.

At the beginning of the school year, classroom teachers administered
a phonics inventory and an IRI to their,classes. In Grades 1 and
2, the Alphabet Mastery Test was used. The phonics inventory
was machine scored', and school summaries were prepared and
distributed. District summaries are currently being prepared.

Staff-development sessions were conducted for the reading teachers
at their monthly meetings. An Assistant Director of English Education
provided ptaff-development activities in early diagnosis and preventici n
of reading difficulties. This is an ongoing program, with biweekly
sessions held with teachers from another district. Eight reading
teachers are participating-.

One District 7 school added a Television-Language Arts program.
Televised commercial broadcasts, with advertisements 'deleted,
are used as teaching aids. Scripts of the shoWs are provided,
and teachers prepare pre- and post-lesson materials.

PARTICIPATING SCHOOLS -.
10,

District 1: Barry, Bartram, Belmont, Bryant, Catto, Comegys, Daroff, Drew,
Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,
McMichael, Mitchell,' Morton, Powel, Read, Rhoads, Sayre, Shaw,
Sulzberger, Tilden, University. City, Walnut Center, Washington,
West Philadelphia, Wilson, Wolf

ar\,
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District 2: Alcorn, Arthur, Audenried, Bache, Barrett, Benson4 Bregy, Carver,,
Childs, Darrah, Douglass, Franklin, Gideon, Kane,' Kelley, Landreth,
Martin, McDaniel, Meade, Morris, Penn,'"Pok, ReynclId.s,
Sartain, Smith; Stanton, Vare, Vaux, Waring, Wayne

District .3: Bartlett, Bok, Boone, Furness, Hawthorne, Jackson, Jefferson,
. Kearny, Key, Kirkbride, Meredith, Nebinger, South Philadelphia,
Southwark, Spring Garden, Stevens, Stoddart-Fleisher,Vare,
Washington, Wis 'ier

District 4: Blaine, Blankenburg, Cleveland, Dick, Dobbins, Duckrey, FitzSimons,
Gillespie; Gratz, Hanna, Heston, Sill, Kenderton, Lehigh, Leidy
Miller, Peirce, Pratt-Arnold, Rhodes, Shoemaker, Stanton, Stokley,
Strawberry Mansion, Walton, Whittier, Wright

District 5: Brciwn, Carroll, Clymer, Douglas, Dunbar, Edison, Elverson, Fairhill,
Ferguson; Hackett, Harrison, Hartranft, Hunter, Jones, Kensington,

Ludlow, McKinley, Miller, Moffet, Muhr, Penn Treaty, Potter-Thomas,
Sheppard, Stetson, Thomas, Wanamaker, Welsh; Willard-Powers

District 6: Dobson, East Falls-Fitler, Emlen, Fulton, Kelly, Lingelba , Logan,
Mifflin, Pastorius, Pe,nnell, Pickett, Roosevelt, Steel, Wide er, Wister

District 7: Bethune, Intensive Learning Center; Pennsylvania Advance ent,
Smedley,ThStearne, Taylor

ed
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IMPROVEMENT OF READING SKILLS "A" AND "B"
(A Component.of-the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:"
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO". OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Marjorie Farmer .

Room 322-, 21st Street and Parkway
448-3445
511-02-666 and 511-02-666B
1966-1975
4 -8
3,200
27
Profeseional 21, Paraprofessional...2-Y, Clerical 1
Regular $385,000., Summer Noej, Total $385,000
Arnold Escourt

.PROJECT DESCRIPTION

("A") At Reading Skills Centers, underachieving readers work on individually
prescribed programs utilizing multilevel, multimedia, and multisensory materials
Each child works on his specific skill needs , pinpointed through diagnostic testing,
and also has opportunity for.langtiage enrichment as well as reading motivation-
through a literature program in which he has self-selection options. Those children
needing the most help come to the center most frequently; three or four times a week;
others may coo,me once or twice a week .

("B") Shared-time reading teachers work with small groups of underachieving
children in asmall-group and individualized reading program using multilevel ma-
terials . They work half time in a public school and half time in a parochial school.
They take into their groups the poorest readers in the fourth, fifth, and sixth (some7
times also sevelpith) grades of the schools in which they serv,e,.

EVALUATION TECHNIQUES

Comparisons of growth in reading comprehension, word-attack skills, phonics
(Botel's Phonics Mastery Test) , and a structured observation system.

KEY ,FINDINGS

1966-1967 Meaningful but not statistically significant gain in reading and general
academic performance. (=>
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1967-1968 Students in the project.did not gain as much in reading performance as
' did those not involved in the program. However, the in-service com-

ponent of the project was well received by the participating teachers.
a

1968-1969 The diagnostic and prescriptive protram of the Reading Skills Centers
(RSC) significantly improved the°reading comprehension, word-attack
skill, and phonics perfotmance of the pupils.

1969-1970 The 1970 evaluation indicated that RSC children exceeded the control
groups in phonic skills and reading comprehension as measured by
the Botel Test and IRI, respectively. Teacher absence in two of the
centers may have depressed student gains on the Iowa tests. Trend
analysis favored those pupils who had been in the project since its
beginning.

1970 -1971

1971-1972'

Longitudinal analysis of the data showpd that the downward trend of
Vocabulary scores (of pupils with the greatest need in relation to the
national pupil norms) was reversed after two years in the project, and
the downward trend of their Reading Comprehension scores was re-.
versed after one year. in the projeCt.

("A") Through monitoring an.d an examination of the IRI scores of
pupils in the centers, it was found that the project was improving

reading.sldlls. Although more pupils with very low reading
scores attended the centers than was originally planned, their readip-g
scores increased over the year. The RSC teachers had made important
contributions through staff-develoRment Work in the schools and in the
district. The RSC model had been adopted by other projects..

("B") Reading scores vof piripils in the project showed that their reading
levels were continuing to imp-oye. Improvement was uniform for both
public and parochial ,school pupils.

1972-1973 ("An") In order to determine what long-term effects were attained with
the pupils having the most serious' reading deficiencies, pupil achieve-
ment over a three-year period was analyzed. The criterion for satis-
factory improvement was established at the rate of two books per year.
Of 1,009 Reading Skills Center pupils, 53% gained one book level or less,
21% gained two book levels, and 25% gained three or more book levels.
This distribution tended to confirm previous findings, although slightly
less favorable than 1971-1972 findings.

("B") Of 323 shared-time pupils in the public schools, 60% gained one
. book level or less,25% gained two book levels, qn cl 15% gained three or

6
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more book leirels. Of the 236. nonpublic school pupils in the project, 61%
gained at the rate of one book level or less, 21% gEiined two book levels,
and 18% gained three or more book levels.

The amount of gain in reading achievement in terms of word-attack
skills, vocabulary, and comprehension skills indicated that both parts
of the project were producing positive pupil effects'on both short-term
and long-term bases.

Ls,

1973-1974 . The pretest and posttest scores of 1,40 ptipils on the IRI were studied
in relation to partici t" in the program for one, two or three years..
More than 50% of g piipils gained the skills of two book levels or
more: firs year pupils (66%) and third-year pupils (60%) attained.
the,60% objective. More than 75% of all pupils had gained the skills
of one book level or more, but only third-year pupils (88%) came. close
to the 90% criterion.

Seventy-two percent of 236 pupils enrolled in the project for three
years achieved mastery of 80% of the 64 items in the phonics test,
indicating the effectiveness of the project in teaching children to
hear and ic).entify the sounds of consonants, blends, and vowels.

Almost 25% of each of three groups (first-, second, and third-year
participants, respectively) Rz able to gain phonics/mastery.

975 . (Preliminary findings) Diagnostic data were collected and recorded
on the Longitudinal Instrumentfor,Student Assessment. Past
perforinance and pr sent information show a well-planned apa
well-implemented program; the achievement of instructional objectives
is indicated.1

PARTICIPATING SCHOOLS

District 1: Belmont, Mitchell, Washington
District 2: Kelley, Martin, Smith
District 3: Hawthorne, Key
District 4: Blankenburg, Kenderton, Peirce
District 5: Hartranft, Moffet
District 6: Emlen, Mifflin, Wister
District 7: Bethune, Smedley, Taylor

Nonpublic: Corpus Christi, Most Blessed Saciament; St. Bridget, St. Edward,
St. Gregory, St. -Ludwig, St. Rita, St. Stephen

51
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IMPROVEMENT OF READING SKILLS "C"
0 (A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR: Charles McLaughlin
HEADQUARTERS: 2601 W. Allegheny Aveniie'
TELEPHONE: CBA5-1914

'PBRS CODE: 511-06-718
0 ERATINd YEARS:. 1968-1975 ,

DES SERVED: 4-6
N . OF PUPILS:

.*
lionpublic 1, 360

. rib O. OF SCHOOLS: 34
$0. OF ,t MPLOYEES:`Professfonal 34; Paraprofessional 0, Clerical 0

/CURREIsiT BUDGET: Regular $261,000, Stimrner None, Total $201:000
/ EVALUATION TEAM: Marion Kaplan, Larry Aniloff*

PROJECT DESCRIPTION
-.

IRS seeks to imprOve reading performance in word-attack, comprehension, and
reference sfrkills. In addition, positive attitudes toward reading are viewed as an
important component. Fourth-, fifth-7,- and sixth-grade public and" nonpublic pupils
visit reading skills ceniers'one to four times a week. The accent of the senters is
focnSed on providing sufficient hardware, software, and individualized instructional
materials which are designed to meet the specific needs of each pupil.

- EVALUATION TECHNIQUES

Comparisonslof growth in reading comprehengion, word-attack skills, and
phonics (Botel's Phonics Madtery Test) .

KEY FINDINGS ;

1968-19.71s' Findings cited in report of Improvement of"Reading Skills "A" and "B" .

1971-1972 Through monitoring and the collection of reading scores, it was deter-
mined that the project was well implemented anp. was improving pupils'
reading levels. The teachers worked well miff* the parochial school
schedules and special needs, and were well received.

1972-1973 Nine percent of the 1,176 pupils tested made no gains in book level, and
25% gained one level. Mastery (two or more book levels gained) was
achieved by 66% of the pupils,.

In order to assess specific decoding skills, project staff also administered
a phonics inventory to all pupils. Analysis of a random sample of 276

52
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1973-1974'

J

Q

pupils' scores indicated that the average gain in Grade 3 was .17.8 points,'
Grade 4 15.8 points, Grade 5 12.6 bcapts, and Grade 6 9.5 points.. °All
Of these gains were statistically significant.

or
In dreading achieve rent, although only 88i (not the.expected '00$) of
the pupils:gained atleast one boOk level, 63$ (More, thail the expected
60%).. gained atleast,two book levels in a year's time. The criterion P
for ehonics mastery (a 20-point gain in the percentage, of pupils.
attaining mastery) was excegiited by a margin of 22 percentage points.

(Preliminary lindings) 1 The Reading "C" project is. operational
in ail of its locations II' Itoject teachers are attempting to actiieVe ,

the objectives by grouping pupils according to reading needs
and by providing additional remedial instruction for those WO
need special help. Becatise this year's pretest scores and operational
procedures are similar to those of previous years, it appears
that the project will again b9:,succesSful.

PARTICIPATING SCHOOtS

Nonpublic: Archbishop Ryan, Cathedral, Most Blessed Sacrament; Most Precious
lailood, Our Lady of Holy Souls, Our Lady of Mercy, Our LadSiof
Rosary, Our Lady of Victory, Our Mother of Sorrows, Sacred Heart,
St. gatha, St. Anne, St. Anthony t. Bonaventure, St. Boniface,
St: Carthage, St. Edward, St. Elizabe h, St. Francis. de S es,
St. Francis Xavier, St. Gabriel, St. Madeline Sophie, St. 'achy,
St. Mary Eternal, St. Michael, St. Paul, St. Peter Apostle, St. Peter
Claver°, St. Philip Neri, St. Rose of Lima, St. Veronica, St .Vincent
de Paul, Transfiguration, Visitation

9
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tk INDIVIDUALIZED EDUCATION CENTER
(A Comp Orient of the COMPREHENSIVE READING 'PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511-06-733
1968-1975
1,;-8

200
1

Professional 1, Paraprofessional 6, Clerical 0
Regular $74,000, Slimmer None, Total $74000
William Loue

PROJECT DESCRIPTION

Project activities provide a compensatory program. for the Children in the school
which centers around the dia osis and remediation of individual weakn sses in
language arts and. mathematic and in which a year's growth in each are is the'
objective for eacir of the'children enrolled.

e
Instructional materials and multimedia equipment available in each classroom

provide appropriate learning experiences for pupils according to their actual
instructional levels. Additional supportive services to meet demonstrated needs
include a full-time reading teacher, parent aides, an extensive tutoring program
involving college students and upper-level IEC pupi,ls, and certain other Title
projects.

EVALUATION TECHNIQUES

Observational Ch6cklist, 'Iowa Tests of Basic Skills, CaliforniaAchievement
Tests, .and Pupil Opinionnaire.

KEY FINDINGS
4

1968-4970 Evaluation conducted internally by the Lo ordina to r of nonpublic school
projects revealed that the enabling obje!tives were attained. Formative
evaluation indicated that staff was hired and in- service programs were
conducted.

-1'910-1971 Increasing individualization of instructional practices was evidenced
by changes in class structure and teaching forni in'IEC classroornS.
The'individualization practices were observed in two half-year periods..

49
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Increased individualization occurred during the second half-year fol-
, lOwing the analysis of tee midyear tests.

Significant gains onAhe Iowa Tests of Basic Skills during the October-
to-February period were observed. The gains made by the pupils may
be attributed to their heterogeneous socioeconomic backeround, re-
gression effects, the Hawthorne effect, and/or the operational( character-
istics of the project.

1971-1972 The project was monitored and pupils were tested three times with the
Iowa Tests of Basic Skills. Observations revealed that individualization
of instruction was maintained in multiple-group settings, in spite of a
36% increase in pupil population, a. corresponding overuse of instruc-
tional hardware, scheduling difficulties, and an almost total staff
turnover. Nei extracurricular programs were introduced, and
Grades 5-13 were reorganized to. maximize the use of different form
of individualized instruction. Test results showed that the classes
made gains paralleling national norms.,

1972-1973' A longitudinal study of IEC-students' ITBS Reading subtest results" for
1970 -1971, 1971-1972, and 1972-1973 revealed that the average IEC
student,during that three-year period had improved in grade-equivalent
scare from year to year, and had maintained his/her relative standing
with respect to national norms. (The latter required a gain of approxi-
mately seven months in GE score during each school year .)

Students in IEC Made educationally significant gains in the acquisition
of basic academic skills during the 1972-1973 school year. Moreover,
the rates of gain, for many of the student>.were substantially greater than
the rates made by the norming population (comparable national sample
of children)

1973-1974 On the ITBS Vocabulary subtest, gains in average score from June 1973
until March 1974 we sufficient to improve the national percentile rank
for the pupils in Grades 4, 5, and 8. However, on the Reading subtest
the corresponding national percentile rank did not improve in any grade.

On the Arithmetic Concepts subtest, gains in average score from
June 1973 until March 1974 were sufficient to improve the national
percentile rank for pupils in Grades 4 and 5. The corresponding gains
in average score on the Arithmetic Problems subtest were sufficient
to improve the national percentile rank only for pupils in Grade 5.

1974-1975 (Preliminary findings) It appears. Oat the IEC's objective of individualizing
instruction in the basic academie skill areas (matheatics and
language arts) will be attained. Moreover, observations thus
far support the probable attainment of the project's other objectives:

50



PARTICIPA'T'ING SCH OLS

Nonpublic: St. Mary Interparochial
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INSTRUCTIONAL MATERIALS CENTERS
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
1':'E -I/EPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF, PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Joan Myers ,t
Roof's 301,, 21,st Stret and Parkway.
448-3351 .

511-02-503
1966-1975
K -12
100,000
67
Professional 2, Paraprofessional 96, Clerical 3
Regular $860,000, Summer $5,000, Total $865,000.
Louis Scheiner, Fleta Waters

PROJECT DESCRIPTION

Instru ctional Materials Centers (IMCs) in Title I schools are maintained and
operated by library instructional materials assistants (LIMAs) with the assistance
of district library superVisors and the central libraryoffice personnel. As
depositories of information, IMCs have long been revered as potential tools in the
learning process and are therefore important in the-School District's coMprehensive
reading program. The LIMA6 support the reading program by maintaining and
distributing a collection of selt*tited and attractive reading materials, shelving,
repairing, and displaying reading materials through bulletin boards and cial
exhibits in classrooms, halls, and the library/IMC. They also maintairrind distri-
bute a special collection of Spanish materials and bOoks in bilingUal schools, and
maintain specialized materials in Special Education schools.

EVALUATION TECHNIQUES

Systematic monitoring structured around a, formalized Observatio nal Checklist.
0

KEY FINDINGS -

L966-1967 Construction ofIMCs and/or modification of existing facilities underway.
9

1967-1968 Surveys heated that books, hardware, and software were being in-
,.

stalled and toed, and that principals felt in-service programs were °
needed to assist teachers in making better use of the facility.

1968-1969 The constructionistage was bompleted. Both principals and teachers
felt that the IMCs were needed sand suggested methods by which the

6facility could be of maximum benefit to pupils and teachers.

53
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1969-1970 IMCs were found to be understaffe and experiencing diffic
., providing services to teachers an pupil. Card catalogs were accu-

rate in 86% of the buildings visite . The library assistant was generally
available to make instructional materials for the teacher . Student per-
formance tend to remain spotty. In general, the development or
utilization of IMCs'was limited to updating and maintenance functions.

...

1970-1971 Findings mirrored the evaluations' done in 1968-1969 and 1969-1970.
Shortage of professional staff (e.g. , only 445g of the observed IMCs
had,full-time librarians) fosteredca reduction of services (e.g. ,

library'staff was observed helping faculty only 30% of the time) .

AlthoUgh suggested in the 1968 evaluation, parental/community vol-

1

anteers were not yet used as a widespread technique for expanding
MC services.

1971-1972 In observations made during the school Year, facilities were found %
\if to 137e ttractive and well equipped (93%) with regularly appointed staff

an teachers providing necessary services (85%) . Appropriate nonprint
m terials in a wide range were available (64%) and .displays of interest
to students and teachers. were observed (86%) . Community volunteers
were rarely observed (17%) : Formal instruction -in the IMC wag ob-
served 14% of the time.

,./

1.972-1973 During 15, visits to IMCs, 80% of the centers visited were foundto be
well furnished and equipped. The hardware was available so that
softwa.re could be utilized in 93% of the centers. There was a wide

1range of printed and nonprinted materials availabl<or use
and pupils . Parents and community volunteers we r- n, ),t 1

gerieral, except in one center. During instruction, ,)})-,1
the regular classroom teachers were present 80" of tl, '

1971-1974 Findings closely paralleled those of previous years. 'The mateliilii
and aides in the IMCs provided resources to pupils and staff. It was
apparent that if the services of library aides were reduced, many
facilities would be unable to function adequately, if at all.

This project was implemented as planned. Library aides performed
the services required of them according to the established guidelines,
providing teachers and pupils with materials and resources supporting
the Comprehensive Reading project.

1974-1975 (Preliminary findkngs) The expanded project was first fully implemented
with the hiring of library assistants completed in January41975.
ThereAre, progress toward attainment of its objectives cannog
be assessed at midyear.
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The project director provided an intensive three-day staff - development
program in December and January for the newly-hired Ms. The seven
district library supervisors are providing continuous on-site training
for all the trainees.

PARTICIPATING SCHOOLS

District 1: Belmont, Bryant, Hamilton, Harrington,
Lea, Locke, Longstreth, Mitchell, Morton p Rhoads

District 2: Bregy, Childs, Kane, *Meade; Morris, Waring
District 3: Bartlett, Bok, Furnese, Jack9on, Jefferson. K9arny, Key, Kirkbhde,

Nebinger, South Philadelphia, Southwark; Spring Garden, Stevens,
Stoddart=Fleisher, Aare, Wister

District 4: Cleveland, Dick, Duclirey, Hanna, Heston, Miller, Peirce, Stanton,
Walton, Wright a

District 5: Carroll, Douglds, Elverson, Fairhill, Ferguson, Hartranft, Hunter,
Ludlow, McKinley, Miller, Moffet, Potter-Thomas, Sheppard, Thomas,
Welsh * :

District 6: Fulton, Hill, Kelly, Pennell
District 7: aethune, McClure, Taylor
District 8: Jacobs,,Shalicrbss, Torresdale
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. KINDERGARTEN AIDES
(A Component of the COMPREHENSIVE READING PROJECT)

-- ,

A

ADMINISTRA 40/R:, Frances Becker
HEADQUA "RS: Room B-14: 21st Street and Parkway
TELEPHONE: 448-3563
PBRS CODE: 511-01-506
OPERATING YEARS: 1967-1975 (driginally called Kindergarten Aides and.

Supervisors)-
GRADES SERVED: PK-K
Na. OF PUPILS: 6,034
'NO. OF SCHOOLS: 97
NO. OF EMPLOYEES: Professional 0, P aprofessional 138, Clerical 0
CURRENT BUDGET: Regulai: $885,000, ummer None, Total $885,000
EVALUATION TEAM: Louis Scheiner, John Ready, Fleta Waters

PROJECT DESCiUPTION

I
Well planned activities are provided to help the children develop a greater degree

of reading and number readiness because more children receive individual attention
from two interested adults daily in the expanded program.

Small-group and individual activities are made available for the children to
discoyer, experiment, ask questions, think, and solve ,problems. These activities
demand many different materials and instructional aids which must .be made avail- I

able for children to work individually or in groups. This method also requires adults
in the group to stimulate, encourage, and be available when children request direction.'

The assistance of the aide makes possible a greater variety of activities and an
increased participation in community excursions so that children are able to develop
an increased awareness of the world around them, a social awareness through inter-
action and involvement, and an inquiring mind.

p

o
The kinderg ten supervisors, through workshops, seminars, child-development

conferences, and individual teacher observations and evaluations, develop with the 1,

teachers the types of organizatiornvhich encourage greater involvement on the part of *,

the children, parents, and teachers.
e

EVALUATION TECHNIQUES

Surveys, questionnaires, and descriptive tephniques to assess aativities of aides
and services given by the supervisors.

CD
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KEY FINDINGS

1967-1968 No significant differei(ices were noted between the readiness scores of
pupils with and without,KAS Pupils with aides received more individual,
attention from the teacher than those without qides.

1968-1969 No significant differences were noted between the readiness -test scores
(first grde) of kupils,with and without KAS. It was observed that the
full-time and cone-third-time aides MAS) were more effective than half-( time aiides. The pattern of KAS time in the classroom_ did not systemat-
ically affect teacher behavior. SupeivisOrs were highly rated. 6

1969-1970 Staff -development sessions held by the supervisors were found useful
irl suggesting methods which were then incorporated into classroom
practices. The data from the Observational. Checklist corroborated the
1968-1969 findings that the kindergarten supervisor was iperceived as
usepl by classroom teachers.

1970-19 1 The presence of the kindergarten aide reduced the number of honinstruc-
tional tasks the teacher was peiforming. Teacher interviews and class-
room qservations confirmed widespread-use of kindergarten aides

,for tegks which, without the aide, would have limited the amount of time
the teacher would have for teaching.

-o

The preSence of the kindergarten aide increased the amount of individ-
ualized or small -group instruction time. Teacher interviews and
classroom. observations indicated that such individualization occurred
when kindergarten aides were used for instructional tasks, but not
when they were used for noninstructional tasks.

1971-1972 Classroom monitoring and structured interviews with principals and
teachers indicated that this aide program was .more self-contained and
efficiently operating than other aide programs. This was primarily
because kindergarten aides were assigned to only one grade, with
minimal problems in deployment or-supervision.

C1972-1973 The project seemed effective in producing learnifig environments
characterized bismaller ratios-of children to adults. Although' aides
partiCipated in a variety\of classroom activities (ranging from house-
keeping tasks to whole -group instruction) , observations revealed that
kindergarten aides participated most frequently in instructional tasks.
Regular teachers reported that the aides were extremely useful in all
aspects, of the classroom situation.

I
1973-1974 The Kindergarten Aides (KA) project 'was developed to increase

the adult/pupil ratio, thereby, giving teachers greater opportunities
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./to individualize instruction and to develop better teacher/pupil
rapport .

The project's two stated objectives were attained:' (a) teachers with
aides were observed devoting more time to individual and small -group
instruction than non-KA teachers; (b) the aide's presence led to less
frequent discipline incidents in KA classes than in non-KA classes,
enabling the teacher to conduct her lesson without interruption, and .
relieved the teacher of housekeeping chores and clerical duties that
were done by non -ISA teachers.

1974-1975 (Preliminary findings) As the Kindergarten Aides project is presently
being implemented, all components of its objective are being met.
School administrators have assigned aides exclusively to kindergarten
classes. Teacher and aide reports concur with the evaluators'
observations that the majority of aide time is spent servicing individuals
and small groups of children. Thus, the classroom teacher is -

able to bette\r implement an individualized and small-group instructional
program.

PARTICIPATING SCHOOLS

District 1: Barr, Belmont, Bryant, Comegys, Daroff, Dunlap; Hamilton, Harrington,
Holmes, Huey, Lea, Locke, Longstreth, Mitchell, Morton, Powel, Rhoads',
Washington, Wilson, Wolf

DistriCt 2: Alcorn, Bache, Benson, Bregy, Carver, Childs, Darrah, Douglass.;
Gideon, Kelley, Landreth, McDaniel, Meade', Morns, Peirce, Poe,
Reynolds, Sartain, Smith, Wayne

District 3: Hawthorne, Jackson, Jefferson, Kearny, Key, Kirkbride, Meredith,
Southwark ,`Spring Garden, Vare, Wasibington, Wister

District 4: Blaine, Blankenburg, Cleveland°, Dick, Hanna, Heston, Hill, Kenderton,
Lehigh, Leidy, Peirce, Stanton, Stciklet, Walton, Whittier, Wright

District 5: Brown, Clymer, Douglas, Fairhill,,Ferguson, Hackett, Hartranft,
Hunter, McKinley, Miller, Moffet, Potter-Thomas, Sheppard, Welsh,
Willard-Pdwers

District 6: ,Dobson, East Falls, Emlen, Kelly, Lingelbach, Logan,, Mifflin, Pastorius,
Pennell, Steel

District 7: Bethune, Smedley, Stearne, Tay it

9
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LANGUAGE ARTS READING CAMPS
(A Comp onent of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
EXADQUARTERS:
TELEPHONE:
PBRS CODE:
dPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:

S

Marjorie Farmer
Room 322, 21st Street and Parkway
448-3445
511- 02 -66p
19'88-1975 (Summer 1975 not yet reportable)
K-12
1,200
17 Centers

NO OF EMPLOYEES: Professional 13; Paraprofessional 0, Clerical 0
CURRENT BUDGET: Regdfar None, Summer $33,000, Total $33,0000
EVALUATION TEAM: Joseph Meade

4-

PROJECT DESCRIPTION

Language Arts Reading Camps use informal day-camp settings and activities
to extend and supplement children's competencies in language arts.

Eac'h camp follows an organized Schedule of activities focusing on language-
arts activities such as word games, free reading, book discussions, and c eative
writing. Children participate individually and in groups. In a camp atmos here,
they are encouraged to enjoy using all language skills (oral, aural, and mAritten) .

The camps are opted by settlement houseslitousina developments, and
neighborhood groups with the School District of Philadelphia °providing the language-
arts component. The camp staff includes a director, a professional teacher, teenaged
counselors, and adult volunteers (parents and community representatives) The
teacher conducts separate language-arts activities with the campers and also in-
structs the counselors in how to incorporate language arts into all camp activities.

1968

EVALUATION TECHNIQUES

Questionnaires, interviews, observations, pupil ratings, and pupil projects.
. -

KEY FINDINGS

-Elv-aluation it'evealed a need for more intensive counselor orientation.
Workshops designed to fully acquaint staff with LARC goals were
needed. Inconsistencies in record kdepin caused difficulties in
assessing impact of project on children. Annual report listed areas
which required attention in future programs.
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1969 Attitudes toward the language arts did not show significant changes
during the course of the program. Some camps showed more positive
attitudes toward language arts than others. Great emphasis was placed
on staff orientation consistent with prior year's evaluation. This .

resulted in a better integration of lanluage-arts activities with the
camp experiences.

1970 LARC project was successful in maintaining and increasing the motiva-
tion and interests of children in developing language-arts skills.
This finding was particularly importanti in that Children of various
ethnic groups, ranging from the age of five to early teens, volunteered
foi- and attended the program on a regular basks (13%) over a fiVe-
week period during the summer.

°1971 The children; as well as the LARC staff, felt th-at-the experience wa)
meaningful and profitable. The elements of the language-arts program
Were well integrated into the camp activities; the children success-
f y used the materials of the learning situation; and the children
and LARC staff would like to participate in the program again.

Three suggestionS for procedural changes were offered: recruitment
procedures for pounselors, extended orientation period, and continu-
ation, of the program during the regular school term.

1972 The teachers who participated in the summer program fostered positive
attitudes in the children with respect to learning language-arts skills.
Teachers tended to utilize formalized and informal language -artb
activities they had learned during the summer orientation.

1973 Most of the teachers in the project believed that the objectives of LARC
were achieved. They found that the children showed an increased
use of their lending librar es, an increased eagerness to read books,
and more active participa ion in group discussion. Some teachers
indicated that the children showed improvement in speech patterns,
pronunciation and recognition of shor vowels and consonants, and
written composition skills. Some teac s found also that children
showed improved leadership qualities, increased ability to follow
directions, and a tendency to volunteer to do additional work at home.

1974 On a proje5t-specific checklist, the.LARC staff reported that the
participants submitted 1,880 articles for the camp newspapers (an
average of two articles per pupil) during the course of the summer.
The evaluation team developed a measure of children's writing ability
using as an index the number of words and sentences written. The
measure was administered as pretest and posttest by the LARC teachers
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to 84 children selected across grae levels. The results revealed a
significant average gain (p<01) of 36 wordS (five sentences) used
per pupil.

PARTICIPATING CENTERS

East Falls Community Cooperative Day Camp, 3537 Ainslie Street, 19129
(VI 4-0521)

Germantown Settlement, 324 High Street: 19144 (VI 9 -788)
Haddington Homes, 5520 Vine Street, 19139 (SH 7-4464)
Harrison Plaza, 1350 N. 10th Street, 19122 -(CE 5-6500)
Haverford Community Center, 631 N. 39th Street, 19104 (EV,6-3301)(
Hawthorne "Dig-a-Book" Day damp, United Communities, Ridgeway Center,

Broad & Christian, 19147 (FU 9-4120)
Millcreek Housing Development, 751 N. 46th Street, 19139 (EV 2-5234)-

Norris Homes, '1915 N. 11th Street, 19122 (684-3982)
North Central Area YWCAs 1517 W. Girard Avenue, 19130 (PO 9-4040)
North Light Boys Club, 175 Green Lane, 49127 (IV 3-4800)
PassyLink Homes, 3111 5*. 23rd Street, 19132 (DE 4-3090)
Philadelphia Housing Scatter Site, 1902 Mt. Vernon Street 1 22 (PO 3-0223)
Tasker Day Camp, 3101. Morris Street, 19145 (DE 4-3336)
Westpark Housing,Development, Social Service Office, Apartment 305, 4445

Holden Street, 19104 (EV 7- 2430)
Wharton Center and StrawberrY Mansion Day Camp, 2137 N;33rd Street, 19121

(CE 6-1217)
Wilson Park Honies, 2500 Jackson Street; 19145 (271-7386)
Mister Neighborhood Council, 48 E. Penn Street, 19144, (VI 9-3104, 4882)

A
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OPERATION INDIVIDUAL
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONe
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue

_13A 5-1914
-511-W502
1972-1975
9

Nonpublic 260
2'
Professional 3, Paraprofessicinal 12, Clerical 0
Regular $55,000, Summer None, Total $55,000
Marion Kaplan, Carrolyn Iwainoto*

PROJECT DESCRIPTION

t71

3

Operation Individual was established to help underachieving ninth-grade girls
develop competence in basic skills. Its secondary purpose is to improve the girlS'
attitudes toward school and learning. The project serves students at West Philadelphia
Catholic Girls High School.

Girls who are in Track 4 classes for English, social studies, and/or mathematics
, are assigned to a learning ce_nter for one half of their class time.- Each Track 4
class is divided in half, and the two groups spend alternate weeks in the center .)
The teacher is involved with only half as many stu4hts and therefore can give more'

_personal attention to each of the girls. I

In the center. under the direction of aides, the students work on learning packets
and other programmed materiels. The learni4 materials used by each girl have been

assigned by the teacher for that subject.

The rationale for the project's procedures is that the smaller classes will increase
motivation and involvement, while the time spent in the learning center provides each

girl with the opportunity to overcome deficiencies in basic skills.

EVALUATION TECHNIQUES
b.

Observations, interviews, and analysis of student progress in basic skills.

KEY ,FINDINGS

1972-1973 The Iowa Tests of Educational Development (ITED) batterry was completed
by 135 ninth-grade project students providing both October pretest and
May posttest information. However, because the project did not become



operational until midyear, the test results may be attributed to-many
variables possibly intervening prior to the project's inception. The
Composite test results revealed'that 65% of the participating'students
improved their national percentile rank, 3% maintained the same rank,
,and 32% effected a loss in rank . The average paOcipating student
advanced from the national 14th percentile tc3 thecnational i6th percentile
between the pretest and the posttest.

D

1973-1974 While the project did not futlly attain its academic objectiVes, nearly
half the students did demonstrate seven months' gain in GE scores
in a period of seven months on the Total Reading and Reference Skills
ubtests of the Comprehensive Tests of Basic Skills. On the programmed

materials provided by the project, in two (Attie four subject seas %

(social studies and science) approximately three fourths of the udents
advanced one grade level in one academic year.

There were no changes in self-concepts or school-related attitudes
as measured by a semantic differential survey.

1974-1975 (Preliminary findings) Intensive, supervised study in all Operation
Individual subjects, along with daily reading instruction, diould
in most cases lead"to increased levels of achievement in reading
and ltudy skills. academic competence is a prerequisite for
a positive attitude to rd school, then students should,as a result
of their participation in the prbjecrshow improvement in this
area also.

PARTICIPATING SCHOOLS

Nonpublic: St. Thomas More, West Philadelphia Catholic Girls High.

0
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_PARENT .SCHOOL AIDES
(A Component of the COMPREHENSIVE READING PROJECT)

.

ADMINIgTRATOR:-
/----*ADQUARTERS:

TELEPHONE:
PBRS CODE:
OPERATING, YEARS:
GRADES SERVED:
NO. OF PUPILS: I
NO. OF SCHOOLS:

. NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALtATION TEAM:

.'
Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511 -06 -613
1968-1975
i-8
12,800
48
Professional 3, Paraprofessional 253, Clerical 1
Regular $550;000, Summer None, Total.$550,000
William Loue

4

Ak,

PROJECT \DESCRIAION

The project introduces paraprofessional aides into schools to give tea hers
assistance in overcrowded inner-city classrooms. Teachers are able to sped
more time attending to the individual needs of their pupils.

Parents trained and experienced in using individualized reading and mathe-
matics programs in the primary grades are assigned and irected by classroOm ii
teachers in working with small groups or individual children in Subject areas
diagnosed as weak by the classroom teacher. The teacher is able to develop
a classroom program which incorporates a maximum degree of individualized
instruction with the result that' the child should succeed at hilt' own level and
rate of progress.

EVALATION TECHNIQUES

Questionnaires, checklists, observations, Sullivan Series reading- progress
measures, Scholastic Testing Service's Educational Development Sefies, and Major
Classroom Problems Checklist.

,KEY FINDINGS
t ' '

1968-1969 Carefulylanning..and implementation. were observed during the forma-
tive. stages. Pupil progress was made in reading and language skills.
The project also influenced parent interest in school problem's.

19,69-1970 Internal evaluation conducted by Nonpublic-School Project Coordinator.
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-\\1970-1971 Principals' ratings of aides revealed that aides were performing their
tasks well and were of great benefit to their instructional program.

1971-1972 A survey of 45 priricipals revealed that aides were performing basic
administratike/clerical tasks and low-level instructional activities-
all of which extended the instructional services of the classroom
teachers . Greater in-service training was suggested to increase the
proficiency of the, aide with respect to mastery-of higher-lever instruc-
tional skills. Clo,ser coordination with the in-service component of
the Multimedia project was found desirable in attaining the required
level of mastery.

1972-1973' Interviews were conducted with 29 aides and 34 teachers from seven
randomly selected schools in-the project. The aides expressed feel-
ings of satisfaCtion, reward, and importanCe from their efforts. The
teachers agreed on the dmportance 3.nd value of parent aides and.
indicated that, without aides to assist them, their efforts to individual-
ize instruction would be futile. With aides devoting most of their time
and effort to working on reading-skill improvement with slower
children, both teachers and aides expressed concern for the slower
children if aides were t available .

1973-1974 Observations revealed th t provision of paraprofessional assistance
for the classoom teacher did facilitate small-grolip and individualized
instruction in reading, language arts, and mathematics, in harmony
with the project's stated objectives. r-

Comparison of scores on the retrospective pretest and posttest of the
Major Classroom Problems Checklist yielded no significant 'differences.
Although teachers per6eived fewer problems when they had the
services- of a paraprofessional than in situations where such services
were not available, the degree of this difference was small.

1974-1975 (Preliminary findings) The Parent School Aides project continues
to provid schools'with services which facilitate individualizing
instruction and which relieve overcrowded classroom situations.
Longitudinal rather than interim study is needed to assess its
effect upon the academic achievement of children, the possibl
effect of the loss of aides as a result of n,ew budgetary'considerstions,
and the long-term effectiveness of the monthly in- service training
sessions.

PARTICIPATING SCHOOLS'

Nonpublic: Archbishop Ryan, Cathedral, Corpus Christi, Gesu, Immaculate'
Conception "A", Iminaculate Conception "B "O, Mercy Technical, Most
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Blessed Sacrament, Most Precious Blood, Our Lady of Confidence,
Our Lady of Holy SOuls, Our Lady of 'Mercy, Our Lady of Rosary,
Our ady-of Victory, Our Mother of Sorrows, Sacred Heart,
St. Agatha, St, Anne, St. Anthony, St. Bonaventure, St. Boniface,
St. Bridget, St. Carthage, Si. Charles, St. Columba, St. Edward,
St. Elizabeth, St. Francis de Sales. St. Francis Xavier, St."Gabriel,
St. Gregory, St. Ignatius, St. Ludwig, St. Madeline Sophie,
St. Malachy, St. Mary Eternal, St. Michael, St. Paul, Sf. Peter Apostle,
St; Peter Claver, St. Philip Neri, St. Rita, St. Rose of Lima, St'. Stephen,
St. Veronica, St. Vincent de Paul, Transfiguration, Visitation
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PRIMARY READING SKILLS CENTERS
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:'
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS;
NO. OF EMPLOYEES:

.CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901W.,, Allegheny A nue
BA 5-1914
511-06-719
1969-1975
K-4
Nonpublic 230.
2

Professi nal 2, Paraprofessional
Regula 41,000, Summer None,
Marion I aplan, Larry Aniloff*

2, CleriCal 0
Total $41,000

PROJECT DESCRIPTION

Children in Years, 2 and 3 are pretested for _diagnosis of individual 14eaknesses
and selection for participation in the project, During the week those selected meet
with the reading teacher on a schedule of twoto five one -hour sessions per week
in groups of 10-15 clipdren for individualized activities prescribed by the reading
and classroom

I

teacheks and selected to meet iritividual weaknesses in basic /
reading skills.

aft

EVALUATION TECHNIQUES

Observations, California Tests of Basic Skills, Botel Phonics Inventory. and
Informal Reading Inirntory.

KEY FINDINGS '1

1969-1970 Project established, center furnished, personnel hired; pupils made
gains.

Pupils shoeited statistically Significant gains,in both comprehension
and vocabulary as measured by the California Achievement Test.
Improved word-attack skills were indicated by the increasing per-
centage of pupils who attained raw scores of at least 45 oktheBotel
Phonics Inventory.

Pttpilss in the:Special center shamed significant improvement in
rea"dilig levels and in word-attack skills.

1970-1971

1971-1972

qil

19(72-1973 A group Informal Reading Inventory was admiplialered to f#3 particit.,
pating pupils in Grades 2-4 at the beginning and end of thschool
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year Ten (23%) of those pupils gained one book level or less, 11
(26%) gained two levels, and 22 (51,%) gained three or more book
levels during the academic year. Thus 77% of the participating pu-
pils attained or exceeded the goal of gaining two instructional book
levels per year.

Approximately half of the project participants attained the desired
mastery of alphabet or phonics skills.

On theCAT-70 Reading Comprehension subtest, average GE scores
were as follows: Grade 1--0.8; Grade 2--1.5; 'Grade 3--3.1; Grade 4--
3.8 Discrepancies from national norms ranged from 0.7 to 1.0.
Although all grades demonstrated annual gains , only Grade 3 demon-

. strated a consistent decrease in discrepancy from national norms
over the years.

1973-1974 Eighty-six percent (not the expected 90%) of the pupils at the original
center gained at least one book level on the IRI; 6-8% (more than the
expected 60%) gained at least two levels.

From pretest to posttest on the Botel,Phonics Inventory, there was an
increase of 42 points (more than the expeCted 20 points). in the per-

,
centage of pupils attaining mastery. At the end of the school year,
the 14 pupils in Grade 1 at-the original center were given a 52-item
alphabet-recognition test; 11 pupils (79%) achieved at least a 95%
mastery score (50 or more correct) . ,Thus the project's objectibe
regarding word-attack skills was partially attained; gains on the
Botel Phonics Inventory in Grades 2-4 exceeded the expectation,
but the first graders' alphabet-recognition mastery rate fell short.of
the expected 9ft-%.

1974-1975 (Preliminary findings) The Primary Reading Skills Centers project
is fully operational in both centers. Even though their styles ,

of operation are different, both centers are proNiiding experiences
which should develop specific decoding and comprehension skills
in primary-grade pupils who have reiading difficulties. It appears -

that the project will be able to meet its objectives, as in previous
years.

PARTICIPATING SCHOOLS

Nonpublic: St. Columba, St. Stephen

.
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READING ENRICHMENT AND DEVELOPMENT
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR: Charles McLaughlin
HEADQUARTERS: 2901 W. Allegheny Avenue
TELEPHONE: BA 5-1914
PBRS CODE: 511i-06-805
OPERATING YEARS: 1968-1975 (Formerly Motivation "B")
GRADES SERVED: 9-10
NO..OF PUPILS: Nonpublic 700
NO. OF SCHOOLS: . 3

NO. OF EMPLOYEES: Professitinal 0, Paraprofessional 14, Clerical 0
CURRENT BUDGET: Regular $30,000, Summer None, Total $30', 000
EVALUATION TEAM: Marion Kaplan, Carrolyn Iwainoto

.PROJECT DESCRIPTION

, This project aims to provide special services to underachieving,students that
will facilitate emotional, intelktual, and social growth, and to encourage poten-
tially able target-area students to continue their post-high-school education.
Special emphasis is placed upon dropout prevention.

4 EVALUATION TECHNIQUES

Descriptive evaluation and analysis of dropout rates and improvement in
pupil achievement.

KEY FINDINGS

1971-1972 Ninth- and tenth-grade students (N=1,130) were selected for project
participation on the basis of consistently low elementary or junior
high school achievement (based On teacher grades,and standardized
tests) . Only three students dropped out of the program and several
returned to their regular classes.

1972-1973 All six participating schools used the majority of their Motivation aides
to provide some type of assistance with remedial reading. ,The
exact nature of the remedial reading program varied from school to
school. Two schools were using one aide each for remedial mathe-
matics assistance.

Test results indicated an acceptable gain in reading-comprehension
level (Gates-Maginitie Reading Test) on the part of ninth-grade
students and no change in the reading-comprehension level of tenth-
grade students in the two schools for which data were available.
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1973-1974 Although the expected 80% of the students did.not achieve the expected
gain, 60% of the students did meet the criterion of a six-month gain
in GE scores (in six months) on each of the Comprehensive Tests of
Basic Skills subtests (reading and vocabulary) Of the 14 students
who received tutoring services in mathematics, all returned to their
regular classes by the end of the school year, and a majority received
passing grades for the year. Thus, the tutorials appeared to be
effectively aiding project students to improve their skills in reading
and in mathedatics.

1974-1975 (Preliminary findings) Small-group tutorials observed in the
two schools here the Reading Enrichment and Developmeni project
is operation .l appear to be providing the individual help Ihich
the students eed in improving their'reading skills* With effective
tutorials, the tudents should be able to show improvement by .

the end of the chool year.
<!)

P RTICIPATING SCHOOLS

Nonpublic: St. Thomag More, West Catholic Boys, West Catholic Girls

ak,

4
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READING IMPROVEMENT THROUGH TEACHER EDUCATION
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TEL4PHONE:
PBRS CODE:

'OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511-06-537
1972-1975
K-6
In-service staff-developmeht project for 294 teachers

0

..

26 ,

Professional 8, Paraprofessional 0, Clerical 1
Regular $116,000, Summer None, Tota141,16;000
Marion Kaplan, Larry Aniloff, Carrolyn IwaMoto

PROJECT DESCRIPTIO'N

The project entitled Reading Improvement through Teacher Education (RITE -B,)
has evolved as a result of the apparent lack of experience of urban school teachers
with specific reading techniques and materials designed to correct the weaknesses
of urban school children l'elative to formal. reading readiness. The prclject is
designed, therefore, to improve teachers' skills in all phases of reading instruction.

RITE seeks to bring immediate practical help to teachers in diagnosing existing
reading problems and desigrAng and implementing effective developmental reading
programs. Foul.' reading-area specialists serve as instructors, trainers, and helpers
for the project teachers.

EVALUATION TECHNIQUES
(zit

Observational Checklists were used during, the formative phase to collect descrip-
tive data for feedback to project personnel.

KEY FINDINGS

1972-1973 As of the middle of the school year, the three specialists had conducted
295 conferences, 8 workshops 70 observations, and 31 demonstrations,
for a total of 404 contacts with classroom teachers. A 20-item summated
rating scale completed by principals of the participating schools indicated
a generally high level of satisfaction with the effectiveness of the specialists
and the project as a whole. An informal solicitation of teacher attitudes
toward the project revealed a high level of satisfaction and a desire for
even more assistance.
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1973-19354 Taken together, the RITE objectives depict an ideal reading-instruction
situation. Within the framework of these objectives, the RITE specialists
provided a wide variety of services to a large number of teachers.
These services were delivered on a needs basis and with varying
degrees of intensity. There was indication that teachers receiving
these services managed their reading lessons effectively, and that they
implemented the various phases of the DRA. At least at the primary-
grade level, 'teachers also seemed able to-make use of test results in
their teaching of reading. However, there was less evidence of pro
gress, toward development of the teachers' abilities to individualize
reading instruction.

1974-1975 (Preliminary findings) RITE specialists provided a variety of
services to a large number of teachers. Obeervation of a sample
of new teachers indicated that these teachers (who had no previous
training) were able to implement some appropriate reading-instructional
procedures early in the school year.

The project is delivering the kinds of services that are appropriate
to increasing teacher competence in the teaching of reading, with
the most intensive service being given to those teachers who need
the most help, the first-year teachers.

PARTICIPATING SCHOOLS

Nonpublic: Cathedral, Corpus Christi, Immaculate Conception "A," Most Blessed
Sacrament, Most Precious Blood, Our Lady of ..Holy Souls, Our Lady
of Mercy, Our Lady of the Rosary, Our Lady of Victory, Our Mother
of Sorrows, St. Agatha, St. Anne, St. Bonaventure, St. Bdget,
St. Carthage, St. Charles, St. 'Columba, St, Gregory, St. udwig,
St. Madeline Sophie, St. Malachy, St. Mary of the Eternal, St, Michael,
St. Paul, St. Peter Neri, Visitation
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SUMMER ADVENTURES IN LEARNING
(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED
NO. OF PUPILS:
NO. OF-SCHOOLS:
NO. OF EMPLOYEES:

CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511-06-645
1970-1975 (Summer 1975 not yet reportable)
3-5
400
5

Contracted service with Community.Service Corps:
Professional 13, Paraprofessional 128, Clerical 0
Regular None, Summer $55,000, Total $55,000
Larry Ahiloff

PROJECT DESCRIPTION

Centers, supervised by a director and two interns, are scheduled from 9: 00
a..m. to 1: 00 p.m. daily to provide tutoring in language arts, art instruction, and
physical education. Field trips and an overnight camping experience also are
provided. It is, believed that these experienced help maintain reading achievement,
increase motivational levels, and decrease barriers between childrenof varied
social, economic, ethnic, and religious backgrounds. Consultative services are
provided upon request.

EVALUATION TECHNIQUES

Monitoring by project administrator, Sight and Sound Inventory, Reader's
Digest Skill Builders tests, attendance data analysis, analysis of student writings.,

KEY FINDINGS

1970 Evaluation was conducted by the projectadministrator.

1971 Centers were found to be working efficiently. AbsenteeiSm was low
and ratings by staff and parents were favorable.

1972 On the average, pupils improved in reading by,one-half grade level
as measured by the Wide Range Achievement Test.' Attendance was
high and about 66% of the pupils improved in language-arts skills.

1973 The percentage of pupils maintaining book level (70%) was greater
than the expected criterion (60%) . However, while the gains in reading
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ievement as indica by a change in book level (29% ofithe pupils)
and thetain in aver ge GE score on the Wide Range Achievement Test
(0. were substanti 1, they were below-the .expected levels of
achi vement.

The verage attendance rate for all SAIL centers was 83.6%, exceeding
the criterion rate of 80%. Thus SAIL appeared to be motivating its
students to participate in learning activities.

1974 The a erage daily attendance rate of 77% (approaching the objective'
of 80% indicated that the project made progress toward increasing
tie pr jest pupils' motivation for learning, even though the objective
was n t fully attained.

The project did not fully attain its language-arts objective of having
60% of the posttest writing samples receive higher ratings than the
pretest samples. However, an improveinent in language-arts skills
over a short time period would ne`dd 1 be substantial in order to be
detected by existing assessment techniques.

While the project did not fUlly attain its objectives, it did make pro-
gress toward having the pupils, maintain and/or increase their readg
levels, and it approached the desired level of average daily attendance.

District 1: Daroff, Wilson
District 3: Washington
District 4: Rhodes
District 5: Hartranft

PARTICIPATING SCHOOLS
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SUMMER READING READINESe

(A Component of the COMPREHENSIVE READING PROJECT)

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS' CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511-06-651
1972-1975 (Summer 1975 not yet reportable)
K-1
1,970
42
Professional 200, Paraprofessional 0, Clerical 0
Regular None, Summer $117,000, Total $117,000
William Loue, Judith Green Leibovitz

PROJECT DESCRIPTION

The project provides preenrollment children with experiences designed to
meet the demands of a structured first-grade reading prograni. Units of 40 chil-
dren each are assigned to the supervision of a teacher who provides these
experiences and activities. It is believed that this will increase pupil confidence
in meeting the tasks required in learning to read.

EVALUATION TECHNIQUES

Philadelphia Reading Readiness Test, Stanford Early School Achievement Test,
Diagnostic Profile, Sight Word List.

KEY FINDINGS

1972 Children who attended with regularity made significant gains in the
mastery of readiness and basic reading skills. Follow-up interviews
with Year 1 teachers revealed that participating children differed
from nonparticipating children in achievement levels and classroom
performance.

1973 Two hundred twenty-six project children (approximately 10% of the
total population of pre-first-grade children) Were randomly selected
to provide pretest and posttest scores on the Philadelphia Readinest
Test. One hundred sixty-three children completed both test adminis-
trations, obtaining a mean pretest score of 21.5 (maximum score=27)
and a mean posttest score of 24.1. The difference (2.6) was statisti-
cally significant at the .05 level, providing the necessary evidence for
concluding that the objective was attained.
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A total of 1,003 pre-first-year pupils completed the Stanford Early.
chievement Test (SESAT) . Seven hundred eighty-eight of

the pupils at ended at least 75% (21 half dais) of the project sessions.
Of the e 788 pupils, 446 (56%) attained a mastery score of 18 items
correc out of a possible 28 items on aural comprehension. It was
expecte Oat 60% of the pupils would achieve mastery; this objective
was not completely attained. These results suggest further investi-
gation of the appropriateness of the mastery criterion of 18 items
correct, which had been arbitrarily selected after. an inleatigation
of scores obtained by a comparable group of children.

The-elraluation procedures were modified by the development and
utilization of the Diagnostic Profile and a Sight ikTord List for, each
pupil. The Profile mapped out the basic reading-readiness skills
required for success in a first-year reading program. The Word List
included the 60 most common words found in the .basal reading series
used today. Pretest ratings on the Profile and Word List were pro-
vided. by the first-year teachers; posttest ratings were recorded by
the project teachers. Two hundred ninety-seven pupils attended at
least 75% of the project, sessions. One hundred ninety-three (64%) of
those attained the mastery criterion. This proportion was below the
expectation that 85% would attain mastery. Hbwever, it appeared that
such an expectation was unreasonable for less than six weeks of half-
day learning experiences.

PARTICIPATING SCHOOLS

Nonpublic: Cathedral, Corpus Christi, Gesu, IMmaculate Conception "A ",'
Immaculate Conception "B", Most Blessed Sacrament,. Most Precious
Blood, Our Lady of Holy Souls, Our Lady of Mercy, Our Lady of
Rosary, Our Lady of Victory, Sacred Heart, St. Agatha, St. Anne,
St. Anthony, St. Bonaventure, St. Boniface, St. Bridget, St. CartEage,
St. Charles, St. Columba, St. Edward, St. Elizabeth, St. Francis
de Sales, St. Francis Xavier, St. Gabriel, St. Gregory, St. Ludwig,
St. Madeline Sophie, St. Malachy, St. Mary Eternal, St. Michael,
St. Peter Apostle, St. Peter-Claver, St. Philip Neri, St. Rita,
St. Rose of Lima, St. Stephen, St. Veronica, St. Vincent de Paul,
Transfiguration, Visitation
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COMPUTER-MANAGED INSTRUCTION

ADRINISTRATCiFt Sylvia Charp '
HEADQUARTERS: 5th floor, Fifthand Luzerne Streets-

' t TELEPHONE: 'BA 9-9452
PBRS 'CODE: ,511-04-560
OPERATING YEARS: 19A-1975 (Reorganized in 1974) '-
GRADES SERVED: 1,23, 7-12
NO. OF PUPILS: 4,585
NO. OF SCHOOLS: 9

NO. OF EMPLOYEES: ProfessiOnal 13, Paraprofessional 0, Clerical 4
CURRENT BUDGET: Regulae$318,000, Summer $51,000; Total $369,000
EVALUATION TEAM: Thomas Clark

e,

le+

PROJECT DESCRIPTION

This 'project was reorganized in 1974 from.components of the Computer Assisted
Instruction, Instructional Management, and Teaching Basic Reading Skills piojects,
which were describeein the 1974 edition of the Digest of Annual Evaluations
(Report #722). Its underlying edticational philosophy recognizes that eachrindivid-
ual is unique, that the education system should enable every individual to.develop
his full potential, and that a responsive education system should proviFle flexible
learning alternatives.

The project's objectives are met by the development and implementation of a
computer-assisted and computer-managed instruction system to diagnose ,'prscribe ,
test, and manage all the instructional activities for students in reading and iSattie-

../ matics, initially in Grades 1-3 and 7-12, and ultimately in Grades 1-12. The
management system capitalizes on materials which have been developed for existing
computer-managed instruction programs , and which have been found effective in
past evaluations. Where necessary, original materials .are written. Most of the
prescriptions utilize instructional materials currently available in the schools.
Professional personnel identify, classify,' and codify these materials which
correlate with the respective competency objectives . The materials are prescribed
to students on the basis of testing, previous records, and performance.

EVALUATION TECHNIQUES

Data gathered during the instructional and testing phases of the program are
used to generate summary reports on student performance and curriculum revision /



KEY FINDINGS

.1966-1968 Enabling objectives accomplished. Hardware obtained. Staff recruited.
.Initial software developed. 0

_

1968-1969 Comparisons of achievement-test results between pupils taught by CAP*
and by traditional methods were equivoCal. In both reading and biology,
CAI students tended to do slightly better than others; the dif ences,
however, were not statistically significant.

1969-1970 Findings similar to 1968-1969. Because Of "system" failures (hardware
not operating at specified level, i.e. , 95% of the time) and student attrition,
no inferential statistical tests were performed. A survey indicated that
students liked working with SAVI units, became bored' less readily, and
had only mild dissatisfaction with the system. Systems improved toward
the end of the school year with additional technical support. Uptime
approached the 95% line.

1970-19V1 Study .of relationship between pupil personality and achievement in CAI
indicated that specific personality traits were not significant correlates
of CAI achievement. It was concluded that CAI could be used with most
pupils.

1971-1972 The Philco-Ford 102 computer filled to meet the established criterion of
95% availability . the system was available for students 82.5% of the time.
Despite this, teachers reported positive feelings about the program and
cited superior retention of students. The reading-comprehension course
was selected, disseminated, and implemented in District 2. Approximately
2,000 children in Grades 4-12 participated; most of them achieved a year's
increase in reading level during the academic year.

1972-1973 Changeover from Philco-Ford to Hewlett-Packard hardware h 1 a substan-
tial impact on the CAI program, The system availability increased from
82.5i to more than 99%. Coniputer reports showed that the CAI 'mathematics
program provided successful learning experiences irk mathematics for
lower-achieving eecondarystudents. The intent of the curriculum spe-
cialists was to have the students in remedial mathema meet the criteria

qfor mastery in the block posttests in 90% of the blocks coinpleted, thereby
instillinin these students some of the confidence they had lost through
their obvious lack of success in mathematics . The average student was
able to complete more than 33 bloccs of the program (24 blocks conStitut
one year's work) , and averaged cit'ier90% correct in the posttestsoof the
blocks completed. Therefore, it'w,as concluded that the Drill and Praetice
Mathematics program was successfully implemented as part of theCAI
project.

82
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1973 -1974 The project w partially successftil in implementing the intended
mode of op ation. While the CAT s aff.provided the specified services,
individ r zation of instruction not attained in the majority of CAI
class s. Teachers indicated that difficulties stemmed, from their

xperience with CAI and individualized instruction. Specifically
to develop off-line assignments related to each student's on-line
instruction was considered impossible in classes of 31:1r-35 students.
Also, large classes limited student exposure to on-line instruction:

In spite of the limitations, the project was able to bring participating
students to desired levels of mastery in remedial mathematics and
biology. In addition, CAI students made greater gains than non -CAI
students in reading as measured by the CAI Comprehension Test.
Although differences between CAI and non-CAI students in mathematics
and biology were not significant, teachers and administrators who
were interviewed thought that the students proftted,not only from the
.individualized activities but also from the motivation associated with
CAI. s)t

r

1974 -1975 (Preliminary findings) Computer-Managed Instruction reports
indicate that elementary grade children in the initial center are
making slightly better progress in mastering reading skills than
was anticipated. Continued progress should enable these children
to attain the specified achievement levels by the end of third grade.
The.ne center in another school has started to red/Lye children
and should be fully operational by early spring.

' District 2:
District 3:
District 4:
District 5:
District 6: Roosevelt
District 7; Intensive Learnin Center, Peruieylvania Advancement, Stearne

I , U 0
,

Development activities for computer-managed mathematics at the
elementary lekikel have been sufficient a permit selection of a school
for implementation. Develoement activities have continued for
secondary-level computer-managed reading, which. has been implemented
in one school. ,

If current trends in development and implementation continue,
Computer-Managed Instruction should be fully operational in specified
grades this year.

PARTICIPATING SCHOOL'S

Vare
Stoddart-Fleisher
Rhodes
Penn'Treaty, Wanamaker.
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COUNSELING, SERVICES
e -

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
pBRS CODE:
OPERATING YEARS:
GRADES SERVED: ,

NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT.BUDGET,:
EVALUATION TEAM:

Alibkrt Bell
9£Moor, 219 N Broad Street
561-7488
511-06-614
1968-1975
K-8
4;090
14
Professional 20, Paraprofessional 0, Clerical 3
Regular $338,000, Summer $69,000, Total $407,000
Frappes Byers

PROJECT DESCRIPTION

The Counseling Services project offers and provides a variety bk services and
programs to Title I elementary schools located in some of Philadelphia's most im-
"poverished neighborhoods. Its focus is upon prevention rather than treatment.
This means that most of the work done in schools by the project's staff is directed
toward "normal" children, rather than "dist4rbed" children. Most of the project's
'activities are designed primarily to enhance the effect ,Which teachers andparents
have upon children in kindergarten through Grade 3: ,44

Specifically, the(work of the staff is "system oriented'; that is, it is-designed
to enrich different spheres of the child's everyday,,,life in order to facilitate his
learning and ern tional-social grocketh and aevelopinent. 'Fbr this reason, the project
attempts to work closely with parents,teachers, and principals, because these
individualsi are uch important cbmponents of the child's life .4 By sharing and dem-
onstrating appropriate mental health principles and pracces with such individuals,
it is hoped that they will be better able to enhance the. children's potential ff. positive-',; ,0
growth and developnknt .

0',,, .. ,.

0 EVALUATION TECHNIQUES

Surveys , observation'checkliats, and interviews.

,!!

. KEY FINDINGS

tor

. . ,

196,8-1969 ForMative evaluation revealed that the project had ettablished,itself
- '1 : irx 14 nonpublic schools'. .-

,,

19690-.-1-9'7-0 'Questionnaire suggested greater community involvb4ent needed.
Objectives 'of small-group disdussion required 61arification. Extensive

F

.
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'

requests for help implied that more effective scheduling might be
required. 6

1970-1971 Faculty acceptance was found,tovbe.related to the principal's attitude
toward the project. Eighty percent of teachers and principals considered
that the children had grdwn socially as a result of.CSP small-group dis-
cussions. CSP had more than 590 pupils referredlor service.- In-seWice
training was provided' for each participating schobl.

1971-1972 In nearly every school, tihe CSP teams provided testing, -counseling,
and consulting services for those pupils with individual psychological
problems. More th4n 80% of the.interviewed school personnel expressed
satisfaction with the help given'these childrenby the GSP teams. Small-
group discussions were conducted regularly in almost all classes in
every school. In-service faculty training and indiridual consultations
were provided toall:;targetLgrade teachers (K -3) in every school. . While
`parental contact was difficult to establish in many schools, the CSP
teams conducted individual interviews with parents, as needed, in
all schools. In titst schools, the FSPleam nierfibers maintained a
close working relationghip with principal and teachers.... At least
90% Of the interviewed school personnel said that they would like to
see ,CSP in their school pOrmanently.

1972-1973 Two major changes werynade for this sch0e. I year: the pro-ject was
. . ' no longer.restricted_to the lower.elementary grades, but was avail-

able to.a.1.14eachers who desired its services in any grade throughout
schooLlind the services provided by the project were dictated by

theneeds of each individual school, instead of being implemented in -a-
prescribed sequence. as in previous years.

,
, .,'' . ..

. ...,.. In 22 'visits by the evaluator to the 14. participating -schools, resulting..,-

. in 20.interviews with principals and 79 interviews with teachers;
a

.
school stafts,were found to be very well pleased'with the progrev

0 of CSP this year. Nearly 10'0% of the persons interviewed found the
project more valuable this year-than in the preceding year.

, - -7 ,

- -,2"::--1.973 1974 Statistical records compiled by CSP personnel revealed that more than
' o' _ . 1,400 pupils (receivingolore than '35 different types of services) , 150

-0, Teachers, and 1%600 parents redeived preventive psychological services.
- -_`; The teams had more than 2,200teacher consultations, more than 1,0000.- consultations with principals, and more than 600 contacts with outside

resources. .

a

4'

The evaluator interviewed 1'47 pupils who were in clagsek participating
in group activities. Of thlese, 99% knew who th'e coundelorti were, 97% /
said that they did things With them, 97% reported -that they liked,.doing

o
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things with the counselors, 93% felt that the counselors helped them;
get along with other children, 87%Jeltathat the counselors helped
them do better in school, and 78% thought that the counselors helped
their teachers.

According to the questionnaire responses of 156 'teachers, the most
beneficial preventive psychological services were teacher-education
films and discussions, classroom consultations, parent-child orien-

-tation, and small-group discussions.

1974-1975 (Preliminary findings) All objectives of CSP appear to be met
thus far. It seems that more than the anticipated numbers of pupils,
teachers, and parents will have received the `various project
services by the end of the year. Teachers and principals have
received the project well and offered suggestions for its improvement.

PARTICIPATING SCHOOLS

Nonpublic: Most Blessed Sacrament, Most Precious Blood, Our Lady of Holy Souls,
Our Lady of the Rosary, Our Mother of Sorrows, Sacred Heart,
St. Agatha, St. Carthage, St. Elizab4th, St. Francis de Sales,
St, Ignatius of Loyola, St. Mary, St. Rita, Transfiguration

a
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CREATIVE DRAMATICS

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Harriet Ehrlich. ,

E. W . Rhodes School
221-5353
511-02-548
1966-1975
K-8
5,689
66
Professional 2, Paraprofessional 0, Clerical 0
Regular $41,000, Summer None, Total $41,000
William Loue, Judith Green Leibovitz*

PROJECT DEgCRIPTION

Creative-Dramatics is designed to be an immediate cognitive and affective
experience. Through the use of a sequentially learned technique, children are
encouraged to explore the social, personal, and academic worlds of themselves and
others--both real and imagined. The idea that differences are a function of incii-f
vtduality to be respected and appreciated is thbroughly explored.

Continuous staff development for Creative Dramatics teachers, through workshops,
in-school supervision, and leadership-committee meetings, seeks to insure the growth
of the program. The learned techniques of the program may be used as a stylized
manner of teaching the curriculum or inserted during any part of the day as an
adjunct to the regular instructional format. Through dramatization, role playing,
and improvisation, each child is encouraged to use imagination to solve problems,
to communicate through body movement, and to engage in self-expression. The
pupils are directed to gain background information for their activities by research
in related literature. Story-telling and reading assignments, correlated with
a sense of the dramatic, are encouraged.

EVALUATION TECHNIQUES ,

Systematic monitoring structured around a formalized Observational Checklist;
interaction analysis; comparison with matched groups on achievement in basic skills
(I,TBS) and on creativity (Torrance test) ,

KEY FINDINGS

1966-1967 Pupils demondtrated an increased facility in the use orlanguage-arts
skills.

°
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1967-1968 Interaction analysis showed that pupils in the project made more high-
level, eiitended, and spontaneous contributions to their classes than
pupils in comparison classes. Teachers in the project lectured less
often, lectured for shorter periods of time; and encouraged pupils.to
express themselves and participate in classroormaetivities more-than
did teachers not in the CD project.

1968-1969 Fifth-grade pupils in CD obtained significantly higher scores in language
arts (I-TBS) than matched qomparison groups. Interaction analysis (MACI)
showed that pupils taugl, 1.)y. CD teachers participated more oen in ,
classroom interactions than pupils in comparison groups. Creativity
(Torrance) scores revealed rib major differences between'involved
and noninvolved pupils. Attitude scores the pupils showed that the
pupils' attitudes toward school and self remained stable.

1969-1970 For the grade level examined, Creative Dramatics teacher behaviors
did not affect Iowa test scores. However,. after participating in

'the project, teachers incorporated the Creative Dramatics techniques
into their teaching behaviors; thus, as primarily a staff-development
program., the project was achieving its objectives.

1970-1971 The current project was providing a variety of in-service activities
across the entire school system. The participants tended to be
very favorable toward its ideas, techniques, activities, and materials:
There was some evidence that participants tended to disseminate
their newly learned CD techniques to their fellow teachers. Earlier
findings were'confirmed: as a staff development program, CD was
achieving its o.bjectives.

1971-11972 A survey of workshop participants revealed that teachers favored the
ideas, activities, materials, and techniques taught inthi's staff-

. development project. "In addition; teachers reported carry-/Dver-of
newly learned Creative Dramatics techniqu s to their classrooms, and
dissemination to their colleagues . .

1972-1973' Five visits to CD workshops revealed that innovative techniques
for teachingniathematics, science, and the langUage 'arts were
being preserited to project particii5ants. Each observed work,hop
showed careful,planning and virtually flawless execution. The
enthusiasm, attentiveness, and involvement of the participants
were rated excellent during all Observations. Teacher attendance
at workshops averaged 77%.

Observation visits made to Creative Dramatics classrooms indicated
that teachers were incorporating the CD techniques into their teaching
behavior,. The enthusiasm, attentiveness, and involvement of the

9088
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1974-1975

District 1:

District 2:

District
District 4:

District

District 6:
Distiict 7:,

0

childretiuring the Creative Dramatics lesions were rated excellent
during observations.

In almost all visits , evaluators observed that the CD teacher used
nonverbal communication which stressed children's senses and encour-
aged character portrayal. Supervisors, when observed by the evalu-
ators, were in the process of encouraging CD teachers to use more
creative writing. Of the six CD components, five were fully applied
by the'CD teacher and the sixth, creative writing, was in the process
of being implemented. In nearly all observation visits, evaluators
observed CD teachers, using at least three CD techniques.

(Preliminary findings) Because of its efforts to familiarize itself
with CD techniques during the first half-year, the newly-assigned
evaluation team has s assessed only certain Aspects of the project's
progress toward attaining its objectives.

Several CD techniques have been observed as demonstrated primarily
by the CD staff to participating teachers, aides, and their classes.
Creative writing (or pictures for the Primal?), grades) was suggested
as a possible follow-up to demonstration lessons . The evaluation
team has seen these activities Carried out.

It is expected that the project's objectives will be attained'by the
end Qf the school year. ,

'PA TICIEATING SCHOOLS

Belmont, Brooks, D roff, Drew, Dunlap, Hamilton, Harrington,
Holmes, Huey, Lea, ocke, Longstreth, Morton, Powel, Rhoads,
Tilden, Walnut Cente ,..Wilson
Alcorn, Arthur:, Bens n, Carver, Childs, Darrah, Douglass, Gideon,
Kelley, Landreth, Mo ris, Poe, pinith , Stanton, Wayne
Kearny, Meredith, Spring Garden, Wister
Blaine, Duckrey, Hanha, Hill, Kenderton, Lehigh, Leidy, Miller,
Peirce, Pratt, Rhodes WaltorL, Whittier, Wright
Brown, Clymer, Dunbar,,Fairhill, Hunter, Ludlow Moffet, Powers,
Sheppard, Thomas
Dobson, East Falls, Ke ly.
Bethune , Taylor

A
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EDUCATION IN WORLD AFF4IRS
-

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Mkrgaret Lonzetta
World Affairs Council, Wanamaker's, 13th and Market Streets
LO 3-5363
511-03-556
1966-1975
6, 7, 12 -
Public 2,600, Nonpublic 400
88
Profesgional 2, Paraprofessional 0, Clerical,0
Regular $124,000, Summer None, Total $124,000
Lisbeth Sorkin I

PROJECT DESCRIPTION

. The project, concentrating on the study of Var43us countries each year, involves
students in each of the seven districts having target-area schools. MaAerials apprO-
piiate to the grade level, including films, filmstrips, records, and books, are
provided for every participating teacher. Speakers from each country rare sent
into very 6.1assoom, Each class is invited to take trips to Wo cultural Centers in
the city for a lesson on one of the countries studied. Thro ghout the year; all
classes have the opportunity to take a trip to Nevi York where they tour the UN./
building and see other interesting points of the city. Twelfth-grade stndents also, ,
participate in regional conferences and visit Washington, D. C..

EVACUATION. TECHNIQUES

i,pComparative testing specific content areas, measurement of attitudinal changes
or open-mindedness toward countries studied:

e2) /
KEY FINDINGS .

The project operated well over the year. The trips.to the United'Nations
headquarters were well received by the junior high gchool students .

1966-1967
e.

19'67-1968
- Ap

Students in 13./A demonstrated a gignificandy: greater knowledge of
the four countries studied than non-EW.A. students. Measures of dpen-.
mindedness shOwed that the ratings of EWA and non-EW/Vstudents .

were about the same. =

1068-1989 EWA students showed-greater know Se ge of the countries studied than/
non-EWA students; hoWeVer, no measurable change impen-
mindedness was noted. 4EWA atudents enjoyed participdtingin-the

° d
activities designed for the school year.
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1969-1970 Eight EWA clubs visited the UN headquarters; tape recordings of indig-
enous speakers were made; clubs participated in extra- and interclub
activities. EWA participants exceeded comparison groups with respect
to factual-knowledge. Differences in open-mindedness were not) significant. The World Affairs Counciprovided the organization and
materials necessary to implement the project's objectives on both stu-
dent and faculty levels.

1970-1971 The learning activities considered essential to the EWA program at the
participating schools took place during the year. Systematic monitoring
and teachers' responses to a questionnaire indicated that teachers were
using the EWA booklets to prepare their students for the country pro-
grams at the Civic Center and the Art Museum,, using introductory
tapes about the four countries, and having the students use the library
for/research .1

The procedures and structural arrangements considered essential to
,EWA activities at the Civic center and the Art Museum were carried
ouf., Systematic monitoring showed that the EWA programs consistently

° included-a queStion-and-answer period, 'use of audiovisuals, and
small-group tours or country activities.

, I1971-1972 - Three:facets of the EWA program were noted: class or club activities
involving educb.tionN materials and guest lecturers; district programs
held at various cultural centers; and trips such as visits to museums in
the Philadelphieirea, to Washington, D.C., and to the United Nations.
The most important facet was seen to be the class or club activities,
because all the necessary background information for subsequent EWA
activities designed to insure optimal student participption was provided
during thOse meetings. H9wever, at the senior high and junior high
,levels, this was the least Successful facet of the program because often-
dance' at the class or club activity was voluntary and students fremiently
chose not to attend. Nevertheless, the project was considered success-
ful because it was providing students with cultural .experiences which
cduld not be proVided tiy the home school.

,

/
1972-1973 Materials wereavaila.gie and activities were occurring, as planned, at

the elementary, junior high, and senior high levels of the EWA project.
The six -week special education pilot program using EWA materials on
Nigeria waswe,11 received by hine teachers who participated in an

V 0
evaluation session in the spring,

1973-1974 Five clasSes of junior high students, randornly selected and tested
with an)nstrument developed to'test their knowledg of facts andcz9,.

information! in the Mexico unit, showed st tistically,significant
gain.q (p<.05) on the test.



1974-1975

District 1:,

Each of the enabling objectives was completely satisfied. Members of
the evaluating team observed the activities, finding them well planned
and efficiently conducted. Responses from questionnaires sent to class
sponsors indicated that materials were received on schedule and that
trips were conducted as planned (indicated by 90% of the returns) .

Two parent-teacher conferences were provided for the teachers and
parents of the eight special education classes. However, only 165 of
the project's 280 parents attended. Although the attendance objeCtive
was not met, the purpose and needs of the program were. The evalu-
ation team concluded that the program for the parents was successful.

(Preliminary findings) The EWA project is fully operational at
this time. All unit activities are proceeding on schequle. The
newly written and revised booklets for this year hcrie been well
received, as indicated by favorable comments on teacher questionnaire
returns.

The mject personnel carefully planned a method to fbllow up
delivelry of materials to the teachers. As a result, very few teachers
reported late receipt or nonreceipt of materials.

As currently operating, the project will attain its objectives.

SCHOOLS

Bar ont, Bryant, Comegys, Daroff, Drew, Huey, Locke,
ichael, Sa re, Sulzberger, University City, Washington,

West philadelphia, Wilson, Wolf
Audenried, EachelBregy, Carver, Childs, Douglass, Franklin, Gideon,'
Kelley, Martin, Peirce, Penn, Vare, Vaux, Wayne
Bartlett, Bok, Jackson, Kearny, South Philadelphia, Spring Garden,
Stevens, Washington
Blaine, Blankenburg, Clevela'nd, Dobbins, FitzSimone, G4spie
Gratz,' Peirce, Pratt-Arnold, Rhodes, Shoemaker, Stokley, Strawberry.

District 2:

District 3:

District 4:

District 5:

District 6:

District 7:

Nonpublic:

Mansion
Dunbar, Edison, Ferguson, Jones, Kensington, Ludlow, McK inley,
Moffett, Thomas, Wanamaker, Willard
Dobsbn, East Falls, Mifflin, Pennell, Pickett, Roosevelt, Steel,
Widener
Bethune, Pennsylvania Advancement, Stearne

Hallalan, St. Benedict, St. Columba, St. Edward, St. Elizabeth,
St. Ignatius, St :Madeline Sophie, St. Mary Interparochial, St. Rita.
St. Rose of Lima, St. Stephen, St. Thomas More, West Catholic Boys,
West Catholic Girls

a



ENGLISH AS A SECOND LANGUAGE READINESS

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVEp:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CLYRRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511-06-504
1971-1975
Kindergarten
Nonpublic 260
6
Prdfessional 4, Paraprofessional 12, Clerical 0
Regular $136,000, Summer None, Total $126,000
Marion Kaplan, Larry Aniloff*

PROJECT DESCRIPTION

The project serves areas of concentration of immigrants from Puerto Rico with
all he attendant effects of the poverty area on preschoolers complicated further by
`a. lack of proficiency with English, the language of the school, resulting in low
achievement in first grade and throughout the academic career, low expectations
on the part of parents and teachers negligible self-image, and, high likelihood of
early dropout.

Centers are established in schools With high percentages of Puerto Ricans!
Each center is staffed by one teacher assisted by two bilingual aides (parents of
pupils) . Teachers are traihed in working with language-developmentprograms
with a proven high degree of success indevelopingcrequilite skills in bilingual-
children . Examples are the Distar program, Hoffman supiolementary bilingual
program, Bell and Howell Language Masters, and mathematics and science programs
emphasizing the inquiry method and stimulating language development in the

Itchildren. Classes me t in two half-day sessions at each center in /an informal
classroom setting. F nds are made available to allow for field-trip experiences
that assist in vocabulary and concept development.

EVALUATION TECHNIQUES

Project monitoring, Philadelphia Readiness Test (PRT) , and Elementary School
Speaking Tests in English and Spanish (ESST) .

KEY FINDINGS

1971-1972 Experiences provided by the project appeared to have positive effects
on pupil achievement.as measured by the ESST and upon readiness for

93
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future academic work as measured by the PRT. The sample of pupils
from each school made highly significant gains.

1972-1973 Approximately two thirds of the project's pupils developed sufficient
readiness skills to attain scores at least equivalent to 90% mastery of
the items on the PRT, thus indicatirig substantial pr gress toward
the attainment of this objeCtive. Average scores o the, English section
of the ESST increased significantly for both Arigl (pretest mean=
37.5; posttest mean=46.6) and Spanish-speaking (pretest mean=32.9;
postttest mean=44.8) pupils .

1973-1974 Fifty -seven percent of the pupils attained a score of'2.4 (,85% mastery)
or higher on the test which was administered in May. Because less
than the expected 75% of the participating pupils achieved mastery, the
project did not fully attain its objective of developing readiness skills .

On the English subtest of the Elemetitary School Speaking Test, the
mean pretest score was 62:7; the mean posttest score was 43.7. With
this gain statistically significant beyond the .05 level, the proj,ect
achieved its objective of-developing English language skills.

1974-1975 (Preliminary findings) The ESL-R project is, operational in al
six locations, attempting ,achieve itsrOjectives of developing
readiness and language stills. The 4upils,, in an informal, small-

r.
group classroom setting, use programs, and methods which have
been successful in the past. September pretest scores on he
Philadelphia Elementary School Speaking Test (English subtest)
were similar to the previous yeCIr's preteCt scores (32 7 in both
19 73 and 19 74). The similarity to last year's progrdm in terms
of pretest.scores and operational procedures suggests that the
project is likely)) achieve its objectives again.

r PARTICIPATING SCHOOLS

Nonpublic: Cathedral, St Bonaventure,-St. Bbniface, St. Edward, St. Malachy,
St, l'eter Apostle

98
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ENGLISH TO SPEAKERS OF OTHER LANGUAGES

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:

, OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:' NO. Ot' SCHOOLS:.
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Eleanor Sandstrom
Room 300, 21st Street and Parkway
448-3334
511-02-551
1966-1975 (Originally called English as a Second Language)

2,180
43 ,

Professiona1c5.8, Paraprofessional 6, Clerical 7
Regular $844,000, Sum ger $25,000, Total $869,000
Robert Offenberg, Bob Epstein

a

PROJECT DESCRIPTION

4

The most widely accepted teaching procedures that reflect the philosophy and
principles of applied linguistics are employed to attain the stated objectives of
second-language acquisition/. The organization kr instruction takes several forms
depending upon the organizational structure of the school, the needs Of the children,
and the number to be served. For example; in some schools the children are with the
ESL teacher in a self-contained classroom. In other schools the non-English-speaking
children are sent by their classroom teacher, to the ESL teacher for instruction at
intervals during the school day.. In some schools the children have ESL as an
integral part of a hilingul learning experience.

First Stage: Aural/oral The children listen, repeat, and use the differerit. A

structures in answering questions in dialVues, in describing things, and in relating
experiences. ,

Second Stage: Reading The children read material based on oral experiences.

Third Stage:
write a sentence.
describing same.

Writing Given a woid with which they are familiar, the pupils
Giver,, a theme or a picture, the children write a short story

EVALUATION TECHNIQUES

'Comparisons of improved English usage as measured by the'Linguistic Capacity
Index, comparisons of English-facility ratings madexby ESL and non-ESL teachers,
survey of community through questirnaireeto report attitudes and involvement of
the affeetted communities.

95
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KEY FINDINGS,-.i''z'

1966-1967 Responses to survey questionnaire indicated that most pupils in ESL
had made improvements in, word pronunciation, speech patterns,
fluendSr and schbol adjustment.

1967-1968 Comprehension of written ana spoken Englisp improved. The amount
of spoken Spanish in, the classrooms decreashd significantly.

1968-1969 ESL students' English knowledge and understanding improved in the
areas of pronunciation, spee\ck patterns, and fluency. Improved
adjustments tp,school also were noted. Parents, principals, and
teachers reported that the ESL program had higli value and was
successfully meeting its objectives.

1969-1970 Variations in class sizes and hours of instruction existed from school
to school. These variations were affecting the quality of performance of
some pupils as evidenced by the ratings by non-ESL teachers.

1970-1971 Pupils in the different schools showed significantly different levels
of gain.. The differences were probably attributable to differences in
grades served, and differences in instructional setting 4e*?g., the self-
contained classroom versus part-time attendance in ESL classes)

Although end-of-year scores for self-bontained classes averaged about
the same as end-of-yea; scores for "part-time" classes, pupils in self-
contained classes made most of their gains during the first half-year,
while pupils in "part-time" classes made more even gains over the eriAre
school year.

O

Pupils in ESL during only the second half of the year gained more than those
in the project during only the first half-year. The greater gains by .the
second -half ils n7Iight,be related to the fact that" the pupils who entered
the sedon < if of the year had a greater facility with English and were
helped by t e students who had been in the program since September.

.

No significaht difference was apparent between the gain by the full-year:
group during its first half-year of participation and the gain ma4e by
either of the groups limited to a half-year'of participation.

. ,

All groups made statistically significant gains, on the Linguistic Capacity'
Index during their exposure fo ESL. Thus it was concluded that ESL
was meeting its objective of increasing the Englis,h audiolingual

"skills.

<7

96
100



f.

1971-1972

I

. .

Monitoring and teacher questionnaires revealed that-the number of--
pupils taught by each teacher varied greatly froth site to
tional time was found to vary from one -hour to 26 hours per,. Week.
Materials varied because many Are teacherinade, although most
teachers of Grades 1-4 used the Lancaster, series and most junior

e
high and senior high teachers used Friese. The'Lado Series (two levels)
was made available to trcheu if they wanted to use it. Most teachers
reported that the materials they had were adequate: 411 each school,
teachers found that about eriter,ed and two left the project; each
month. 'The pe4eritage of pupilfi; Who, were in ESL for a second year was
found to vary from 0% to .45cOn theelementarSr schools, and from 3% to
93% in the j for and senior high schools. The Linguistic Capacity Index
was judged be'inadequate even in a revised form, andifs use for
evaluating was discontinued L'

, 1972-1973 The Obser3Ational Checklist with additional ESL specifications was used
sin monitoring all 24 sites. In 50% of the cases English was used exclusively
during the class periOds, ColloquiaLexriressions were,,being used in 17
instances, studentsswere learning to discriininate'among-soundi.in
of. the 24 hservations made. Children followd spoken. English direc,tions

nts. InstrActional
riculum was structurally
materials ,and methods
ntensiv'ely incorporated

t

regard' g Class activities, projects, ..and 'assign
ta es and records were in 'English. ,Thus the cu
Organized to emphasize the 'use of English, with
essential to the linderskaliding of spoken Englis

'on a contin-uous basis.
0

Observations at, and records from 24 sited indicated that there were 283
.4,dvanced pupils (27%) who weredearning to read, to write, and to ,

r-efin grammar in English. Although the greater numbers of advanced
students were reported'by the junior high school teachers, aural/oral
skills were still' the most heavily tressed: At one third of the sites
pupils were involved in silentzea ing.

) ,

Tice observed "writing" activities involved pupils marking 'L. picture
or an answer, or using colored encils to draw, rather Wan writing13

structured English compositions . Observations egtablisVed,that reading
and writing in various forms ilvere taking place inithe program at bbth
the intermediate and thekadvancedlevels.

1973-1974 /Test administer66 to &sample of pupils showed that-pupils in the
projerct for more than a year and a half had greater- Comprehension of
spoken and written English than those with less experietice in the
project. This was true regardless of the pupils' age, grade, or

V°length of time.On the mainlandv

5,

1974-1975 (Prehminary findings) T e,prifject director has indicated a commitment
to full imple ntation,of th project's the instructional models



District 2:

Ditrict 3:
District 4:

A

0

by midyear. Therefore, tentative evaluation of the relative merits
of the models should be possible in Spring 1975. The ESOL Test
of Oral Comprehension is expected to beLavailable for that evalu. ion.
Development of the ESOL Speaking Test is expected,,6 be and ay
at that time.

PARTICIPATING SCHOOLS

Franklin, McDaniel, Meade, Morris, Peirce, Pe , Poe, Reynolds,
Sartain, Smith t" Stanton, Vare, Vaux, Warin Wayne
*Jeffers9n, SouthPhiladelphia, Southwark, toddart-Fleisher
Edison, 'Elverson, Ferguson, Punter, Jo es, Kensington, Ludlow,
McKinley, Miller, Moffet, Penn.:Treaty, otter-Thonias, Sheppard,
Stetson, Thomas, Wanamaker;

Nonpublic: Cathedral, St, Bonaventure; St. B
. St. Peter Apostle, St. Stephen, S

ifacei. Edward, St. Malachy,
Veronica
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ENRICHMENT ACTIVITIES FOR HEARING-IMPAIRED PUPILS
o

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:

CURRENT BUDGET:
EVALUATION TEAM:

Theresa Chletcos
Martin School, 22nd
PO 3-6053
511-05-546
1973-1975
1-12
100
1

No additional s ff needed; pe sonnel expenses are in-
curredfor ex acurricular ser
Regular $43 000, Summer No e, Total $43,000
Rafe Colfl h

and Brown Streets,

ROJECT DESCRIPTIO

Alonger School days provided to. expand the -ducational opportunities needed
by deaf ad hearing-ha dicapped children. Voca opal programs, individualized .

instruction, practice i communication skills, and ecreational programs are provided,

EVALUATION TECHNIQ ES

Project, monito mg, anecdotal records, parent summary, activity 1pg, and
Observational Ch

1972-1973

1973 -1974

KEY FINDINGS'

elayed approval of the Title r appli ation prevented implementation
Of the project during this school ye r.

The project bucceeded in providinsi beneficial skills to deaf and hard-
of-hearing pupils. More than 70% of the older pupils'voluntarily
participated in the project. 'Evalu tors observed that the program
had been planned, developed, an implemented this year and that
pupils participated enthusiastically. The services and trairdpg that
were offered would have been 'unavailable to these deaf and\ hard-of-,
hearing pupils if this project did not exist.

19 4-1975 (Preliminary findings) Of the approximately 100 pupils enrolled,
at Martin School, 57 oreparticipating in one or more .extracurricular
activities. This u ber is impressive since hearing-impaired,
pupils less tha 14.9ears old are often unable to participate because

--school pegula ens forbid travel to and from schooi on public tr'anspor dlion
unaccompani d by an adult.

/:
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Thirty -five pupils are involved in salable skill are including
advanced sewing, crafts and woodworking, and jeweliy making.
The. quality ()Nark observed by the evaluation team was at or
close to commercial standards. Twenty -six parents in two groups
are now meeting once a week after school, and are being instructed
in Manual language.

Current operational levels indicate probSble attainment of objectives.
1

Distrigt 2: Martin

PARTICIPATING SCHOOLS

a
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EPISCOPAL ACADEMY: SUMMER ENRICHMiNT

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:,
PBRS CODE:
OPERATING YEARS:
GRAbES SERVED:
NO. OF PUPILS: ,

NO. OF SCHOOLS:
NO. OF EMPIsOYEES:

CURRENT BUDGET:
EVALUATION TEAM:

James W. Straub .

Episcopal Academy,
TE
511-02-519

Latchee Lane, Merion, Pa.

1973-1975 - (Summer 1975 not. yet reportable)
6

31

(Not applicable)
Professional 6," Paraprofessional 5, Clerical 0
(Contriact with Episcopal Academy)
Regulalr None, Summer 0,000, Total $7,

Stephen H. ,Davidoff

-PROJECT DESCRIPTION

P1rticipatingc boys are picked upAaily in front _of their
brought to Episcopal Acaciemy.. The day begins with five 3
znathematics, reading', hiatory, science,:and !'art and mus
into fou? groupb of eight by ability, permitting the instru
adequately as a group. However, there is always a grea
the small groilps with two guides (teacher and assistant)
interests and needs of the indiVidual.

The reading program uses a filmstrip and a tape re
with the reajing bookS, The subject matter includes f
history, the boys go tO,the library every day. They
as long as they write a brief report on them.

. .

In ,mathematics the pupils work on improving bas
With motivating games. In science the boys do vari
learning'abOut food4and how it is assimilated. Erom
studying simple anatomy and biochemistry..

espective' schools and
- minute classes in,

c." The boys are divide
tors to move along
spread of interest, .and

are able to bend to the

,
ording that are syn,chronize

otball and baseball. For
jay read anyl books they choose

.

The art program is a source of much enjoyment The teacher begins by teachirtg
them the rudiments of drawing and ends .with instr ction in working with/clay.
Each. of the boys makes at least one project which h- glazes and has fired in the kiln.

c skills by, drill work mixed
ty of things. They began by

here they branched out into

Following classes, the boys are taken to ihe " huckwagon" for lunch and return
for sports and swimming. The boys/Participate in numerous games and are coached
in their skills; goo sportsmanship/is emphasized.

O

.20
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EVALUATION TECHNIQUE

pescription ig and observations provided by the project staff,'StanfordAchieve"
ment Tests, and \Red gross swimming tests are used to measure the attainment of
projecrt goals.

KEY FINDINGS
a-

1 .. eThis summer project provided,a program of academicosubjects and
sport activities far target-area children in a private school settia.
The project was' successful with respect to both its goals. Participants
improved in 1:toth of the academic subject areas and in athletic pro-
ficienCy. The average pupil increased his reading score on the Stan-
ford Achievement Test by 1.1GE and his,mathematics score by 0..8 GE.
Ip'addition, 27 of 31 childreninade excellent progress in swimming.

Episcopal Academy
6

ti

PARTICIPATING SCHOOLS

10,6.

e.
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FOLLOW THROUGH (ESEA TITLE I COMPONENT)

ADMINISTRATOR,
HEADQUARTERS:
TELEPHONE:

,PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:

,EVALUATION TEAM:

LeOntiiie 'Scott
Room 510, 21st Street and Parkway
448-36784
511-01(02)-699
1968-1975
K73
6,284 ,

45
Professional 37, Paraprofessional 255, Clerical 4
Regular$5,670,000, Summer $377,000, Tdtal $6,047,000,4
Thomas MCNSthars, Judith Goaclwiiit Anne-Lukslautt;
Linda Matthews, Donis Pearcy, James Welsh /

PROJECT DESCRIPTION
D

. Fillow Through was designed to continue and augment the gains made in Head
Start,obince the children enter the formal school It aims to improve the scholastic
achievement of Children by providing comprehensive compensatory services,
particularly in reading skills "(word recognition, word a4aly.sis, comprehension) ,
oral communication, written expression, and listening sills.

5

The program brings tOgether the resources of the school, comMunity, and
fathily in a replete approach to meet thekhild's needs. Services include a special
program of instrOction, nutrition programs for the children' and the parents; sup-,
plemental health Services (medical, ental, psychological) , additipnal social
serviceS, and continuous-in-service 'ng.

Teams are trained to work with children and j3,arents. Constant planning itis;
Intilt into 'regular(activities. Model-management teams involve persons!at district,
school, and community levels to implement the program/ more effectively. In
service training for administrators, staffand parents also is provided. '

:;

Seven platned variations of comprehenSive services designed to improve
sdholastic at hievement. of pupils K-3 in basic skills are medical care, dental care,
nutrition, social services, psychOlogical services, teacher training, and active
parent involvement.

'
EVALU ON TECHNIQUES

Standardized achievement tests, questionnaire, Observational Checklist.
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KEY .FINDINGS'

(Reported by Follow Through evaluation staff)

1968-1969 The first year witnessed many of the difficulties inherent in an
attempt to plarit-innovative methods into a well established institution.
The beginnings of the program found personnel resistant to change,

,hazy about what changes they were actually expected to brin'g'about,
and anxious about the outcomes. In many cases the philosorihy and
techniques appropriate to each model had to be learned on the job,
since it was not known ahead of the school year whiCh teachers were
to participate in the program.

The first year also witnessed limited contact with the model sponsors,
possibly because, they, too, were busy building foundations . At the
local level, program implementation was the firat order of business
and little time was left to coincentrate on such areas as supplementary
health services and full community' involvement. Centralization also
was a characteristic of this year. One person, withIstafr, directed
the activities, prepared the budgets for all the schools, and made
thekey decisions .

-1969-1978 In the second year, several administrative changes took place. First,
several marriages were made between models which resulted in var-
ious problems, such as inability of school personnel and parents to '

..) attend the meetings and workshops offered by both models within one
school. Because of a lack of coordination and a conflict of interests
and loyalties, these marriages did not work well., keeondly, the need
for decentralization was recognized and responsibility was shifted to
district suifitendents and principals along with model liaisons.
They, in turn, succeeded in involving parents in the decision-making

-process in the preparation of budgets . Because the.success of'these
efforts depended largely on the level of involvement of the individuals
concerned, transfers of principals proved disruptive.

/19,76-1971 During the second-and third years of the program, staff development
was more-carefully planned and include more arents . In addition,
the model sponsors became more involv d at the local level. Model
liaisons , in conjunction 'with the on-sit team leaders, servea\the
key function of interpreting the instructional program at the local
level and eventually, became responsible for its dissemination.

. . ,,
lach year has brought about greater progr'ant refinement,, better use
f paraprofessionalg, great," parental involvemerit-,., more interest and

.
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1972-1973

(-

, . , , -. .

`.,enthusiasm at all levels, and a great deal of success in providing sup-
Plementary services . From a concentration on implementation* at the
iilstructional,levO, .theprogran-4 was able to move more and more
toward articulation. 's

4

,,

, .
\Both the EDC, and Behavior Analysis models opened training centers

in PhV.adelphia' and:began to involve personnel and parents from other
schools and communities. graduate students at Temple University

'observed the models during the summe and received credit for this -
seminar.. Thus the prOgram was gradually being disseminated in
the School District. ..

: . \
Q

, 4

Mobility of teachers and pupils. Of the 309-teachers
.
assigr?.ed "to Follow

Through since 1968, only 75 were no longer teaching.in the program in
Spring 1972, representing a 76% holdihg rate. Thid continuance per-
centage was considered to be a highly' s,atisfaCtory leVel of continuity
of treatment.

.

Of a total of 8,037,pupils identified as having Follow Through.expo-
, Sure of at least five months!' duration since 1968: slightly more than

70% had continued through Spring 1972: , ThoSe.with'1-lead Start or
equivalent expprience had continued at it higher rate (74-75) .. 'These .

findings were considered to4ndicate that:Pupils enrolled in the pro
grain have remained over a sufficient swount of time to receive planned
effects Of the`program.

_

0
Perceptions 'of the program., In interviews and purvey-responses, all
leVels of program personnel and parents seemed to be highly convinced
that the program should continue , And that its unique characteristics
as an earlchildhood program have been of benefit to the education
of children in Philadelphia. The program elicited very few negative

42votes regarding.its continuance, but did inspire a Considerable nurn-
ber of suggestions for modifications in policies and procedures among
upper -level personnel. Although ithe groups varied in their expression
of changes desired,, some common suggestions were changeslin
istrative and financial procedures, more staff selectivity, changu in
and /or, combinations of models or model coMponents, and better Federal
and other sponsor support', with better evaluation efforts at all leyels.

4

Pupil achieyement. Two of the seven models einergedeas effective .

approaches to educational achievement across all grades,(K-3) , as
measured by the 1972 citytvide achievement tests, froM both cross-

,.1,
Sectional and \quasi-longitudinal approaches. Most models,compared
favorably with appropriate reference groups in at leak one of the
four grade levels tested.
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1973-1974- Oveiall, the project has fUnCtioned. Well and has evidenced progress
. toward uniform effectiveness in all its major components.

The Behavior Analysis model has evidenced the highest pupil achieve-
ment in all areas and at all grade level is,. and has evidenced superior

y.'pupil performance in relation to co ari son school groups. Program
exposure and Head' Start,orequivalen experience seem;to havehad-the.
mosfptonounced pbsitive effect in this odel.'

The Bank Street model-has rivaled the Behavior Analysis model in
a ievement of kindergarten and first-grade pupils , particularly under
th conditions of maximum project exfrotiure and Head Start or eguive
lentaeasperience, but not in achievement of second- and.third-grade
pupils, particularly in reading.

c.

In the project as a whole; maximum exposure and Head Star or equiva-
lentoexperience have had a positiire effect on mathematics and reading -
performance of kindergarten and. fkrst-grade pupils. However, there is
now abroad spectrum of5eVidence indicating that second- and third-
grade pupil performance in mathematics and i-bading was 'considerably
below the level achieved in the earlier grades 1972-1973.

All supportive services have shown improvement, but some sites still
required increased effort in providing_ adequate social services and
in establishing convenient Means of transportation to the servides:'.

. f. ,, *,Parent involvement continued to be a high priority areea, of the project
and has consistently gaine in effectiveness. However, there were

, . stilome sites where acts uate concern was racki,ng.

1974 -1975 - (Preliminary findings) On,Ithe basis of the,monitoring information,
it Seems that the instructional component of Follow Through is

. . befig refined and strengthened. The BehavOr Analysis,Bank
-Street, and EDt models seem to be pai-tiOlai-ly well tmplemented.

In. addition, social services and the parent - involvement, component
are operating well. However; medical, dental, and psydhological

4 services do not appear is readilyavailable as in previous years,
due to increased salary arid fringe-2bene fit costs-. ,

PARTICIPATING' SOHOOLS

District r: Belmont, Drew, i'Loc.14, ,McMichael4, Rhoads , Washington, Wilson
District 2: Arthur, 'Carver, Meade, Reynolds , Stanton, Waring
District 3: ..Hawthorne, Kearny, Nebinger, Southwark, Spring Garden, Stevens,

W4ster
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District 4: - 131ankenburg, Duckrey, Pratt, Stanton, Stokley,"Wright
District 5;.----Dunbitr, Elverson, Ferguson, Harrison, Hartranft, Hunter, .Ludlow,.

-McKinley, Moffet., Welsh o'

District 6: East Falls, Fulton, Kelly, Paktorius,'UtAter
Disttict 7: Bethurie, Smedley; Taylor

4.
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INSTITUTIONS FORQ.

.ADMINISTRATOR:
'HEADQUARTERS:
TELEPHONE: `":
PBRSr-COM:
OPERATING YEARS:
GRADS ERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF 'EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

. .

GLECTEP AND DELINQUENT CHILDREN

turlene 'Sweeting
Roo'm 204,, 21iat Stre6t Mid Pai:kway .

448-3161
51145-581
I968131975 ):'
K 24-1: -,,
1,070
19 /nstitutions ,
Professional 109, i'araprofessional 8, Clerical 6
Regular 043,854, Suminer. 48'9;668, Total $233,522 .

Judith Green Leibovitz .1 C
.

70JECT DESCRIPTION'

Tins project, developed cooperatively_lWh representatives of-Philadelphia
public, ;private, and parochial inkitutions for neglected and delinqueritchilcIren,
involved planning and implementing prOgrams designed to meet the 'special needs
.of institutionalized thildren. These children are referred to the various, instittOons

1by public-and private agencies throughout the city of Philadelphia,,

Title I funds ,are utilized to supplement the institutions' angolng curriculum during
the regular and summer ferm,s and af,ter, schoolhours. Examples of the programs offered
in the institution& a:re.English/reading, cultural enrichment, sci.ence., tutoring, camping;

4 educational field trips, diagnoStic evaluation in reading and mathemabts, and psycho-
logical coungeling. -

EVALUATION TECHNIQUES

0

.De-scriptive evalualion'furnislied by project administrator, including formal and
informal test shores number of pupils served, and serviceg provided.

KEY FINDINGS

1968-1912

1972-1913

Obser4ations indicated that the contracted serviced were-being received
14y the participating children.

Of the-Zdinstifutions, 19 Were funded fqr this project. Specialized
programs were implemented- by the fund ed institutions. Individual
reports by these institutions suggested that in all cases the specialized'
programs viere successful,in achieving their respective and v'a'ried .

objectives.
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Methods'and procedures differed according tot e design of the 'specialized
pregrams. jTWo examples will selAre to illustrate t 's point. One institu-
tion's protect report indiCated that-J0% of the readin pretest scores were
at or beloW the level of IRI Book 1; posttest scores dipated that only 2P%

<: 6f thesamepupils continued,to read'at or below that level. Anbther insq-
. tution's reportindicated that the average score, on a phonics inventory

%,,, increaSed. by 15 points between the pretesting And pp-Attesting peds.
. .

. * .* *
.

1973 -1974 This project' enabled institutions for neglected and delinquene t Children
t6:prOvide tutorial services, edUcatiOnal programs, and recreational/

Q culturaraCtivities`to they pupils they'servi ti Test scores and observa7, i

bons indicated that gakeswere made in reading skills at-several of the °
A

1 institutions. ,,Recreational'and cultural activities Arereimplerdented,_
-

providing uhandevon" and othei: direct experiences 'with, materialei and
'sites of interest. Most programswere welliplanned and effectively .

,
implemented.

,. . .. .
1974-1975" (Preliminarli. findings) Seven institutions have .provided programs,

for7their children and four others are taking the'necessary steps _

to begin operation Pupils were reported actively involved in
programs at the operational facilities.

s,

,Because the intent of tAtoring or remediarhelp for-Anstitutions
varies, the Readifig and Mathematics seibtests of titect,olifor-nia,,
Achievement Tests seem not to be appropriate measures il) all
situations. Results of the: tests will be available for all iietitution-

t, children attending Philadelphia public schools; howeVer, tests ''
selected by each of tilinstitutions will afiso be used to provide K,,

,
an appropriate assess ent of progress.

Since program directOrs have in the'past reported that there was
growth by the children beriefiting from Title I funds, it is assumed
that similar growth will be, reported for,this year also.

6 PARTICIPATING INSTITUTIONS'
CS4 e,s!

iP

Association for Jewish Children, 1301 Spencer Street, 19191; < ,9000

Baptist Children's House, 58th and Thomas Avenue, 19143; SA 9-6511

Catholic Home for Girls, 6901 Woodland Avenue, 19142; SA 6-2605

Center of the Sisters of the Good Shepherd, Chew Avenue & Churdh Lane, 19141;
VI 8-4313, 6464

Children's-Aid Society of Pennsylvania, 311 South Juniper Street, 19107; ICI 6-2990
0
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Girard-College, Girard & Corinthian A en i1ues,-191i, 5-:7
r9

Gpardian Angel Home , 8538 Frankfort Avenue, 19154; MA.

Methodist Home for Children, 'monument Road at Belino

Morrell School for Girls, 5301 Chew Avenue, 1918;

Northern .Home for Orphans, 5301. Ridge Avenue, 19

St. Joseph's Hall for Girls, 910 Church Lane, 1913

St. Vincent's Home for Children, 6900 oreenWay A

Avenue,

-8 766

28;. Vet- 1' 23

St .'Vincent's Orphan Asylum #t-Tacony, , 7201 Milno

Salvation Army Ivy House for Children, 4050 CoItigh
TR 7 =7214- o *

S

332

142; SA 4-- j0203, 3995,
a.

19154; M 4-:5800

!venue, 1131;

,
"Southern Home for Children, 3200 South Broad Str t 1 145; Dg 4-4319 efar

.\Stenton Child Care, 6100 Stenion Avenue, 19138; MULE 97\# , xt. 49311
\

)
Youth Development Center, 151 W. Luzerne Street, 1914 ; E L '7\42.4

Youth Services, Inc. , 410 34th Street, 19104; BA 2-3262
-.. of

Youth Study Centex, 2020 Pennsylvania Avenue, 191311; MU\6-1 76'

I
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INTENSIVE LEARNT NG e/CENtER

o

ADMMISTRATOR: James H. Lytle
HEADQUARTERS:. 6th floor, Fifth and Luz erne Streets .

TELEPHONE:, BAA-0650
PBRS CODE: , 511-02-643
OPERATING YEARS: 1969-1975
/GRADES SERVED: Kr4

O. OF PUPILS: 230 *
p. O. OF 'SCHOOLS: 1

NO OF EMPLOYEES: Professional '7, P4rapi-ofessioiial 9, Clerical 1
CURRENT BUIWJET: Regular $149,0'00, Stnnmer Total $156,000
EVALUATIONAM:,'Jay.Yanoff . /

1

0

i
PROJECT DESCRIPTION, .

1,4
,

. 0 ..

The intensiv arning 'Center is an hinovative school aimiiig ,at, exemplary
instruction for elementary-age Pupils, at clurriculum development, and at
staff developnient. The school is located on the sixth flow'. of a converted factory '
building at Fifth and Luzerne Streets. With the partial exception of a small
group of the youngest and least mature pupils. (the Entry,,ClasSY, team teaching,.
nongradedness; andx\dividualization are the rule. "Flekible teaching space" .,

(60' x 6.01a..Ceow) and large groups of pupils (approximately 100) also are ..e .4,

common to the iwo 'housei" within the ILC. Each house is staffed with teachers
and aides. 1

.,IN
...

The ILC project has as its goal the improvement of reading, mathematics, and
problem7solving aiklities. This is accomplished in an open learning environment
emphasizirig the' child's total development. -cp,

'I'''' ., EVALUATION TECHNIQUES1 a,
,:..

4 "/ .
Surveys, questionnaires, systratic obs.ervation, and standardized tests

measuring pupil. progress. ,

l 8
, KEY FI INGS

4 -
(Reported by ILC qv liatjan staff)

1969-1970
Rate of progrebs, as measured by standardized tests, improved for
third-, fourth-, and fifth-grade pupils in reading and in arithmetic
concepts. Second-grade pupils improved in reading comprehension,
First-grade pupils made_gains in arithmetic.
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Pupils 'in Inquiry Houde made_ more-progress in reading" thaxr: tilie
othersi pupils iri Blend House achieved more ,in arithmetic.e.- his

''difference appeared to be due ,to teacher interest ankspc erti e
rather than organiZation of the house. Pupils in Tech House `showed
the largest gains on both IPI arithmetic and IPI reading test . Tech
House pupile imprordomost on the Piagetian conservation t

VSpeakers at the staff -deyelopment sessions were generally well re-
ceived;' the gl'oiip7dynamics sessions were not. However, the last,
session, which led to some ongoing committees beindorg nized and
"something being done," proved to be beneficial. Result Hof 'a sur'fey
(Urban Market Developers, 1970) revealed that most par nts who vis-
ited the ILC felt viielconie. They were well informed of the objectives
of ILC and read the newsletter With much interest...,

19p-f9731 Sixth-grade pupils gained from 1.2 to 2.4. years on the subtests of
. the I-43Ka Tests of Basic Skills ,between 1969 and 19711 The overall

ayseragZ composite gain was 13 months. Fourth-grade pupils.
gained 9 mOnths'.iii reading (California Test of Basic Skills) and
'fth,lgrade pupils gained 10 mOnths during this schqol year. Gains
in arithmetic skills were less Firamatic (Stanford Achievement Test)
with fourth graders gaining 4 months and fifth-:grade pupils gaining

e 7 months. .

1 71 -19't2 Pupils at ILC made progress in the.basic skills (with the exceptibn
of vocabulary skills in Grade 4) which ranged from 0.4 years to 211
years in a year's time. Forty-four percent of the Studied parti4pants
chieved at a rate of at least one grade-equivalent year in one school

year. There-wereno substantial increases'in the number of pupils
approaching- the national norm except,in arithmetic concepts and
eading comprehension in some cases and there were no increases

in the 'number of pupils achieving at a level above the national norm: (

11)72-1973 Informal Reading Inventdry results were analyzed for the Middle
nd Upper Houses. 'Normal progress would be two book levels per

ar. Among Middle House pupils (N=111) , "54% gained one book.
le el or less, 16% gained two book levels, and 30% gained three br
mo e bbok levels. Among Upper House pupils (N=113) , 57% gained
one ook,teyel.or less, 22% gained two book levels, and 21% gained ""

three or more book levels.

For the Middle and Upper Houses, the Informal R ading Inventory
results ndiCated that a little less than half, instea a 75% of the pu-
pils, we e improving in reading at a rate commens rate with the
objective. (The diStribution was similar to that fo nd in reading
projects.) Iowa. Tests of Basic Skills resultstshow that in all "but
the Upper ouse, pupils were not maintaining pace ith the nationa'l
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norm* population. Most ILC pupils did not meet the objectives
regarding reading andripathernatics achievIment. DisciussiOnewith
the project's director arid researcher revealed that the achievement.. 1/4

objectives were not realistic as designed, and thatIthe desired levels
of achievement, nd tileiexpectations regarding the numbers of pupi
who 'should rea h thos 'levels, needed td be r'econsiclered.

1973-1974 Informal Reading in iez tory (IRI) 4results showed a decrease from
.48% tO 32% in the n mber of pupig reading at thk Primer level. On
the California Ac evement Tests, 68% of the pupils showed increase s
in'their,percent. a ranks between October and May.

The average ailY attendance (ADA) reports from ILC and its four
Reeder scho ls' were compared. U. had an ADA of 90.1%, while th
four feeder schools averaged 85.5% (ranging from 83.8 %.tro 87.9%) .

ILC thus,exceeded the four feeder schools' c9Mbined ADA by 4.6
percentage points even thoagh all children at TLC were bussed firm
the feeder schools eacli day.

b

In the 1972-1973 school year, 45 children's p arents received service
from the Parent Involvement Program ..°Fol. the 1973-1974 schooryqa
102 children's parents received aid in their hoines. This increase'of
113% exceeded the expected increase of 160%.

1979-1975 ( reliminary findingsi The ILC achievement goals cannot be
measured at this stage, since growth scores will be based on posttelits
s heduled for February (CAT) and April (IRI),

A tendance figures indicate that ILC exceeds the four feeder schoo
b 4.4 percentage points, even' though all of ILCstui;:lenti are
b ssed from feeder schools.

he Parent InvpiVement Program has, shown a decline in the .umber
of Children serviced. Lower House has begun,consulting in homes;
Middle House. has not yet begun the program. Budget cuts have
forced a reduction4in the number of parent-consultants from.six
to four.

\ 7 A.

It is anticipated that the center staff wille,be abtb to 'identify pupils
.f*7ning significant behavior changes a's ia. result of their experiences

e' center. Regular classroom teacher will indicate the pupils'..'a dennc growth. t,,-

PARTICIPATING SCHOOLS

District 7: Intensive .earning Center it

1



t- ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRSVO

A OPERA EARS:
' GRADE SER ED:

NO. 0 , PUPILS:
,NO. OF SCHOOLS:
NO. 'OF EMPLOYEES:
CU RENT BUDGET:

°EVALUATION TEAM:

Chi

'ITINERANT 11EARING SERVICEe
Marechar-Neil E. Young".
180E Market Street
44813456
51145-501-
1971-1975

91
154-`
Pr§fessional 11, Paraprofessional
Regular $128,000; Summer None,
R4fe Colflesh

PROJECT DESCRIPTION

Pupils served are"hearing-impaired pupils who experience difficulty i communi-
cation with resulta t,defective receptive and expressive language abilities Needs .';,v,
for receptive lang age ability include improved use of residual hearing aid attaining
maximum hearing skills with a hearing aid, learning and improving the s ills of c

lipreading, and understanding vocabulary, language forms, and syntax. Needs
for expressive language include develtpment of vocabulary and languag -and-syntax
forrhs approp iate to the pupil's experience and level of leart,ing achievenient. Addi-
tional needs include speech therapy to.irnprove articulation and voice, and- basic
understanding of primary learning skills and atademic subject matter.

6? Clerical 0
Total $128, poo

P

The itinerant hearing therapist examines pupils with hearing losses specified
in the state standards. These pupils are evaluated for functional hearing and lip-
reading ability:, language development; and progress, in learning. Pupils in need
of therapy are-served twice weekly and are provided with a comprehensive program
of therapy fitted to their individual needs.

" EVALUATION TECHNIQUES

Systematic observations, questionnaires, and analysis cff standardized achieve-
ment test scores. <

KEY FINDINGS

1971-1972 Two hundred twelve pupils having hearing difficulty received regular
services designed to alleviate heating problems. It was fOund that some
cbildrgri` probably needed resource-room 'help in remilar schools. As a
result of this, the Speech and Hearing Office requestedftwo new rooms

'for hearing handicapped in elementary schools.
at
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19 2-1973 Teacher* ratings of pupils' cognitive performance were analyzed to ascertain
how many pupils`had improved during the treatment period. Qf the 123
pupils who Were analyzed, 45 with average or lower ratings improved to
average or above during their treatment sessions; 15 children.: who had
be-en rated as performing above average prior to therapy continued, at
the same level, hnd .30children who had averageratings also maintained
their game ratings over the treatmenkperiod. Thus90of the 123`analyzed
children maintained or attained- average or better ratings by the.end Of

.the treatment sessions.
.

974 -The long-term goal. of,the Itinerant Hearing Service project is to
,enable heari.ng-handicapped pupils to make academic prdgress in a
normal school setting. In 1973-1974 the project was fully implemented

o according to its stated plan and attained those objectives it was designed
to meet. This was evident frdm observation,, analysis of test scores,
and results of paient and teacher surveys. Language of the
treated pupils improved; academic achievement, as perceived by class-
room 'teachers and Parents, alsp improved.

a

Mosl imp?e61ve, however, were the positive attitudes of parents
toward project efforts. Of the. 65 parent's mailing back questionnaires
on'their perceptions of their children's progresS, all but two took the
tim to write comments. .The comments of 37 parents indiC-aect a high
ley 1 ofsiitisfaction with the project, and only th'ree parent's wrote
co mentS that could be interpreted as indicating dissatisfaction.

1974 -1975 (Preliminary findings) Progress toward attainment of Itinerant
Hearing Service objectives is evident. Therapists are providing
intensive, individual-based services to improve needed skills,
among their pupils. Individual records of pupi ' progress are
kept and remediation is provided in areas of reatest pupil need.

4

Pupil testing was conducted and the project was fully implemented
in October. The therapists also have locate4 250 additional school-
age pupils needing hearing therapy or diagnosis. A team of two
therapists developing the preschool program has secured 50 referrals
of very young children, but pilot treatment has not yet been implemented.

Follow-up activities -such as clinic referrals and retesting are'
being instituted. If the early childhood component can overcome
its difficulties, all objectives should be met.

PARTICIPATING SCHOOLS

Distri t 1: Barry, Bartram, Belmont, Bryant, Catto, Comegys, Daroff, Drew,
Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,

.
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MC Michael, Mitchell, Morton,' Powel, Read-, Rhoads, Sayre, Shaw,
Sulzberger, Tilden, University .City, Kalnut Center, Washington,
West Philadelphia, Wilson, Wolf

District 2: Alcorn, Arthur, Audenried, Bathe, Barratt Benson: Bregy'," Carver,
Childs, Darrah, Douglss, Franklin, Gideog, Kane, Kelley, Landreth,
Martin, McDaniel, Meade, Morris, Peird, Penn, Poe, Reynolds
Sartain, Srni%h; Stanton, \rare, Vaux, Waring, Wdyne
Bartlett Bok, Boone, Furness; Hawitorne, Jackson, Jefferson,
Kearny, Key, Kirkbride, Meredith, Nebinger., Soup-Philadelphia,

,---S'Outhwark, Spring Garden, Stevens, Stocidart-Fleisheri,,Vare,
,Washington, Wister

District 4: linaine Blankenburg, Cleveland, Dick, ,Dobbins, Duckrey, FitzS'imons,
\ Gillespie, Gratz, Hanna, .He'Ston, Hill, Kenderton, Lehigh, Leidy,

. 'District 3:

,)

P\ Miller, Peirce, Pratt-Arnold, Rhodes,,Shoemaker,,Stanton, Stokley,
Strawberry Mansion, Walton, Whittier, Wright

District 5: ,Brown-, Carroll, Clymer,' Douglas, Dunbar, Edison, Elverson,
Fairhill, Ferguson, Hackett, Harrison, Hartranft, Hunter, Jones,
Kensinkton, Ludlow', McKinley, Miller, Moffet, Muhr, Penn Treaty,
Pbtter-Thomas, Sheppard, Stets'on, Thomas, Wanamaker, Welsh,.

.District 6:

Dsitrict

0

Dobs Ea$t Falls, Emlen, Fulton, Kelly, Lingelpaqh, Logan,1
Mifflin, Pastorius, Pennell: Ptickett, Roosevelt, Steel, Widener;
Wister
Bethune, Intensive Learning Center, Pennsylvania Advancement, ,F).

Smedley, Stearnee Taylor

'1
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LEA'RNING CENTERS

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:.
OPERATING YEARS:*

IFRADES SERVED:
NO OF PUPILS:

OF SCHOOLS:
NCO ; OF EMPLOYEES:
CURRENT BUDGET:
EVALCATION TEAM:

Lore Rasmussen
Durham School
732-3204
511-02-541
1966-1975
PK-12
1,890
10-.
Professional 22,.. Paraprofessional 1-,
Regular $365,000,''f Summer $15,000,
Ethel Goldberg, Joa'eph Meade

Clerical I
Total X380, 000.

PROJECT DES RIPTION

The Learning Centers project urrently corn' prised of three pallts which perform
'services either to children directly,' to teachers, to schoal, or to the parent community.
They are' held together by a common philosophy of individualikng instruction in a non-
authciritarian, richly stimulating environment.

;
Learning Center Laborator.ies are located in 10 Title I schools rdely scattered

throughout the city. Most of these are single rooms organized andequipped primarily
to entice and engage children in appliedinialkiematics, science, and logic through
carefully selected learning aids; professional tools, games, and play activities from
which discoveries dean be made. These are organized and communicated (orally or in
writing) under the direction of a speciall trained teacher.

-7' 4

All, teachers are,in continuous in-service training; parents are prominent partici-
pants; older children teach younger ones; the children use the whole community as a
resource; all learning is 'interrelated without fixed timetables; noncoercive respect
replaces a multitude of rules; grades are replaced by individual child appraisal,'
goals are set by the individual child and the teacher cooperatively.

Teacher-Parent Center, located at the Durham School, provides professional,
paraprofessional, and parent skill- development sessions-on released-time and
volunteer-time bases. The T-P1 center conducts whole-day and half-day workshops
on'the making of ethicationar aids and classrom facilities, 'and on open-classroom
teaching and tutoring techniques. The main goal of the center is to help partici-
pants assume the roles of guides,and motivators in providing a stimulating learning
environment for their childreri.

Learning Center Headquarters-provides enrichment, planning help, subject-
matter consultation, curriculum writing, and idea coordination for poverty-area
parents, teachers, and,,administrators who desire help in the pedagogical approach

125
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"open classroom" -organization. The headquarters alsO helps many Title I Staffs
filnd, collect, and/or write curricular materials oriented to the urban environment.

440 .

EVALUATION TECHNIQUESa

Survey, questionnaire, and dest2iptive techniques; comparison of attitudes
self-image, and progress in langUage arts over a Srear's involvement in the projtItt.

inn>

KEY FINDINGS

1966-968 Pi-incipals indicated that the greatest hanges were seen in language
development. Improved interaction betweenteachers and p ils wat
observed, which led to increased pupil involvement in learni g.

1968-1969 Pupils attending LC showed better problem-solving ability than
comparisontroup. LC pupils were mbre goal-oriented, mae,ab
to Cope with probleins, and more able to produce a variety of solutions
to open-ended problems .

1969-1970 Su,tAtantial progress was found to have been made in reading skills.
A few Children-were judged to have equaled or surpassed the reading
level found in the regular classes. Only one pupil remained at pre-

,°primer level. Enthus asm for reading was readily evident 'within the
classroom:

The existence and operation of the supplementary centers were supported
by a substantial majority of the teachers whose pupils used them. Five
of the six centers were directly related to the learning strategies
furthered by the project and were seen to be of more potential value to
classroom teachers than was realized because many times the teacher
was not able to attend with her pupils.

19'10-1972 Results of a tWo-year longitudinal study of the Durham Learning /enter:

In only two of 10 school characteristics compiled districtwide was Durham
similar to average condeons in District 2. The rate of teacher 4bserthe
and faculty racial distribution were about at the average for the:district.

,4,In comparison with usual. conditions in the district, Durham's school
and average class sizes were small, faculty turnover and pupil
mobility were low, and teacher experience was high., Durham
used few substitutes provided by the district, had a lower, proportion
of black pupils, and had a slightly lower attendance Pate than
most schbols in the district, ,

In ;most grades, but not all; the reading achievement was higher than
the district norms. The differences in achievement by grade level

11168
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stable over two years and appeared to be related to selection of students.
'Some °grades had better students than others, and with such'sMall
numbers of students these differenceS Were more evident.than in larger

.
schools.

1972-1973 Comparisons of the percentage of studentSabove the national Mediarbor
below the national 16th percentile (California Achievement Thsts)tshowed,

' good improvement, except for one grade at Durham., From 1972 to 19731
four of five grades improved in both categorie.s. The fifth grade declined,
on both indices arid showed almost no gain in reading over, the prelotis
year's group average.

1973-!974 The project's objective to have pupil attendance in the L 41aboratories
rank above their respective districts was metrin three of eight labora- s.

tories during three sample months. In an 'additional study, howeNier,
o <LC lab6 atory at?endance was found on the average to be greater than

bOth to 1- school attendance and attendanoe of selected Same-school
compar son groups.

. ,

On the Language, Reading, and Mathematics,Subtests of the CAT-70`,
the project's objectr.0tie to have the average tLcipupil exceed the respec-
tive"district averagewas met in 18 ,,of 45 comparisons. Further investi-
gation revealed that pupils in the two self-contained LC laboratories
exceeded the district average in each comparison that wasurnade.,

I

1074-1975, (Preliminary findings) Interim observations indicate that LC labs
are t mkng progress toward the attainment of project objectives.
In t 10:EC labs organized primarily for the discovery-oriented,
problem-solving approach, progress seemingly was made toward
increasing pupils' problem-solving abilities. In nine LC labs,
pupils seemed to have made progresstoward increasing their
cpncept-formation skills'in matheimatics.and science. Observed
activities including new.splyer reporting, panel discussions,
audiotaped radio programs, and play actin should result in increased
oral and written communication skill of pitpils. in four LC labs.

Ve e i 0

The\'eacher Parent Center'has conducted many well-received
staff-development sessions. The IgC headquarters cohtinues to
provide,a wide variety of consulting services for target :area administrators.

PARTIlIPATING SCHOOLS

District 1: McMichael, Rhoads
District 2: Douglass, Peirce
District 3: Jackson .

District 4: Peirce, Strawberry Mansion, Wright
District 5: Clymer
District 6: Widener

/19
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tADMINIBTRATOR:
HEADQUARTERS:
TELEIPH6NE:
PBRS 'CODE:
OPERATING YEARS:,
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EM;PLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

MEET aillE ARTIST

Jack Bookbinder 1".
4

Room-a3, 21't Street and Barkwax
448-3273
5'11-02-513
1974-1975
4 -12
27;500
Public 70, Nonpublic , ,Total 99
Px'ofessional 0, Paraprofedsional 0, .Clerical 1
Regular $18,000, Sumpter $11,000, Total $29,000
Louis Scheiner , Fleta Waters*

yt

v.

PROJECT DESCRIPTION

This project has two component programs*. -The experiences which they offer
are not avallable to the students through any other source. An experiential back-
ground that will motivate learning is one'of the documented special needs of edUca-,,
tionally depriVed children; these programs are designed 'to help meet this need.

Artist at Work. Students living in target areas tend not to have access to
experiences which would enable them to appreciate the creative arts. This program
brings 8Silie school auditorium an artist of prominence to demonstrate the process,
of creating a work of art. The artist demonstrates onstage for approximately 45
minutes and spends the remainder of the time visiting classrooms.. During the
demonstration and discussion, concepts and vocabulary are developed and reinforced.

Artist to ArtiV. This program, in cooperation with the Philadelphia Art
Alliance, makes it possible for children from Title I schools who, are talented in
artto,mbet in seminars with America's distinguished painters and scUlptp, on
Friday afternoons, for 15 two-hour sessions..

a
in

EVALUATION TECHNIQUES

An observational checklis,t is used to verifY,Iin a sampling basis, visits by the
Lists; their 45-minute live demonstrations to the entire school, .follow-up in
ividual classrooms, reactions of children and staff.

KEY FINDINGS.

1974 -1975 (Preliminary findings) The Artist* at Work component of the Meet
the Artist project is in full operation in target-area schools.
During a 457minutpperiod, fourth-, fifth-, and sixth-grade pupils

T 129
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.meet aneconverese with a well-known artist from the Philadelphia
area. During this meeting, the children are exposed to the artist's'

fY work thrkitigh the opiervatton of.sdinPles on display as weikas
;.thratigh witnessing the artist in action actually p'rochicing a ptiinting.

..,,,..,,,,Hoth pupi14:and teachers feel that the Artist at Work. coMponent-
,i'Sbeneficial. The .Artist to Aratist cdmpohent will be implemented

::,,Ziit JanuiPy 1975. 1,4* . .. ,.
,.

The t bjective for Meet the Artist project has been dIttained thV g--(,)
Tare 4 Il

0

r

District 1:

District 2:

District 3:

District 4:

District 5:

District 6:
District 7:

Nonpublic:-

'PARTICIPATING SCHOOL'S

Bar , Bryant, Daroff, Drevti Dunlap, Hamilton, Holmes, Huey, Lea,
Locke' McMichael, Mitchell; Morton, WashingtOn, Wolf
Arthur:,. Bache, Bendon, Bregy, Carver, Childs, Darrah-, =
McDanyel, Meade, Morris, Reynolds, Sartain, Smith, Stanton,
Wayne
Boone; Jackson, Jefferson, Key, Nebinger, Southwark;
Spring Garden, Washington
BlaineBlankenburg, Cleveland, DiCk, Hanna, Heston,
Kenderton, Peirce, Wright -

Brown, arrOl.l., Clymer,Dunbar, Harrison, Hartranft; °LUdlow,
Miller, Moffett 'Sheppard, Welsh, Willard-Powers'
Dobson, East P411s, Emlen, Fulton, Pennell, Steel, Witter
Bethune, PennsYlvania Advancement, Stearne

Cathedral, CorpuS.,,,Christi, Hallahan, Most Precious Blom', Our
Lady of Victory, Ou,r Mother of Sorrows, Roman'Catholic, 4t.'Agatha,
St. Anthony', St. Bildget, SI. Carthage, St. Charles, St, Columba,
St. Edward, St.Eliz4beth,-/St. Francis de SaleSt. Gatr
St. Gregory, St. Ignatius, St. Ludwig, St. Mary, St. Malachy,
St. Paul, "St. Peter Cla'Ver,' St. Philip Neri, St. Stephen, St. Vincent
de Paul, West Philadelphia Catholic Boys High, West Philadelphia
Catholic Girls High

,a
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Tav4TION

.ADMINISTRATOR: Rebecca Segal
HEADQUARTERS: Room 31:8, 21:q S Papiway
elEtEPHONE: 448-3619
PBRS CODE:. 511-04-555..
OPERATING YEARS: 1966-1975
GRADES SERVED: 10-12

ORPUPILS:
NO. OF SCHOOLS: 10
NO OF EMPLOYEES: Professional 36 `Paraprofeggionar.9i.
CURRENT BUnGET: Regular $882,000; Summer $12,060: T
EVALUATION-TEAM: Stuart 'Hoffm-an

lerical 2
tal $894,000

.

'PROJECT DESCRIPTION

Participanis are selected at the end of ninth grade. Then; each schoott'week
for the next three years, in regular classes or in, after-school tutorials, they re-
ceive approximately 10 extra hours of a combination of English,, mathematics,
physical science, and social science courses. Alsothey attend variotis_cOnce.rts,
art galleries, and plays.

In addition, the students receive counseling, psychological, and pOuthiatric
services tp help them overcome emotional problems detrimental to academic
achievement.

.
Because advancement of the student's emotional and academie.pertcSrmance

Nan be hindered by problems at home, parents1/4e)re involved in the pro . ram,
They are told the reasons for their child's participation,pation, encouraged o establish
an atmosphere at home conducive to their child'education; and invited to ".
participate in many of the after school activities of the peoject,.

EVALUATION TECHNIQUES
r..

Comparisons of gains in general English, mathematics, vocational aspirations,
and educative abilities over the period of-eXposure; follow-up descriptive analysis
of graduates' activities. ,

KEY FINDINGS

1966-1967 Students in the project showed improved classroom performance, im-
proved verbal and nonVerbal functioning, raised occupationakand
educational aspiration levels, greater expectations of success2and a
reduced dropout rate.
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1967-1968 Students in the project showed improvement 'in basic skills and a
positive altitude toward aping to collede. It was reported that there
was an increase in the riurrmtogr of students applying for and being,
accepted ipto college and that parental involvement was improved.

1968-1969 Students in the project achieved higher initial test scores (SCAT)
A than nonparticipating students. However, posttesting showed that

very little gain was made over initial scores. Some students did show
meaningful increases in language and arithmetic skill's.

Of the graduates returning the J968 follow-up questionnaire, 81% were
attending a college or university,' 18% were employed, and 1% were
neither employed nor attending colldge. The graduates considered
the most 'essential aspects of the program to be the cultural activities,
the.enriched curriculum, and the college visits.

,1969-1970 Par icipating students showed higher vocational aspirations than
non, articipants. The longer students participated in the program,
the h her their vocational asPirationswere likely to be.

1970-1971

' .
, .

.6,There' *as some evidence that the Motivation program improved the
students' \ attitudes toward school and learning: This effect was not
noted in e individual schoOls, but was dependent on the combined
effects of all participating schools. .

-

The activities of the project encouraged students to seek post-hi.
school educa4on. In equal samples, approximately ,twice as
1Vlotivation as hon-,Motivation students (with similar IQs and
academic backgrounds) we're accepted into collegesand other post-
high-school programs: Motivation students had higher attendance
rates and.fewer latenesses than non-Motivation students.

, ..

1971-1972 Monitoring indicated that participating students were.encouraged and
involvekl, in the seeking of ppst=high-school education. Each school
reported that many of its students had been accepted in local collegbs
or universities (Cheyney, University of Pennsylvania, Temple) , and,
that other.appliCationswere pending in out-Of-state locales. Reports
from all schools further. revealed that Motivation students attended
a variety p.f cultural event's.

1972-1973 Parents of Motivation students were involved irk the program at every
schpol. .Each..S'ehool Provided some type of remedial tutoring, varying
numbers of 'guest Speakei4; and curriculum enrichment either during
or folibi;ririg the school day. While adhering to the general guide-, -
lilies of the_project, each school adapted the prograth to conform to
its. specific ,constraints arid,needs..t !-

'1.
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T toring'in mathematics and English was available at all sites. Some
scliools expanded offerings to include history, science, and languages.
Of 161 randomly selected students who were tutored at six schools,
82 (51%) improved their grades, .9 (6%) declined, and 70 (43%) showed
no change.

1973-1974 A group of 95 tenth graders who were selected for the project but
attended a-nom-Title I school during F17'1973-1974 had an average
grade - equivalent (GE) totallkeading score of 9.6 on the California
Achievement Tests. A similar. group of students who participated
in the Motivation project in 1973-1974 had an average GE of 10.1
on the same test. Motivation students achieved oh the average one-
half year better in reading tha a similar group of nonparticipating
students--a statistically significa iffe ce.

e.

1974-1975 (Preliminary findings). Motivation project coordinators are implementing
the,project as in previous years. Students attend extra classes,
attend cultural events, are applying to colleges and universities,
and are receiving extra' counseling. However, there is less tutoring .

in the project this year.

PARTICIPATING SCHOOLS

District 1: Bertram, University City, West Paladelphia
District 2: Franklin, Penn
District 3: Bok, South-Philadelphia
District 4: Gratz
District, 5: Edison, Kensington

124
133

'V



MULTIMVQIA CENTER
a

ADMINISTRATOR:
'HEADQUARTERS:

, 'TELEPHONE:
PBRS CODE:

----OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:

0. OF EMPLOYEES:
C RRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-1914
511-06-615
1.908-1975
K-12
Nonpublic 9,063
47
Professional 0, Paraprofessional 1, Clerical 4
Regular $99,,000, Summer $12,000., Total $111,000
Marion Kaplan, Carrolyn Iwamoto*

PROJECT D'SCRIPTION

The Multimedia Center extends the capability of the members of the staff in
"many projects by providing them with materials and techniques that increase
the .reality of the concepts they. are developing by the use of various combinations
of materfalS with a multisensory approach. Materials include films, filmstrips,
records, tapes, transparencies, etc. , chosen on the basis of the objectives of
each of the projects the center supports.

The center and its facilities are utilized by the staffs of Title I projects in oper-
ation. In-service training is provided for the teachers in these schools as well

_as the staff members (teachers and aides) in the Parent School Aides, Improvement
of Reading Skills, Summer Readiness, Individualized Education Cenler, and
Cultural Experiences projects.

Software is housed in the center and is made available to all participating
schools on a library-lending basis. Catalogs of available software and equipment
are located in the participating schools. The center furnishes such supportive
services for Title I projects as circulation of software among project staffs, pro-
vision of consumable audiovisual materials, repair and maintenance of equipment
in the schools, and in-service training of staff and faculty.

EVALUATION TECHNIQUES

Checklist, observations, survey, and interviews.

KEY FINDINGS

1968-1969 Project establisheirelaeionships with 41 elementary- schools. Center
was organized and lending procedures established. Prelithinary
in-service courses were begun.
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1969,1970 Internal evaluation conducted by project personnel. No formal
report prepared.

1970-1971 A reservoir of audiovisual materials mat housed in the MMC, readily
available and in proper working condition. The check-out system
was fOund to be accurate. Of 52 schools; 32 were visited for in-
service courses. Utilization records revealed that integration between
the classroom curriculuin and learning materials housed in the MMC
was takingfplace.

1971-1972 A survey .of teachers, principals, and coordinators from all 52 partici-
pating schools revealed that MMC had established a reservoir of
audiovisual materials related to the instructional needs of the pupils,
served. Highly positive ratings were'"attained by the project with
respect to its in-serikice training program and supportive services
considered prerequisite to the attainment of instructional goals.

197?-1973 The MMC circulated 1,643 pieces of equipmt weekly, biweekly,
monthly, or semiannually. Additionally, 1,813 pieces were housed
permanently in 53 inner-city schools. The evaluation form; Assess-
ment of Services, was completed by the principal of each of the 53
participating schools. The ratings generally ranged from good to
,stiperior on all aspects of the operation of the MMC.

1973-1974 Teachers in the participating schools appeared to make full use of
the 1,719 items available for circulation. The records indicated that
in addition to being circulated, materials were also being used by
several teachers within individual 'schools However, during the
year, only approximately half of the 16,231 requests were filled as
materials became available. This finding tends to indicate that if)

greater number of the most frequently requested materials werd
stOcked, more requests could be filled and greater integration of the
materials in classroom instruction might be possible.

6

1974-1975 /Preliminary findings) Records .4 the Multimedia Center indicate
that the center is providing the materials, equipment, maintenance
services, and training requested by the participating schools
to help them meet the curricular needs of their students.

PARTICIPATING SCHOOLS

Nonpublic: Archliiship Ryan, Cathedral, Corpus Chri, Gestr, Imrfiaculate
Conception "A", Immaculate Conception "B Mercy Technical,
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Most.Blessed Sacrament, Most Precious Blood, Our Lady of Holy
Souls, Our Lady of Mercy, Our Lady of Rosary, Our Lady of Victory,'
Our Mother of Sorrows, Sacred Heart, St. Agatha, St. Anne,
St. Anthony, St. Bonaventure, St. Boniface, St. Bridget,
St. Carthage, St. Charles St. Columba, St. Edward, St. Elizabethl
S. Francis de Sales, St. Francis Xavier, St. Gabriel, St. Gregory.;
St. Ignatius, St. Ludwig,' St. 11/Ialachy, St. Mary Eternal, St. Mary
Interparochial, 'St. Michael, St. Paul, St. Peter Apostle% St. Peter
Claver, St. Philip Neri, St. Rita, St. Rose of Lima,, .St. Stephen,
St. Veronica, St. Vincent de Paul, TransfigurationVOVisitation
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OUT -OF- SCHOOL SEQUENCED SCIENCE EXPERIENCES

ADMINISTRATOR: IK
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:-
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:

CURRENT BUDGET:
EVALUATION TEAM:

Fred M. Hofkin
Room 319, 21st Street
44'8-3325
511-02 653
1967-1975
6

and Parkway

Public 700, Nonpublic 420
27-

O

ProfeSsional 0, Paraprofessional 0, Clerical 0
(Instructional personnel provided by Franklin Insti utei
Regular $38,00b, Summer None, Total $38;000
Ethel Goldberg

O

0

'PROJECT DESCRIPTION

A sixth-grade class of black ildren from One school is paired with a sixth- 49

grade class of white children from another school for science experiences at the
Franklin Institute, a community resource rich in facilities and equipment not
available in their schools. The paired children meet together for a full day per
week for a six-week cycle. Each weekday, a different pair of schools participates,
thereby involving 10 schools per week. The Kogram operates for fourncycles
per year, thus involving 40 schools and 40 teachers".

The project is de`gigned to promote the knowledge and understanding of se-
lected basic concepts o1 biological and physical sciences as they pertain to the-
pollution of our environment (air, water, and land) . In addition, the prpject
attempts to encourage interchange Of ideas and cooperative work between class-
mates of different races, national backgrounkl, and religions . It'is believed that
this may help to decrease social isolation and promote Understanding among chil-
dren from different ethnic backgrounds.

Students engage in inquiry-based workshop activities and are encouraged to
investigate basic science concepts related.to air and water pollution and waste
disposal. These sessions are followed by at developmental period; in which the
childien- derive concepts and principles bas n their workshop experience.
Children have lunch together and travel tTgether to visit and -study muni6ipal
installations dealing with urban environml.ntal problems.

EVALUATION TECHNIQUES

Participating and nonparticipating pupils are compared with respect to achieve-
ment in the physical sciences (Science Achievement Test) and attitudes toward ethnic
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groups other than their own. Systemati4onitoring is conducted to determine if

z'
the project is operating as designed.

KEY FINDINGS

1967-196'9 Participating pupils obtaindd significantly higher scores on a science
achievement test than nonparticipants. No measurable differences in
attitudes toward individuals of other ethnic and/or religious back-
ground were obtained.

1969-i97113, .Participatinnoubils tended to attain higher scores than nonpar-
© ticip. ants on a science -achievement test. Low-ability participants

, consistently excelled their non rticipating counterparts.
o

1970-1971 Participating pupils demonstrated knowledge and understanding of
basic concepts of physical science. Their mean scoreon the. Science
Achievement Test for the two 1970 1971 cycles was significantly higher

v than the me n score of the previous two years' nonparticipant compari-
son group t,

v

.

1971 -1972 The conditions considered esantial.for the attainment of objectives
were consistently provided,in the morning phase of the project.
They were not consistently Tulfilled in the extended afternoon pro-
gram involving, field trips. 'StudentS made significant gains, in science
achievemed as measure&by a loaally.developed test. Changes in
student attitudels,Nere not detected, by use of the inst jjent "Six
American Twins on a Buy." The project seemed to provide the en-
vironment and opportunity for the social'gyal to be attained rather
than guaranteeing complete. attainment.

1972-1973 The lessons, materials, and field trips occurred as plannedB with
some adjustments resulting from the interruption of the school year.

. The cognitive gains from pretest to posttest were significant, indicat-
ing that science learning did occur. Constructive interaction between
the children from the paired schools was observed and the teachers
felt that this was a valuable experience.

1973-'1974, A six-category, 27-item, criterion-referenced science-mastery.test
was administered to pupils before and after their participation in the '
project. mean gain of 4.7 points from pretest to posttest indicated/
that this year, as in previous years, the project effectively communicated
science information. Significant increases in pupil mastery of the separate
subtests further substantiated the conclusion that the project had attained
its objective of improving pupilg' knowledge and understanding of some
basic biological and, physical science concepts.
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Data regarding attitudes were gathered by Means of ,two locally ddevel
opediristruments: an observational Checklist on pupil verbal and non-
verbal social interaction, and a home-school teacher questionnaire. -
Evaluators found that 20 of the 25 observed pupils interacted with putiils
from the paired (culturally °different) school .and thal most of these inter-
actions were positive, In 17 of 18 ve ±bal interactions and in 19 of 29
nonverbal, interactions , pupils worked coOperatively, openly expressing
their feelings and accepting' the feelings of others. Responsts of the
home-school teachers to questions pertaining to pupil involvement and
interaction in project activities generally agreed with the evaluators'
findings, namely, that the project was indeed fostering an active
interchange of ideas and experiences and\ap attitude of cooperation
between pupils of different ethnic backgrounds.

1974-1975 (Preliminary findings) bdta PO the observational iiitstruments
teacher questionnaire, and informal monitoring by the evaluator
give preliminary indications that the paired-school science project's

District 1:
District 2:

three objectivas are being met. rteris-from the project-speeifie
obsetvqtional checklist and teacher questtOnnaire concerning
the cognitive input of the project indicate that the project is promoting
improved knowledge grid understanding of basic concepts of biological
and physical science. A-science mastery test, especially developed
to measure learning occurring at the Institute, willbe administered
during the year's third cycle to supplement the observattonal
data.

The highly positive results of the social interaction observational
checklist indicated that, the °project's goal of promoting the-active
interchange of ideas and the attitude of cooperative work relationships
between classmates of different ethnic and religious`backgrounda
was being met.

The creationly the Franklin Institute instructors of science lab
sheets and follow-up worksheets for the pupils tailored to each
week's workshop experience helped meet the project'p third objective
of providing ailearning environment in which students are encouraged
'to improve their language-arts and mathematics skills. The work
sheets required the pupils to use their mathematics skills to solve
math-based science problems, and their language skills to verbally
conceptualize the experiential knowledge, they had gained in their
workshop experiments .

PARTICIPATING SCHOOLS

Powel,
Xelley , Morrii; , S rnith
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District 3: Hawthorne, Nebinger, Southwark
District ,4 i Peirce , Stanton , Walton
District 5: ,Fergusofi, Miller, Thomas
District 6: Dobson, East Falls, Steel
District 7: Pennsylvania Advancement, Stearne, Taylor

O

Nonpublic: Immaculate Conception, St. Boniface, St. Bridget, St. Edward,
St. Gabriel,.St. Veronica

A
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PENNSYLVANIA ADVANCEMENT SCHOOL

ADMINISTRATOR:
HEADQUARTERS:

'TELEPHONE:
PBRS CODE:
OPERATING. YEARS:
GRADES SERVED:
NO OF PUPILS :

. OF SCHOOLS: .

James H. Lytle
Jrd, 4th, 5th floors,
BA 6-4654
511-03-585
196t-1975
5-8
800 ,
1

Fifth and Luzerne Streets

NO OF EMPLOYEES: Profes'sional7, Paraprofesional 27, Clerical 3
CURRENT BUDGET: Regular $285,000, Summer $10,000,, Total $295,000
EVALUATION TEAM: Jay Yanoff

PROJECT ASCRIPTION

This project aims to increase attendance, decrease inappropriate behaviors,
improve proficiency in basic skills (reading and mathematics) , and develop critical
thinking and decision- making skills among uncleracting, recalcitrant, discouraged,
or negative junior high school students.

An internal school for 360 students is maintained in which the program stresses
concepts of "open" e,ducatioh, which may be suitable for - urban middle, and ,,unior
high school students. The model adapts practices common to both elementary and
secondary grade levels.

Procedures are generated to disseminate and diffuse programs"to other Title I
middle and junior high schools. Teams of planners (pupils and teachers) vi or'k
in two Title I schools where they design model programs for replication elsewhere.

EVALUATION TECHNIQUES °

Questionnaires,' observational instruments, parent interviews; committee of
experts (McClellan Committee) convened in 1969-1970.

KEY FINDINGS

1967=1968 Formative evaluation conducted by the project director .

of+

1968-.1969 PAS did not influence pupil attitudes, self-images, or basic skill
achievement as measured by local instruments and Iowa tests.
Positive findings were reported in terms of pupil motivation to learn.

1969-1970 See Report, of the McClellan Com'mittee.

fa



1970-1971 Resident evaluator's report available through ice of Research.
and Evaluation. Consultantls report on ihternal program revealed some

1971-1972

administrative difficulties. (
4

The overall attendanbe at PAS remained etsentially the same over the
preceding two years. Improved attendance reported in one year (a
reduction'of days absent from 9.1 to 7.3) was offset by increased absence
(9.7\to 110.5 days) in Jhe other.

Information dealing with improved proficiency in basic skills may be
obtained from the project director . leacher behaviocs conducive to
,pupil achievement were-frequently observed in PAS classrooms.

-Dissemination to other Title I schools in the PAS external program
was proceeding.

1972-1973 The Reading, Arithmetic Problem Soli,' g, and Arithmetic Concepts
subtests of the Iowa, ests off Basic ills were administered as pretests
and posttests to andom samples pupils in the three PAS programs
(N =402)* and to a omparison le of pupils (N=314) from the corre-
sponding schOols' regular programs . Pretest percentile ranks correspond-
ing to the average grade-equivalent scores ranged from 5 to 21 in
Reading, air& from 4 to 17 in Arithmetic. Similarly, posttest percentile
ranks of average. GE score's ranged from 4 to 14 in Reading and from 3-
to 12 in Arithmetic. There were no statistically significant differences
among the groups' changes in achievement scores. All the groups
decreased their percentile-rank standing. The PAS pupils did not improve
as desired: they 'neither made significant improvement nor exceeded
the comparison group's changes.

California Achievement Tests were administered to all students in the
Internal and Residential programs and to the comparison students as
part of the citywide testing program in December and May,. Compari-
sons of class mean scores indicated that PAS students performed as
well as the comparison students in total reading and mathematics of
the seventh- and eighth-grade levels . Individual student growth was
tabulated for' 456 students who shad taken both the pretest and the
posttest. Results indicated that between teatings 68%of the students
increased their national I)ercentile rank in reading and 7(1% increased
in mathematies. At all grade levels (grades 5-8) the number of stu-
dentd scoring below the national 16th pekentile decreased by T%
between testings."

1973-1974

:PO

The Informal Reading Inventory was arninistered to all PAS students
in October and May. Of the 629 studefits'tested, 57% showed improve-
ment, 11% showed a decrease, and 32% showed no change in reading
level. Seventy-five percent of. the teams had students improve in
reading sufficiently* to match their grade -Ievel placement.
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( .
f1974-1975 (Preliminary findings) Wien the Title I Review Council significithtly

fr . reduced the PAS 1974:1975 budget, PAS was compelled, to eliminate
i'ts External Program. Therefbre, no4e of the External Program
objectives in the origindl application can be tested.

,

2 In the Internal Pro6ram, resylts of the February citywide testing
. program wijl indicate the\status of achievement for 1974-1975.

Early results on writing samples provide baseline data for comparison
with end-of-year findings. Individual student samples are presently

"being scored.

The PAS average daily attendance rate thus far exceeds that of .

the feeder schools,' Cooke and Stetson, by more than 11 percentage
points. This exceeds the 1096" expected difference.

The project's staff development exceeded the stated objective
before December 1974; however, staff development will continue

4'

throughout the current school year:

PARTICIPATING SCHOOLS

District 7: ,Pennsylvania Advancement School

9

_/
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SCHOOL-COMMUNITY COORDINATOR

p

ADAINISTRATOR: George Green
HEADQUARTERS: Room B-3, Stevens School
TELEPHONE: MA 7-1282
PERS- CODE: 511-17-505
OPERATING YEARS: 1966',1975
GRADES SERVED: Pk-12 .

NO. OF PUPILS: Pl4blic 66,500, Nonpublic 9,000
NO. OF SCHOOL : 155
NO. OF EMPLOY ES: Professional 4, Par5professional 217, Clerical 2
CURRENT BUDGET: Regular $2,098300, Summer $19,000, Total $2,117,000
EVALUATION TEAM: Louis Scheiner John Ready, Fleta Waters

4T.

PROJECT DESCRIPT ON

One Sphool-Comrnunity,Coordinator is assigned to each elementary school, and -1
two to each secondary school, in the target area. The coordinators perform the
following functions and activities:

o.

Visit pupils' homes for a specific purpose desiring to strierigthen the pupil's
home life;

Communicate by letter and/or telephone;

Build a resource file of particular parent talents which might be' used in the
school enriohnient program;

Tactfully assist parents in improving the physical conditions in their homes
which might affect the study and learning habits of pupils;

Arrange orientation meetings at school or in the community for parents whose
children are scheduled to begiri school;

Hold conferences for parents and school personnel in homes, communi , or
school to discuss problems of common concern;

a

Conduct community tours and discussions for individual member's or groups of
school staffs;

Build a resource file of community agencies and individual community
leaders.

147
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EVALUATION TECHNIQUES

lip

Surveys and questionnaires to SCCs, parents, principals., teachers, and
others.

KEY FINDINGS

1966-1967 SCC was instrumental in keeping school and community informed of
-each other's programs, encouraging cooperation, and promoting
better understanding between the two groups. ,

1967-1968 In schools where the SCC concept was accepted, progress was made;
where lack of acceptarice,existed, progress avid success seemed to b.
be related to a poor definition and communication of SCC's role.

1968-1969 'Parents visited by the SCC'became more knowledgeable about the
school. Responses from school personnel and SCCs indiCated that
the primary role of the SCC should be to involve the community in
school programs and affairs.

1969-1970 Community Resident Questionnaire indicated that 71% of the respondents
had met with school-community coordinators; 83% of the/respondents
became more actively involved in community affairs as a result of
contact with school-community coordinators; 63% felt that the school
and .community should have greater interaction.

On a corresponding School Staff Questionnaire, 70% of the respondents
indicated that they felt there was enough school-community partiaipa-
tion. This difference in perception between school personnel and
,parents was' indicative of a need for additional eifOrt.

1970-1971 Direct observatiyns and interviews with rs and principals
confirmed widespread use of the coordinators for : sks facilitating
the exchange of information and participation bet een s o and
community .

-
1971-1972 %Direct observation of coordinators and interviews with principals,

parents, and community workers indicated SCC t be one of the more
successful ESEA Title I projects. The degree to hich the project
was successful depended largely on the school le el. In most ele-
mentary schools the SCCs had become integral aq necessary members
of the school staffs, performing a vital role for bot school and
community. This was not quite the case in the jun or and senior
high schools. In a number of high schools (more senior than junior)
the SCCs had not been able to establish themselve as community
resource personis for all members of the fati*n r had they been
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able to make significant headway in the community. This was due to
the impersonal nature of the high school rather than to any lack of
effort on the part of the vcoordinatA. Modifications would be needed
in the SCC project if it were to be as effective in high schools as it
had been in elementary schogls..

6

1972-1973 The majority of principals and teachers interylewed during the school
year indicated that the SCC project was serving.a necessary function
in the schools. Thethighest proportion of school personnel, respond-
ing favorably to the'project was in elementary school's, and the lowest
proportion was in senior high schools. Thege findings°cross-validated
-the 1970-1972 survey data which had indicated the project to' be most
'effective in realizing its goals iri elementary.schools, and least ._.eff,ec-

tive in senior high schools. The inveise relationship betWeeregchool
e el anq project effectiveness was believed to be due to the project's

design (to meet the needs of a self-contained nefghborhood7tyn# school)
and the larger number onside I projects found in the elementary school.
With elementary schools fitting these oharaCteristics most and senior
high schools fitting them least, the high school component of the project
might reconsider its goals and procedures in order better to serve Grades
1Q12.

1973-1974 The schobl-community coordinator provided a much needed service to
the School District by acting as the communication link and interpreter
between the school and the home. The SCC project was fully imple-
mented and all of it stated objectives were achieved. The0202 SCCs
Were assigned to 153 Title I schools. The average SCC made 75 home
visits per month, sponsored at least one cluster meeting per'month
for parents, attended all faculty meetings and at two or more of these
meetingli discussed the needs of the children and of the community,
attended at least two community meetings'per month to keep abreast
of community. nee.ds, and developed at lePast onewritten.communication
per month to inform the community about school activities and to
encourage its participation in these activities. The SCC also evaluated
lunch-program applications to determine which children were eligible
for free or reduced-price lunches in the school.

1974-1975 (Preliminary findings) Findings from the monthly logs indicate
that the SCCs have met all pr;oject objectives pertaining to them.

Interviews with principals and SCCs have verified that SCCs have
assisted parents in filling out the app/ication for the free and-reduced-
price' lunch program.

Interviews with area coordinators, and findings from monthly
activity logs kept by them, indicate that they monitor the SCks
on a monthly basis and assist the SCCs when requested. Area
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coordinators averaged 25 consultative visits to SCCs per month.
The area coordinators also serve as an invaluable resource to
school and district administrators by serving as the communication
link between the school and community and local organizations.
Thus, area coordinators have achieved their objective.

PARTI9IPATING SCHOOLS

)3
District 1: Barry, artram, Belmont, Bryant, Catto, Comegys, Daroff, Drew,

Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,
McMichael; Mitchell, Morton, Powel, Rhoads, Sayre, Shaw, Sulzberger,
Tilden, University City, Walnut Center, Washington, West Philadelphia,

0Wilson, Wolf
District 2: Alcorn, Arthur, Audenried, Bache, Barratt, Benson, Bregy,

Carver, lds, Darrah, Douglass, Franklin, Gideon, Tame, (
Kelley, L dreth, McDaniel, Martin, Meade, Morris, Pelirce,
Penn, P e, Reynolds, Sartain, Smith; Stanton, Vare, Vaux, Waring,
Wayne

District 3: Bartlett, Bok, Boone, Furness, Hawthorne, Jackson, Jefferson,
Kearny, Key, ICirkbride, Meredith, Nebinger, South Philadelphia,
Southwark, Spring Garden, Stevens, Stoddart-Fleisher, Vare,

o Washington, Wister
District 4: Blaine, Blankenburg, Cleveland, Dick, Dolphins, Duckrey, FitzSimons,

Gillespie, Gratz, Hanna, Heston, HilI, Kenderton, Lehigh, Leidy, .

Miller; Peirce, Pratt-Arnold , Rhodes, Shoemaker Stanton , Stokley,
Strawberry Mansion, Walton, Whittier, Wright

District 5: Brown, Carroll, Clymer, Douglas, Dunbar, Edison, Elverson,
Fairhill, Ferguson, Hackett,,,,Harrison, Hartranft, Hunter, Jones,
Kensington, Ludlow, IecKinley,.Miller, MOffet, Penn Treaty,
Potter-Thomas, Sheppard, Stetson, Wanamaker, Welsh, Willard

District 6: Dobson, East Falls, Emlen, Fulton, Kelly, Lingelbach, Logan,
Mifflin, Pastorius, Pennell, Pickett, Roosevelt, Steel, Widener,
Wister a

District 7: Bethune, Intensive Learning.Center, Pennsylvania Advancement,
Smedley, Stearne, Taylor,
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SPEECH AND HEARING

0'

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS, CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

Charles McLaughlin
2901 W. Allegheny Avenue
BA 5-3033
511-06-720
1969-1975
K-12
1,258
65
Professionat10, Paraprofessional `0, Clerical 0
Regular $126,000, Summer $9,000, Total $135,000
William Loue

PROJECT DESCRIPTION

The Speech and Hearing project is designed to enable children with speech
and hearing problems to function more effectively, in the regular classroom.

Fully qualified speech therapists are assigned to groups of schools within the
target area . From the school population each theraPpist selects children to partici-
pate according to the-following priorities: (a) older and more severe cases; (b)
younger children whose speech is unintelligibil\; (c) children with organic disorders
(cleft palate, hearing loss, central nervous system disorder, etc.) .

Each therapist is assigned a case load of approximately 100 children. The
children are-met in groups of 4 or 5 once or twice weekly for activities designed
to correct individual defects. The sessions are approximately 30 minutes in length.

+4.

EVALUATfON TECHNIQUES

Templin-Darley Screening and Diagnostic Tests of Articulation, Defective
Articulation Summary form, Stuttering Evaluation fofm, tape recordings of speech
samples.

1969-1970

1970-1971

KEY FINDINGS

Evaluation was conducted by the project director; final report available
from the Coordinator'of Nonpublic School Projects.

Evaluation was conducted by project director. Ntv

1971:-1972 Templin-Darley test scores of the 1,111 pupils receiving therapy gained
an average of 6 points, Of 978 defective articulation cases, 14% were

151 1.0*J



.0

1972-1973

a

corrected and another 4% improved; of 133 stuttering cases, 12% were
corrected.

End-of-year ratings of the stuttering children showed'that 729,3 had
improved, 19% had remained the same, and 0.7% had regressed; 8.3%
received no rating.

Therapist ratings of the defective articulation cases were as follows:
23% corrected, 5% dismissed as improved, 7%\dropped, and 64% continued
(99% total due to rounding) .

Therapist ratings of the stuttering cased were as follows: 22% corrected,
2n dropped, and 51% continued.

In each category of speech defects; the therapist ratings-were beyond
the expectations set by the project director.

1973-19744 The difference betweei mean pretest and posttest scores for each
of eight therapist samples and the gain for the combined sample
between the pretest and posttest were all found to be statistically
significant at the .05 leVel. Thus the objective of correcting the
defective sounds of project participants was attained.

On the. project's Stuttering Evaluation form, the therapist's ratings
showed an 80% improvement rate for project participants. Thus the
objective of having a 70% improvement rate was exceeded.

Using the ,project's Defective Articulation Sumniary form and Stuttering
Evaluation 'form, clinic therapists rated 30% of the defective araiGlation
pupils and 230 of the stuttering pupils "corrected." Thus the objec-
tive of correcting 200 of the defective articulation children and 15% of
the stuttering children was exceeded.

1974-1975 (Preliaary findings) The Speech and Hearing project, with
the exception of the vacant hearing-specialist position, is functioning
at midyear according to proposal guidelines. All indications would
substantiate the assertion that the project wil e successful in
attaining its stated objectives.

PARTICIPATING SCHOOLS

Nonpublic: Ascension., Cthedral, Christ the King, Corpus Christi, Epiphany,
Gesu, coodSchepherd, Hallahan, Holy Name, Immaculate Conception
"A", Mater Dolorosa, Maternity of BVM, Most Blessed Sacrament,

(N..

Most Precious Blood, .Nativity, Our Lady of Calvary, Our Lady of
Holy Souls, Our Lady of Lourdes, Our' Lady of Mercy, Our Lady
of Ransom, Our Lady of Victory, Our Mother of Sorrows, Resurrection,
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." Roman Catholic, Stared Heart, St. Agatha, St. Ambrose, St. Anne,
St. Bartholomew, St. Bernard, St. Bonaventure, Sta. Callistus,
St. Cecelia, St. Charles, St. Columba, St.. Edward, St. Elizabeth
1st. Francii de Sales, St. Franefs"Xavier, St. Gabriel, St. Gregory,
St. Helena, St. Hugh, St. Ignatils, St. Jerome, St. Joachim,
St. Joan of Arc, St. Katherine of Siena, St. Ludwig, St. Malachy,
St. Martha, St. Martin of Tours ,:St . Mary Eternal, St. Matthew,
St. Michael, St. Monica, St. Nicholas of. Tolentine, St. Peter Apostle,
St. Peter Claver,, St. Philip Neik, St. Rita, St. Thomais Aquinas,
St .'Veronica, Transfiguration, VitAtation

0
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SPEECH-THERAPY CLINICS

ADMINISTRATOR:
HEADQUARTERS:.
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED;-
NO. OF PUPILS:
NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUD3ET;
EVALUATION TEAM:

Margaret Reilly
2901 W. Allegheny Avenue
BA 5-3033
511-05-594
1968-1975
1-12
92

0'

9 Clinics (8 Locations)
Professional 11, Paraprofessional 0, Clerical 0
Regular $15,000, Summer None, Total $15,000
William Loue

PROJECT DESCRIPTION

Clinics, each staffed by a qualified speech and hearing therapist, operate in
various locations throughout the city. The program in each clinic operates under the
following general plan: three one-hour periods between 9: 00 a.m. and 12 noon for
homogeneous groups of four each and for parent consultation; one half-hour period
from 12: 00 to 12: 30 p .m. for individual therapy; one half-hour clinical period from
12: 30 to 1: 00 p .m.; and parent consultations during clinic tire or during therapy.

EVALUATION TECHNIQUES

Templin-Darley Screening Test of Articulation, Defectiv'e Articulation Summary
forni:01 Stuttering Evaluation form .

1968-1969

KEY FINDINGS

Eighty-two cases were treated for defective articulation over a seven-
month period; 20 were corrected and 55 needed more therapy. The
average improvement noted on the.Templin-Darley test was 11 points.

1969-1970 Evaluation was conducted by the project director; final report available
from the Coordinator of Nonpublic School Projects.

s'
1970-1971 At the nine.speech therapy clinics the average monthly enrollment was

117 children, the average number of sessions at ended was 16.7 per
child, and 2,252 sessions were recorded for 135 children throughOut the
year .

'1971-1972 Templin-Darley test score's of the 115 pupils receiving services gained
an average of 10.8 points.' Approximately 25% of the pupils showed

14



1972-1973

S

significant improvement or correction, as determined by the speech
therapist .1;

iR

Average Templin-Darley test scores gained by more than 10 Plikints--a
statistically significant amount. Seven of the 10 stuttering cases were
rated by the teacher as improved; four of those were rated as corrected.
Eighteen of the 76°dW.ective articulation eases were rated as corrected.

1973-1974 The Speech-Therapy Clinics project served target children with
speech defects who were ineligible to receive the services of the
Speech and.Hearing project. The,project was impIerhented according
to the intended mode of operation: It attained each of its stated objet *

tiveS by correcting defectiv sounds, decreasing the severity and/or
incidences of stuttering behaviors in 87% of the cases, and correcting
39% of the defective articulation cases and 25% of the stuttering cases.

A, 1974-1975 (Preliminary findictgs) The Speech-Therapy Clinics project is
functioning with a full staff of qualified therapists who are assigned.
an appropriiite case load of children with speech and hearing
difficulties. It appears that all objectives will be attained by, the
end of the school year. .

LOCATIONS OF CLINICS

Nonpublic: Good Shepherd, Our Lady of Rosary, St. Francis of Assisi (2 clinics) ,

St. Henry, St. Jeiome, St. John Baptist, St. Monica, Stella Maris
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SUMMER' SPECIAL EDUCATION

ADMINISTRATOR: Marechal-Neil E. Young
HEADQUARTERS: 1801 Market Street
TELEPHONE: 448-3456
PBRS CODE: 511-05-724
OPERATING YEARS: 1971-1975 (Summer 19.75 not yet reportable)
GRADES SERVED: K-12
NO. OF PUPILS: ' 880
NO. OF SCHOOLS: 6

NO. OF EMPLOYEES: Professional 73, Paraprofessional 46, Clerical 7
CURRENT BUDGET: Regular ,NOnet Summer $135,000,' Total $135,000
EVALUATION TEAM: Camilla Grigsby

PROJECT DESCRIPTION

This project is designed to safeguard gains made during the sch 1 year by
pupils in child -care institutions and in special classes for hearing-handicapped
and orthopedically handicapped.

EVALUATION TECHNIQUES

.Evaluation of summer activities is conducted by project staff and based on
nervations and various tests.

KEY FINDINGS

f971 Services designed to help visually impaired, mentally retarded, and
orthopedically handicapped were provided. Teaaperst.perceptions
(Fall 1971) as reported by the project director indicated that this
experience helped to safeguard gains made during the 1970-1971
school year.

1972 Data from the various summer programs indicated that all the "pupils
were involved in activities similar to the regular school program,
thus preserving the continuity of the regular school instructional
programs. In addition, the program for visually handicapped chil-
dren emphasized activities not readily available during the regular
school year. Thus, the objective of the project was being achieved.

1973 The project was successful to a great degree in meeting its objectives.
Pupils received cognitive and, special skill instruction, and participated
in a variety of trips and other activities not readily available during
the regular school year:

144
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t 1974 Teacher progress ratings of 330 students in academic skill areas
indicated that 43% improved and 57% maintained their achievement
level. Of 362 students rated in social skills, 43% improved and 55%
maintained their level.

, . N

Of 158 orthopedically handicapped students, 103 received physio-
logical therapy. Tea Oer ratings showed that 17% of the students
improved and 83% maintained their achievement level.

A survey of all schools participating in the summer program fouul
that, with the exception of the vocational prokr s for retarded Vain-
able students which wde patterned after actual ork,situations,
students were taken 'On field trips, attended recreational activities
such as the Children's Playhouse, an'diriere often gi.Ven the oppor-
tunity to pursue personal interests as pail of their classroom program-.

Eighty percent of the students assign0 to summer jobs maintaited
employment throughout the summer 'The summer job coordinator
made 159 visits to various job sites for purposes of contacting the
employers as well as 'meeting with the.students.

0

PARTICIPATING SCHOOLS

District 1: Hamilton
District 2: Martin
District 3: P(artlett
District 5: Muhr
District 6: Logan, Widener

S

Do
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- WALNUT CENTER

ADMINISTRATOR:
HEADQUARTERS:
TELEPHONE:
PBRS CODE:
OPERATING YEARS:
GRADES SERVED:
NO. OF PUPILS:
NO. OF SCHOOLS:
1O. OF EMPLOYEES:
URRENT BUDGET:

EVALUATIbN TEAM:

Frances Becker
Room B-14, 21st Street and Parkway
448-3563
511-01-517
196k-1975
PK-1
265.
1

Professional 13, Paraprofessional 3, Clerica1,1
Regular $128,000, Simmer $21,000, Total $149,000
Lisbeth Sorkin

PROJECT DESCRIPTIQN
4,

Walnut Center's organization provides the community with a choice of half-day
preschool groups or full-day care. It also has two first grades and day care for
school-age children beyond the first grade. A basic principle in reaching Walnut
Center's objectives has been to maintain an ethnically and economically balanced
population with emphasis on contributions of that diverse population. Teachers
haVe been invited to teach at Walnut Center because of preiviously derhonstrated
ability.

Walnut Center's approach is an individualized one. The staff it aware of each
child's assets and liabilities . The Open classroom allow's each child to develop his
strengths and latent abilities through exploration, discovery, experimentation, and
reinforcement of experience. The, child tis helped to develop a vital interlacing of
skills knowledge, and experience. Teachers are eclectic in their choice of methods,
using a-wide variety of materials, equipment, and,books in mathematics, language
arts; Social studies, and science. Because'of a...fluidity of the center's organization,
children have a continuity of experience from prekindergarten through firpt grade.

Active participation of parents, community volunteers, student teachers, and
high-school volunteers helps, to individualize instruction by enhancing the classroom
adult/pupil ratio. Volunteers participate in study, planning, and implementation
workshops,, while parents help in developing the broader educational goals.

EVALUATION TECHNIQUES

Comparisons of progress in skill areas, using achievement tests, observations,
and interviews..
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KEY FINDINGS

1966-1967 Cognitive test scores of WC and non-WC pupils were not significanily
different; however, scores of nonprivileged WC children were higher

'than those of their peers who did not attend the center.

196771968 WC pupils attained higher mental ability scores (Wechsler) than non-
WC.,pupils. 'Readiness-test scores showed that the WC exposure had
improved the readinesS of kindergarten children for first grade. The
WC program was \Argil received by parents and teachers.

1968-1969 WC pupith, in general, scored' significantly better than the non-WC
pupils sampled in three areas of the Peabody Picture Vocabulary Test.
In verbal 'functioning, attention span, sensory Concepts, and social
isolation, they showed no appreciable gains over the year. Parental
,involvement tended to increase.

1969-1970 Walnut Center was successfully meeting most of its stated goals, espe-_
cially,those dealing with community and parental involvement and
pupil achievement. It was observed that WC children's adjustment to
first grade was superior to that of children selected for comparison.

1970 -1971 The Walnut Center moved to a new building at 38th Street and Lancaster
Avenue. Walnut Center pupils continued to achieve at higher academic
levels than did their peers in District 1 and the city. This was true
for hll groups at Walnut Center kindergarten and first rade-,--in'both
language arts'andzathematics skills. Many.Waltiut Center first-grade'
pupils.were found'Ao be reading at instructional Level 2. Although
pupils from higher Socioeconomic backgrounds performed on a higher
level than their classmates from less privileged backgrounds, the prog-
ress of both groups was above that expected of children of the same age
and/grade. Pupil attitudes toward the school were highly favorable.

1971-1972 Ninety percent of the participating children attained Level 3 (Continu-
ous Progress Plan) in both reading and Mathematics. , Although children
from higher socioeconomic backgrounds exceeded those froM lower
socioeconomic backgrounds, about a 40% similarity in achievement scores
was observed between the groups. WC graduates in second grade-at
Powel School performed at or above the reading and mathematics levels
of nonparticipants as reported by their teachers.

1972-1973 Parental involvement was very high in helping with administrative
decisions and in helping pupils. The achievement level continued to

a be high; however, the structure and degree of individualization de-,
pended on the individual teacher.
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973-1974 On the SESAT mathematics subtest in May 1974, the percentile rank
of the average Walnut Center kindergarten pupil was 80, indicating
performance superioi to that, of 80% of the pupils in the test's national
forming population, In the letters- and-sounds subtest, the average
pupil's percentile rank was 78, indicating achievement superior to
that of 78% of the pupils in the motional norming population.

,

The qrst-geade children exceeded the objective set for the California
Achievement Test (CAT I, Level A) administered in May 1974. In
the mathematics-computation,subtest the average pupiPsadercentile
rank w4s, 81 for one class and 94 for the other. In the concepts subtest
the average pupil's percentile rank was 94 for one class and 95 for
the other.. 7

In the reading*sub1 test, also' the Walnut Center pupils were outstanding
The average pupil's percentile rank in the vocabulary subtest-was 98 for
one class and 92 for the other. In the comprehension subtest, the
average pupil's percentile rank was 98 for one class and 93 for the
other.

1974-1975 (Preliminary Findings) It would appear that the exemplary tmplemerdation
and planning done by the Walnut Center teachers will lead to the
attainment of the project's objectives.

District 1: Walnut Center

.e"

PARTICIPATING SCHOOLS

0 :4
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YOUNG AUDIENCES

,

ADMINISTRATOR: Edwin Heilakka
HEADQUARTERS: Room 316, 21st Street and Parkway .
TELEPHONE: 448-3451
PBRS CODE:

,OPERATING ''EARS:
GRADES SERVED:
NO. OF PUPILS: -

NO. OF SCHOOLS:
NO. OF EMPLOYEES:
CURRENT BUDGET:
EVALUATION TEAM:

511-02-514
1974z-1975
1-12
Public 76,170, Nonpublic 5,889
125
Professional 0, tiraprofessional 0, Clerical 0
Regular $20,006 , ''Summer None, Total $20,000
Louis Scheiner, Fleta Waters*

r.

o -

PROJECT. DESCRIPTION

,
The Young Audiences project consists of a number, of programs presented in

Title I schools by professional musicians chosen and. trained in Young Audiences
techniques by project advisers and directors: Printed vocabularies, repertoires,
and brief descriptions of performing ensembles are sent along with corifirmations
to the school for use in classroom preparation and reinforcemerit The concerts
are programmed in such a way as to bring educationally deprived students into
close contact with professional musicians, their instruments, and their music.

EVALUATION TECHNIQUES
A

An Observational Checklist is used by the researchers during their visits to
ascertain whether the demonstrations are geared toward the stipulated objective.

KEY FINDINGS

1974-1975 (Preliminary findings) The Young Audiences 45-minute presentations
in selected target-area schools have been well received by the
children. Children attending the programs enjoy participating
actively with the ,artists and feel that their knowledge has been-.
increased, The objective for Young Auditncesehas been attained
thus far.

District 1:

PARTICIPATING SCHOOLS

Barry, Bartram, Belmont, Bryant, CAto, Comegys., Daroff, Drew,
Dunlap, Hamilton, Harrington, Holmes, Huey, Lea, Locke, Longstreth,
McMichael, Mitchell, Morton, Rhoads, Shaw, Sulzberger, Tilden,
University City, Walnut Center, Washington; West Philadelphia,
c'Wilson, Wolf .a



District 2: Alcorn, Audenried, Barratt, Benson, Bregy, Carver, Childs,
Douglass, Franklin, Gideon, Kane, Landreth, McDaniel, Morris
Penn, Poe, Reynolds, Smith, \are, Valli, Wayne

District 3: Bartlett, Bok, Boone, Hawthorne, Jackson, 'Jefferson, Kearny, Key,
Meredith, Nebinger, South Philadelphia, Southwark, .Spring Garden,
Stevens, Stoddart-Fleisher, Washington

District 4: CleVeland, Dick, Duckrey, Fitz Simons, Gillespie, Gratz, Hanna,
Heston, Hill, Kenderton, Lehigh, Leidy, Miller, Peirce, Pratt-Arnold,
Rhodes, Shoemaker, Stanton, Strawberry Mansion, Walton, Whittier,
Wright

District 5: frown, Carroll, Clymer, Dunbar, Fairhill, Ferguson, Hackett,
- Harrison, Hartranft; Hunter, Jones, Kensington, Ludlow, Miller,

Moffet-i--Pa#er-Thomas, Wanamaker, Welsh, Willard-Powers
District 6: Dobson, East Falls, Emlen, Fulton, Lingelbach, Logan, Pastorius,

Pennell,, Pickett, Roosevelt, Steel, Widener, Wisterl
District 7: Bethune; Intensive Learning Center, Penneylvania Advancement,

Stearne, Taylor.

e,
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PROJECTS NO LONGER FUNDED UNDER TITLE I

Project Year of Termination

Academically Able Students 1969
Action 1974
Afro-American History 1974
Apparel Industry Training -Art Specialist Teachers

1973
1974

Class for Mentally rtetarded, Emotionally Disturbed Children 1974
Closed-Circuit Television 1-'...1:813

College- Placement 1974
Counselor Aides 1974
Cultui-al Experiences 1974
Dual-Audio Television 1972
Educational Technology 1966
Experimental (enter for Young Children 1966
French and Spanish Program 1967
Germantown Area Schools 1973

'Human Relations Retreats 1974
Instructional Management 1974 91111

Learning Dimensions 1973
Music Specialist Teachers iNew Staffing Patterns o , 2

1974
1973

Philadelphia Tutorial Project ., 1970
Primesite -4 s 1969
Puerto Rican Orientation . 1974
Relationship Confrontation Cluster 1969
Salable Vocational Skills 1969

-,.Science Improvement 1973
Special Mathematics 1973
Special Services for Bussed Children 1969
Stanton Project 1969
Summer Schools 1967
Team Teaching. 1967
Understanding 1972
Young Great Society 1968
Youth Serving Youth 1974
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ADMINISTRATION BUILDING

21ST STREET SOUTH OF THE PARKWAY

PHILADELPHIA, PENNSYLVANIA 19103

PHONE 215-448-3741
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